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T HE F IELD and the S CHOOL

S

THE FIELD OF SOCIAL WELFARE

ocial work attracts idealists: people with an acute sense of human suffering and
injustice, people with a strong commitment to reduce that suffering and
injustice. Some issues that engage us endure over time, others change. Early
social workers fought to outlaw child labor and to provide universal social
security. Their successors struggle to prevent child abuse, to improve the quality of life
of the impaired elderly, and continue to work on problems of financial insecurity. The
central commitment to helping those in need and working to bring about effective
social change—locally, nationally, and globally—remains constant.
To people who have this kind of commitment, graduate training in social work offers
two things: First is the opportunity to explore, in the disciplined and intellectually rich
environment of the University, the dimensions of social need and response. Second is
the opportunity to acquire, through class and fieldwork experiences, the skills for
effective action.
The School of Social Service Administration pioneered the idea that social work
demanded a firm intellectual base. Its founders identified that base in the social sciences
and in their own pathbreaking research on social conditions and methods of intervention. Today the School continues to challenge students to combine a concern for human
distress with a clear-eyed, thoughtful understanding of its causes and consequences. It
also provides training in clinical, analytic, and organizational skills to enable students to
act to improve the well-being and capacity for independence of vulnerable individuals,
families, and communities.
Graduates take jobs at many levels of social involvement: clinical practice and other
direct service in public and private agencies, community organization, leadership of
social organizations, and involvement in the making of public policy at all levels of government. Throughout their careers, SSA graduates are agents of personal and social
change and advocates for the amelioration of human distress through effective service
and social policy.

THE SCHOOL OF SOCIAL SERVICE ADMINISTRATION
The School of Social Service Administration (SSA) is not simply a place to learn about
social work, it is one of a handful of institutions that has helped create and define the
profession of social work and the field of social welfare. SSA’s first leaders were activists
in the Chicago settlement house movement, one of the main strands in what eventually became social work. Graham Taylor, who organized SSA’s predecessor, the Chicago
School of Civics and Philanthropy, was a social gospel minister and founder of Chicago
Commons, a settlement house; Sophonisba Breckinridge, Grace and Edith Abbott, and
Julia Lathrop, the women who shaped SSA into an institution of national importance,
were residents of Jane Addams’s Hull House.
While most early schools of social work concentrated on practical training for caseworkers, SSA’s leaders insisted on the need for a solid foundation in social science and
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social research as well. In its first decade, Chicago School faculty and students were
investigating such issues as juvenile delinquency, truancy, vocational training, and
housing in the rapidly growing city. The decision in 1920 to join the School to the University of Chicago opened students to contact with the social sciences and the strengths
of the University.
In the decades since then, the emphases on social research and on applying the
insights of social science to solving human problems have continued. Crucial to that
effort has been the Social Service Review founded in 1927 with the aim of opening “scientific discussions of problems arising in connection with the various aspects of social
work.” Like SSA itself, the Social Service Review has not only reflected the social welfare
field but helped to shape it. It remains the premier journal in its field.
Early research at SSA had a distinct public policy cast. Investigations of the status of
mothers and children, for example, laid the foundations for the child-related provisions
of the nation’s Social Security system in the 1930s. Beginning in the 1940s, SSA energies
turned to issues in the social work profession itself. Such faculty members as Charlotte
Towle and Helen Harris Perlman applied the insights of ego psychology to casework
and developed the generic casework curriculum, which became a model for social work
education. Recent contributions to the direct practice tradition have included the application of cognitive perspectives to clinical practice and resilience in individuals and
families. The School is thus in the unique position of having been a pioneer both in
policy research and in the development of innovative methods of social work practice.
This year, the School celebrates its Centennial year as it continues to establish the
connections between the social and behavioral sciences, research, and the real world of
policy and practice. The faculty is drawn both from social work and from such related
fields as law, economics, psychology, human development, and sociology. Research at
the School reflects this diversity. Current projects investigate social work interventions
with teenaged mothers, impaired elderly clients, and adolescent street gang members;
examine comparative treatments of depression; evaluate child welfare services; explore
the social cognitive development of children in deprived environments; and analyze
family supportive policies in the workplace.
SSA faculty members have been honored as White House Fellows, Fulbright
Fellows, and Kellogg Fellows. They have strong ties both to public and private welfare
agencies and to local, state, and national governments. Among them, for example, is the
current director of the Illinois Department of Children and Family Services, a former
director of strategic planning and development for the Chicago Public Schools, and a
senior policy scholar who advises the federal government on welfare laws. Faculty
members have contributed their expertise to long lists of national and state commissions on such topics as juvenile justice, mental health, aging, and child welfare.

THE MISSION OF THE SCHOOL
The Statement of Purpose of the master’s degree program at the University of Chicago
School of Social Service Administration, adopted by the faculty in 2007, establishes the
commitment and direction of the School.
SSA is dedicated to working toward a more just and humane society through
research, teaching, and service to the community. As one of the oldest and most prestigious graduate schools of social work, SSA prepares working professionals to handle
society’s most difficult problems by developing new knowledge, promoting a deeper
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understanding of the causes and human costs of social inequities, and building bridges
between rigorous research and the practice of helping individuals, families, and communities to achieve a better quality of life.
All helping professions attract individuals committed to taking action on behalf of
others. Two characteristics combine to distinguish graduates of the School of Social
Service Administration from those trained in other helping and administrative disciplines:
(1) SSA graduates have learned that the foundation of effective service is an understanding of the person-in-environment. Individual distress occurs in a social context
involving the interaction of biological, psychological, familial, economic, and cultural
factors. Effective helping requires a broad and imaginative perspective on the context
and dimensions of need and on the range of possible responses. In most cases, alleviating distress requires an emphasis on helping individuals and families acquire the
resources, skills, and authority to secure adequate solutions to their own problems.
Some cases require an emphasis on individual and intra-familial dynamics, calling for
brief interventions or for sustained emotional support and psychotherapy.
(2) SSA graduates understand that whatever the focus of their practice—direct
service, community action, agency management, policy analysis, or research—their
activities are informed by an appreciation of service in society. Social workers and social
administrators must have a critical awareness of the web of institutional relationships
linking efforts to promote individual well-being with the formation and evolution of
social policy locally, nationally, and globally. Social welfare professionals must be able
to scrutinize the assumptions, values, theoretical frameworks, and evidence on which
service delivery and social policy are based, and from this analysis develop new strategies to promote social well-being. SSA graduates are thus agents of social change, as
well as advocates for the alleviation of individual distress.
Historically, social welfare professionals have been motivated by a commitment to
help those in greatest distress through public and private welfare systems. The concept
of alleviating need has also been broadened to include prevention as well as treatment.
Over time, the concepts of vulnerability and need have come to encompass the poor
and those in precarious circumstances; the mentally and physically disabled; children
and families with impaired capacities for successful growth and development; elderly
people whose capacities for independent living are similarly impaired; young people
with problems at home, school, or in their communities; individuals whose behavior is
self-destructive or harmful to others; those who lack skills for any but the most rudimentary jobs; victims of crime, discrimination, violence, and serious illness; victims of
political oppression and international conflicts; and residents of deteriorating, poorly
served communities and neighborhoods.

THE EDUCATIONAL PROGRAM
The School of Social Service Administration offers graduate work leading to both the
A.M. and the Ph.D. degrees.
The master’s program prepares students to enter advanced professional practice. The
curriculum includes: (a) the core curriculum, which offers all students a solid introduction to the fundamentals of direct practice with individuals, families, organizations, and
communities and to the fundamentals of administration and policy in their first two
quarters; (b) an elective concentration in either clinical practice or social administration;
and, (c) field placements to supplement both the core and the concentrations.
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The doctoral program offers specialized study at a more advanced level. Each
student’s program is worked out individually and features coursework (including
courses in related disciplines taught in other units of the University), independent
study, and research leading to the dissertation.
Detailed descriptions of the graduate programs are offered on pages 11–31.

PROFESSIONAL CAREERS
SSA graduates take jobs that reflect the breadth of the education the School offers.
Those who concentrate in clinical practice use their clinical training in such settings as
health and mental health agencies, child and family services, school social work,
geriatric services, and employee assistance programs in business and industry, as well
as private practice. Because the School attracts outstanding graduate students, and
because it offers students the opportunity to complement clinical training with courses
in research and management, many graduates of SSA’s clinical practice program move
into supervisory and administrative positions in their chosen agencies within a few
years of graduation.
Social administration students find program planning and management positions
both in public and private agencies and in federal, state, and municipal government.
Others conduct research and evaluation of social welfare programs in public and private
non-profit and for-profit organizations and in universities. Still others use their skills in
political action, in community organizing and advocacy, and in electoral politics.
Alumni of the School are found in diverse leadership roles in social welfare. Nationally, they direct departments at nearly 800 social welfare organizations and are Deans
of several professional programs in social work. More than 140 alumni hold senior
positions in federal, state, or local government agencies. Alumni are also involved on
the global stage, working with governments, NGOs, and international organizations.
Recent graduates apply their training to enhance the well-being of individuals in health
and mental health agencies, child and family services, school social work, and geriatric
services. Others plan programs at agencies or in government, evaluate social welfare
programs, or get involved in politics, community organizing, and advocacy.
Because of its position as a leading institution, SSA continues to shape the field and
identify new patterns of need and response. The School’s educational program, which
encourages broad understanding of social problems and multiple techniques for
dealing with them, enables graduates to make significant contributions to social work
and social welfare throughout their careers.
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THE BROADER CONTEXT
THE UNIVERSITY
The School of Social Service Administration had ties to the University of Chicago from
its very beginnings, and in 1920 it became a formal part of the University. Edith Abbott,
the School’s first Dean, wrote, “We were clear in Chicago that only in a university, and
only in a great university, could a school of social work get the educational facilities that
advanced professional students must have if they were to become the efficient public
servants of democracy.”
The University of Chicago is one of the foremost institutions in the country; the
School of Social Service Administration has both benefited from and contributed to its
special strengths. The University has a strong emphasis on graduate and professional
education. It has a fruitful tradition of encouraging interdisciplinary approaches to
knowledge. Among its strongest divisions have always been the behavioral and social
sciences, which, in the tradition of the “Chicago School,” have combined attention to
social theory with concern for the pressing real-world problems of an urban society.
Several faculty members of the School of Social Service Administration hold joint
appointments in other departments and committees. SSA students are encouraged to
take advantage of the resources of the University.They do this by taking courses (currently
students are enrolled in courses in health administration, business, divinity, history,
sociology, economics, and psychology), as well as by making informal contacts. Other
students choose joint degree programs SSA has established with the Graduate School of
Business, the Divinity School, and the Harris Graduate School of Public Policy Studies.

THE CITY
As a setting for graduate study, Chicago offers something more than the bucolic tranquility typically promised in university catalogs; it promises the diversity and vitality of
a great city.
The University itself is located in the attractive Hyde Park neighborhood on the city’s
south-side lakefront. The neighborhood’s architectural and historic distinctions won it
a place on the National Register of Historic Places in 1979. Many students and faculty
live in Hyde Park, taking advantage of its museums, galleries, restaurants, and shops, as
well as the rich cultural activity centered around the University community.
But the broader context is Chicago, and it is an irresistible context for the student of
social welfare. Chicago has been the center of pioneering movements in social work,
community organizing, women’s rights, urban planning and architecture, labor organizing, and black politics. Through Chicago’s leadership, Illinois was the first state to pass
a Mother’s Pension Act (forerunner of AFDC and TANF) and the first to create a Juvenile
Court. A list of its movers and shakers would include not only Cyrus McCormick, Montgomery Ward, and Richard J. Daley, but also Jane Addams, Saul Alinsky, Julia Lathrop,
Frank Lloyd Wright, Bertha Palmer, Clarence Darrow, Gail Cincotta, and the Reverend
Jesse Jackson. Chicago confronts the major issues facing American cities in such areas
as economic development, public education, and the political empowerment of minorities, and its efforts are watched by other cities throughout the country.
After a century of immigration, the city’s people are extraordinarily diverse (a trivial
but telling reflection is the choice of restaurants, which ranges from Armenian to Vietnamese and includes most of the cuisines of Europe, Asia, and the Americas along the
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way). The city and metropolitan area support a vigorous cultural life whose chief glories
are the Chicago Symphony Orchestra, the Art Institute, the Lyric Opera, a distinguished
literary tradition, a nationally hailed theatrical scene, and the finest urban architecture
and contemporary blues music in America.
SSA has both benefited from Chicago’s vitality and played its own part in Chicago
activism. Julius Rosenwald, an early president of Sears Roebuck and one of the School’s
founding trustees, established scholarships for two black students with the specification
that they do their fieldwork in the city’s early black community on the West Side. In the
years since then, students and faculty have studied and worked in Chicago’s ethnic
communities, its housing projects, its criminal justice reform movements, and other
social experiments. Students who come to SSA have access to the extraordinary laboratory that is the City of Chicago.

❖❖❖
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THE MASTER OF ARTS PROGRAM
he Master of Arts program, continuously accredited by the Council on Social
Work Education and its predecessor organizations since 1919, prepares
students for advanced professional practice.

The School of Social Service Administration’s master’s degree program aims to
provide a sophisticated understanding of the person-in-environment. Individual
distress is seen in a social context, influenced by biological, economic, familial, political,
psychological, and social factors. This perspective recognizes that economic, organizational, political, and social factors shape the work of social welfare professionals.
Effective helping requires a broad understanding of possible responses, ranging from
short-term strategies for gaining new resources and skills to long-term social and psychological interventions. The professional must be aware of and able to act within the
web of relationships that link individual well-being with wider social and political
forces to achieve social and economic justice.

STUDENT EDUCATIONAL OUTCOMES
Values
1. Students will acquire and apply professional social work values and standards of
ethical behavior.
2. Students will be committed to and involved in improving the lives of vulnerable
populations, including the oppressed, poor, disabled, and other social minorities—racial, ethnic, and cultural.
3. Students will be involved in promoting social and economic justice locally,
nationally, and globally.
4. Graduates will value and pursue opportunities for continued professional growth
and development.

Knowledge and Skills
1. Students will acquire and apply a broad range of theoretical perspectives and
empirical knowledge to better understand human suffering and develop ways to
prevent and intervene to reduce suffering.
2. Students will acquire and apply knowledge of the relationships among different
levels of social intervention (community, family, individual, organization, policy,
program).
3. Students will acquire and apply knowledge and skills necessary for effective
practice with diverse populations.
4. Students will learn to examine critically the theoretical, empirical, and value base
that supports their fields of practice and to examine their own practice.
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To accomplish these educational objectives, the School’s program is organized into
a core curriculum and an elective concentration in either clinical practice or social
administration. All students have a field placement in their first year and another
placement in their second year. No academic credit is awarded for life or work experience.

THE CORE CURRICULUM
The core curriculum is central to the educational program at the master’s level. It brings
together all students, whatever their career interests, for a solid introduction to the fundamentals of social policy formulation and program implementation, social research,
and direct practice. The core curriculum places particular emphasis on understanding
and working with culturally diverse and economically disadvantaged populations. After
completing core studies in the first year, students who choose clinical practice begin
their concentration with an established awareness of the broader contexts of individual
distress and helping responses, while social administration students enter their concentration with a corresponding understanding of social work intervention at the direct
practice level.
Required courses in the first 2 quarters of the first year provide students with a
common foundation of knowledge concerning social welfare issues, human development, direct practice intervention strategies, and social research. This foundation
provides the background for concentration in clinical practice or social administration.
Fieldwork placements in the first year are continuous for 3 quarters. They provide direct
practice experience with distressed people and the institutions established to help
them.
Core curriculum courses are distributed in the following manner for students in the
day program:

Autumn

Winter

Spring

SSAD 30000
SSAD 30000
Concentration or Elective
SSAD 30100
SSAD 30100
Concentration or Elective
SSAD 32700
SSAD 30200
Concentration or Elective
Fieldwork
Fieldwork
Fieldwork
Core curriculum courses for the Extended Evening Program (EEP) are offered during
the first and second years of study.
Social Intervention: Programs and Policies (SSAD 30000). This 2-quarter course introduces students to the issues and problems associated with social welfare interventions
at the community, agency, and policy levels. Students are expected to learn and exercise
skills in analyzing the components of current policies, designing programmatic alternatives, anticipating substantive, operational, and political advantages and disadvantages,
weighing benefits against financial costs, and making sound choices among imperfect
alternatives. While focusing on public policies, the course will include consideration of
the impact of policies and programs on individuals and families. The course will give
students a thorough grounding in several critical areas of social work practice, including
poverty and at least 2 social service areas such as mental health and child welfare.
Social Intervention: Direct Practice (SSAD 30100). This 2-quarter course emphasizes
the design and practice of social work interventions at the individual, family, and group
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levels. Students are introduced to the values, theories, concepts, skills, and empirical
evidence that form the base for direct social work practice. Complementing SSAD
30000, material is presented to examine needs, resources, and potential for change at
the individual, family, and group levels, as well as to provide students with an understanding and appreciation of various options for intervention. Students will develop
skills in identifying and defining problems, implementing and refining intervention
strategies, evaluating the impact of clinical interventions, and weighing the ethical considerations of various choices. Particular attention is given to developing intervention
approaches for working with underserved groups.
A field seminar is required. The Applied Learning seminar introduces students to
basic social work skills of interviewing and assessment, as well as issues related to the
agency and community context of their work. It provides experiential learning drawing
on students’ fieldwork.
Social Intervention: Research and Evaluation (SSAD 30200). This course focuses on
the generation, analysis, and use of data and information relevant to decision making
at the case, program, and policy levels. Students learn and develop skills in the collection, analysis, and use of data related to fundamental aspects of social work practice:
problem assessment and definition; intervention formulation, implementation, and
refinement; and evaluation. The course covers specification and measurement of
various practice and social science concepts, sampling methods, data collection strategies, and statistical and graphical approaches to data analysis. Students with strong
research background and skills may be eligible for placement in an advanced course—
Social Intervention: Advanced Research and Evaluation (SSAD 30400).
Human Behavior and the Social Environment (SSAD 32700). This course teaches
biological and social science concepts concerning human development that are fundamental to social work practice: social and ecological systems; life course development;
culture, ethnicity, and gender; stress, coping, and adaptation; and social issues related
to development over the life course. Students with extensive background in the sociocultural, socio-economic, psychological, and cognitive contexts of human growth and
behavior, may waive into an advanced course.

Human Diversity Requirement
In keeping with the School’s mission and the commitment to train students for practice
in a heterogeneous society, curriculum content on human diversity is integrated into
nearly every course. In addition, students must take 1 or more courses from a list of
approved first- and second-year offerings. The requirement in human diversity is
intended to provide students with an analytical framework to understand human
behavior and political processes in the environment of a diverse society to satisfy the
following 5 goals:
1. To promote respect for ethnic and cultural diversity as an integral part of social
work’s commitment to preserve human dignity.
2. To foster knowledge and understanding of individuals, families, and communities
in their socio-cultural and socio-economic contexts.
3. To analyze the ethnic and political issues related to the patterns, dynamics, and
consequences of discrimination and oppression.
4. To help students develop skills to promote individual and social change toward
social and economic justice.
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5. To provide students a theoretical framework for integrating an approach toward
diversity within their own particular area of expertise (e.g., clinical, community,
organization, management).
Each year students will be provided a list of courses that meet the diversity requirement. Students who would like to substitute a course must obtain a copy of the syllabus
for that course and submit a written memo to the Dean of Students explaining why that
course will meet the goals provided by the diversity requirement. Because the diversity
requirement is intended to give students an analytical framework with which to
integrate questions of diversity within their training at SSA, no waivers of this course
are considered. Approved courses in human diversity for the 2008–09 academic year are
listed below.
42100 Aging and Mental Health
42800 Clinical Intervention with Socially Vulnerable Clients
43300 The Exceptional Child
43612 Immigrant Families and Adolescents
43900 Disability: Medical, Ethical, and Psychosocial Issues
44301 Psychodynamic Perspectives on Spirituality
44401 Sexuality across the Life Cycle
44800 Urban Adolescents in Their Families, Communities, and Schools: Issues
for Research and Policy
44922 Patterns of Distress across Cultures
45200 African American Families: Theories and Research on the Role of Fathers
46500 The Youth Gang Problem: Policy, Programs, and Research
46912 Gender, Race, and Ethnicity: Organizational Issues
47222 Promoting the Social and Academic Development of Children in Urban
Environments
47801 Human Rights Perspective for Social Work Direct Practice
60100 Drugs: Culture and Context
60200 Spirituality and Social Work Practice
61200 Introduction to Aging: 21st Century Perspectives
61400 The Social Meaning of Race

FIELD PLACEMENT
Field instruction is an important component of professional education for social
workers. Its purpose is to provide students with an opportunity to develop and apply
practice knowledge by working under the guidance of a supervisor in a practice setting.
Field placements occur during the first and second years.
In the first year, fieldwork is integrated with core and elective courses to provide
direct practice experience with distressed people and the institutions established to help
them. Students will develop beginning competence in direct social work practice
through experience in assessment and intervention, involving 16 hours a week for a
total of 480 hours. Students will participate in an Applied Learning Seminar as part of
their field experience. Toward the end of the Winter quarter, students make selections
for second-year field placements. These selections will match their choice of concentration, either in a clinical practice setting or social administration placement.
The primary objective of the clinical practice field experience is to develop more
advanced practice knowledge and competence in psychosocial assessment and inter-
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vention with individuals, couples, families, and groups. Students are expected to understand and use more than 1 practice approach to prepare them for broad-based professional practice with a range of clients, problems, and environmental situations. Secondyear field instruction involves a minimum of 640 hours, usually 24 hours a week, and
runs concurrently with the clinical case seminar (SSAD 40100) for 3 quarters.
Social administration students undertake a 3-quarter field placement that is relevant
to their major area of interest. The field placement enables students to work with professionals who occupy major positions in government, community agencies, and related
social welfare organizations. Such placements give students a broad view of a social
welfare problem and of the organized response to that problem. The combination of the
placement and the required courses allows students to combine theoretical, substantive,
analytical, and practical insights and to examine the tensions between theory and
practice. Full-time social administration students may spend 2 or 3 days a week in the
field for the entire academic year, depending on the field placement (a minimum of 496
hours). A Social Administration Integrative Seminar (SSA 49500) is an option for
students interested in the opportunity to examine field issues and integrate coursework
and field experience in a seminar format. The seminar meets biweekly throughout the
second year.
Increasing numbers of field placements require background checks, proof of immunizations, drug testing and/or documentation of liability insurance prior to beginning
work at the agency. It is the students’ responsibility to ask their field instructors about
prerequisite requirements before beginning the practicum. The Office of Field
Education may be consulted as needed.
A list of field placements for clinical practice and social administration for 2008–09
begins on page 119.

THE CONCENTRATION CURRICULUM
The master’s curriculum provides the opportunity for concentrated study in 2 major
areas of social work and social welfare: clinical practice and social administration.
Students begin taking courses in their concentrations in Spring quarter of their first
year. The clinical practice curriculum includes required and elective courses designed to
educate students for direct social work practice, which encompass a broad range of psychosocial services for a variety of problems in living. Students may choose to specialize
in a specific area of practice (e.g., health, mental health, family and child welfare) or
with a specific target population (e.g., children). The social administration curriculum is
designed to educate students for social work in community organizations, management, advocacy, planning, policy development and implementation, and evaluation.
Within the social administration concentration students can specialize by taking several
courses in 1 area: management, policy analysis, or community organizing, planning,
and development.

CLINICAL PRACTICE CONCENTRATION
The clinical concentration prepares students for advanced practice with individuals,
families, and small groups. The program asks students to think critically about different
theoretical systems, research findings, and practice methods. Students learn how to
monitor progress and evaluate outcomes of interventions and how to determine which
approaches are most effective. A defining feature of the program is the focus on the
social, cultural, political, and economic contexts of vulnerability and need. Students are
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led to explore the organizational contexts of intervention. Advocacy is crucial, and
courses consider the social worker’s role in helping organizations, communities, and
society become more responsive to human needs. Direct practitioners serve a variety of
roles in a wide range of settings, and graduates assume supervisory, management, and
consulting responsibilities.

Required Courses
Students who elect the concentration in clinical practice take the following courses:
1. A 2-quarter course sequence in 1 practice method and at least 1 additional
course in a different practice method sequence: behavioral (40402 or 40403, and
43212 or 43800), cognitive (41300/41400), family systems (40800 and 41700,
40212, or 43401), or psychodynamic (41000/41100). A 1-quarter course in
Evidence-based Clinical Practice (43212) can also be taken to fulfill the one
quarter course requirement.
2. One Clinical Research class: 44501 Clinical Research: Using Evidence in Clinical
Decision Making; 44503 Clinical Research: Evaluating Intervention Outcomes; or
44505 Clinical Research: Integrating Evidence into Practice.
3. One advanced human behavior in the social environment course (e.g., 42100
Aging and Mental Health; 42500 Adult Psychopathology; 42600 Diagnosing
Mental Disorders in Children and Adolescents; 43300 The Exceptional Child).
4. A 1-credit field case seminar (40100) designed to guide, monitor, and integrate
the practicum experience with other coursework. The seminar meets throughout
the second year. The credit can be recorded in any quarter the student chooses.
5. A clinical field placement intended to provide students with an opportunity to
develop, apply, and test practice knowledge by working under the guidance of a
supervisor in a clinical practice setting. Field instruction involves a minimum of
640 hours, usually 24 hours a week, and runs concurrently with the clinical case
seminar (40100) for 3 quarters.

Electives
Students have the opportunity to take elective courses in areas of special interest. Courses
may be selected from the curriculum offerings on particular fields of practice, theories of
behavior, treatment modalities, social problems, target populations, research methods, or
from courses in the social administration concentration. Crossover courses—those
courses likely to be of interest to both clinical and social administration students—bear on
issues of supervision, management, and understanding organizational dynamics.
Students also have the opportunity to gain interdisciplinary perspectives by taking
courses in other graduate programs and professional schools of the University.

Areas of Special Interest
Students are expected to tailor their coursework to prepare for career interests and their
individual learning goals. This can be organized around work with a particular client
population or a field of practice. Courses in the curriculum naturally cluster around
populations and problems. Building on the required theory, research, advanced human
behavior, and field case seminar courses, students can shape their course of study
around areas of practice.
The following areas of practice with recommended electives are intended as
examples only. Students may select from all electives offered at SSA and relevant
courses within the University.
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FAMILY AND CHILD WELFARE
41700
42201
42912
47101
60800

Clinical Treatment of Abusive Family Systems
Advanced Seminar on Violence and Trauma
Work and Family Policy: Policy Considerations for Family Support
Child Welfare: Practice and Policy
Child and Adolescent Trauma

FAMILY AND COMMUNITY SUPPORT

42201
Advanced Seminar on Violence and Trauma
42700
Family Support Principles, Practice, and Program Development *
42912
Work and Family Policy: Policy Considerations for Family Support *
60800
Child and Adolescent Trauma
61100
Seminar in Violence Prevention
* Required for Family Support Specialization

HEALTH
40722
43401
43900
46600
60900

Death, Loss, and Grief across the Life Course
Family Systems: Health and Mental Health
Disability: Medical, Ethical, and Psychosocial Issues
Special Problems in Health Care Management
Advanced Group Treatment

MENTAL HEALTH
40000
40212
41700
42001
42500
42600
44922

Clinical Intervention in Substance Abuse
Couples Therapy
Clinical Treatment of Abusive Family Systems
Substance Use Practice
Adult Psychopathology
Diagnosing Mental Disorders in Children and Adolescents
Patterns of Distress across Cultures

OLDER ADULTS

40722
Death, Loss, and Grief across the Life Course
42100
Aging and Mental Health *
49012
Aging and Public Policy *
61200
Introduction to Aging: 21st Century Perspectives
* Required for Older Adult Specialization

SCHOOL SOCIAL WORK
40300
41600
41900
42201
42600
43300
44800

Treatment of Children
Public School Systems and Service Populations *
Treatment of Adolescents: A Contextual Perspective
Advanced Seminar on Violence and Trauma
Diagnosing Mental Disorders in Children and Adolescents
The Exceptional Child *
Urban Adolescents in Their Families, Communities, and Schools:
Issues for Research and Policy
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46500
47222

The Youth Gang Problem: Policy, Programs, and Research
Promoting the Social and Academic Development of Children in
Urban Environments
60800
Child and Adolescent Trauma
61500
Urban Education and Educational Policy
61600
Strategies for Working with Infants, Toddlers, and their Parents
61700
Group Work with Children
61800
Adolescent Developmental Issues
* Required for School Social Work Program
Students are invited to consider courses from the social administration offerings
such as: 41800 Social Work and the Law; 45900 Staff Development and Supervision: A
Systems Approach; 46412 The Evaluation of Social Welfare Programs and Policies; and
48300 Theories and Strategies of Community Change.

SOCIAL ADMINISTRATION CONCENTRATION
The social administration concentration prepares students for professional practice in
community organizing, planning, and development; human services management; and
policy analysis. Students are prepared for jobs such as positions in federal, state, county,
and municipal government; private non-profit and for-profit organizations; public
policy research and advocacy organizations; community-based organizations and
action groups; and electoral politics at all levels of government.
The social administration concentration provides students with advanced instruction in the economics, politics, and organization of social welfare. It teaches students
the analytical and research skills needed to advocate for client groups and communities,
and to plan, implement, and evaluate programs and policies at various levels of intervention.

Requirements
Students who elect the concentration in social administration take the following
courses:
1. 45400 Economics for Social Welfare
2. 46700 Social Administration Seminar
3. 46800 Political Processes in Policy Formulation and Implementation
4. 48500 Data for Policy Analysis and Management
5. Field Placement. The field placement enables students to work with professionals
who occupy major positions in government, community agencies, and related
social welfare organizations. Such placements give students a broad view of a
social welfare problem and of the organized response to that problem.

Clusters and Elective Courses
In addition to the required courses listed above, the social administration concentration
offers several other courses organized within 3 clusters: Community Organizing,
Planning, and Development; Management; and Policy Planning, Analysis, and
Advocacy. In choosing electives, students are encouraged to focus their study by
selecting the recommended courses from 1 of the clusters.

The University of Chicago

Community Organizing, Planning, and Development
This sequence of recommended courses provides the conceptual and substantive
knowledge base underlying professional practice in community organizing, planning,
and development. Traditionally, the field of community organization has encompassed
distinct modes or strategies of intervention—social planning, social action, and
community development—by which professionals help community groups engage in
purposive, collective change. More recently, such groups have sought to draw from
multiple traditions and to build community across a number of boundaries to enhance
the effectiveness of community responses to contemporary social welfare challenges.
The goals of the community organizing, planning, and development cluster are:
•
To introduce students to the important theories of community organization
and change, so that students can assess the role and prospects for success of
community-level interventions.
•
To instruct students in the major traditions of community intervention and to
investigate the potential value of those traditions in confronting contemporary problems.
•
To familiarize students with the broader political, economic, and spatial environments within which urban and community action takes place.
•
To develop analytical abilities in strategic decision making so that students
may engage successfully in different modes of community intervention.
•
To develop the critical skills to evaluate the effectiveness of various strategies,
actions, and programs.
These goals are realized through coursework and field placements, as well as studentinitiated activities and other program offerings. SSA faculty recommend that cluster
students first take the core community course (SSAD 48300), followed by at least 1
course in each of the 2 subsequent areas. In addition, they recommend that students
take a special section of SSAD 49500, a field seminar dedicated to community issues.
I.

Community Core
48300
Theories and Strategies of Community Change

II.

Community and Context
48200
Seminar: Political Economy of Urban Development
49812
Community Organization: Historical Contexts and Current
Challenges (not offered in 2008–09)
47622
Community Development in International Perspective

III. Selected Strategies
42912
Work and Family Policy: Policy Considerations for Family Support
45312
Urban Social Movements
48112
Community Organizing

Management
This sequence of recommended courses teaches students analytic approaches and techniques useful for enhancing the effectiveness of human service organizations serving
disadvantaged populations. The goals of the management cluster are:
•
To familiarize students with the theories and analytical frameworks useful for
developing and implementing effective organizational policies and practices.
•
To instruct students in strategies that can enable human service organizations
to respond effectively to external threats and opportunities.
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•

To help students master modern management methods, such as staff supervision and development, negotiation, participatory decision making, organizational development, and agency budgeting.
SSA faculty recommend taking 2 foundation courses in management and at least 1
management methods course, and selecting from substantive elective courses.
Foundation courses
44612
Organizations, Management, and Social Policy
49412
Nonprofit Organizations and Advocacy for Social Change
Methods courses
47300
Strategic Management: External Factors
49600
Financial Management for Nonprofit Organizations
49701
Administrative Methods
Electives
45900
46412

Staff Development and Supervision: A Systems Approach
The Evaluation of Social Welfare Programs and Policies

Policy Planning, Analysis, and Advocacy
This sequence of recommended courses teaches students the conceptual and technical
knowledge underlying policy planning, analysis, and evaluation in social welfare. The
goals of the policy cluster are:
•
To instruct students in modes of analyzing social welfare policies systematically through the construction and use of formal conceptual policy design
frameworks, empirical evidence, and policy arguments.
•
To assist students in learning the analytical and quantitative skills of costbenefit and cost-effectiveness analysis, decision analysis, causal modeling,
survey research, and field experimentation.
•
To deepen students’ understanding of the political and ethical dilemmas
which accompany most policy making and evaluation problems in social
welfare.
Foundation course
45600
Policy Analysis: Methods and Applications
One substantive elective from the list below
42912
Work and Family Policy: Policy Considerations for Family Support
44612
Organizations, Management and Social Policy
44700
Health Policy
44800
Urban Adolescents in Their Families, Communities, and Schools:
Issues for Research and Policy
46412
The Evaluation of Social Welfare Programs and Policies
46500
The Youth Gang Problem: Policy, Programs, and Research
46600
Special Problems in Health Care Management
47500
The Health Services System
47712
Perspectives on Urban Poverty
49012
Aging and Public Policy
49412
Nonprofit Organizations and Advocacy for Social Change
60300
Workforce and Workplace Development: Inequality in Employment
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60400
61100
61500

Poverty, Inequality, and the Welfare State
Seminar in Violence Prevention
Urban Education and Educational Policy

Crossover Courses
Most of the courses that are lodged in either the clinical practice or social administration concentration are of potential interest to students in both concentrations. Clinical
students are encouraged to take courses in social administration and vice-versa. A
number of courses have been identified as being particularly relevant for both groups.
Several bear on issues of supervision, management, and understanding organizational
dynamics. They include:
41800
Social Work and the Law
42100
Aging and Mental Health
42700
Family Support Principles, Practice, and Program Development
42912
Work and Family Policy: Policy Considerations for Family Support
44800
Urban Adolescents in Their Families, Communities, and Schools:
Issues for Research and Policy
45900
Staff Development and Supervision: A Systems Approach
46412
The Evaluation of Social Welfare Programs and Policies
46500
The Youth Gang Problem: Policy, Programs, and Research
47500
The Health Services System
49112
Children, Families, and the Law
49412
Nonprofit Organizations and Advocacy for Social Change
49600
Financial Management for Nonprofit Organizations
60100
Drugs: Culture and Context
61100
Seminar in Violence Prevention
61400
The Social Meaning of Race

SPECIAL PROGRAMS
Special programs are designated areas within the SSA curriculum that allow students
to tailor their degree program to their professional interests. By using electives in the
degree program to meet requirements of a special program, students build a curriculum
that uniquely addresses their interests and prepares them for work in a particular area
of social work.
Each of the special programs has prescribed requirements, either required courses or
sets of courses from which students may choose. Importantly, each program combines
study with a related field experience to allow students to connect their theoretical
learning with practical experience.

School-based Programs
School Social Work (Type 73 Certification)
The School Social Work program provides students with the knowledge, skills, values,
and experience needed to prepare them for certification as school social workers.
Through the combination of coursework and fieldwork, students in the school social
work program are provided a specialized curriculum that will enable them to become
effective practitioners within the context of the public school system.
In addition to the requirements of the clinical practice concentration, students in the
school social work program are required to take 3 courses specifically designed for their
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specialization. Students are required to take 40100 Field Case Seminar, 41600 Public
School Systems and Service Populations, and 43300 The Exceptional Child. The course
on exceptional children is directed at the role of the school social worker in providing
service to children and their families in a school setting. Methods of evaluating
disorders and current research in the field are covered. The course 41600 Public School
Systems and Service Populations is designed to acquaint students with the organization
of the public schools, implementation of special education mandates, services to culturally and economically diverse populations, how to recognize elements of an effective
school, and the role of the social worker in a variety of public school settings. In
addition, students are required to take 40100 Field Case Seminar, a specialized 3quarter case seminar that integrates academic work with field experiences in the school
setting. Students bring case material to the seminar for analysis and discussion.
In addition there are three strongly recommended courses: 44800 Urban Adolescents in Their Families, Communities, and Schools: Issues for Research and Policy;
47222 Promoting the Social and Academic Development of Children in Urban Environments; and 61500 Urban Education and Educational Policy.
Students interested in the school social work concentration for Illinois Type 73 Certification need to pass the basic skills test administered by the Illinois State Board of
Education before beginning their school social work placement.

Community Schools Program
The Community Schools program educates social workers for new roles in schools.
Community school leaders work on many levels within a school, developing effective
after-school and youth development programs, fostering effective school-community
partnerships, and developing effective school communities that promote the physical
and mental health, emotional and social development, and educational development of
youth. The Community Schools program builds on and links to our programs in
community development and family support, but adds a substantive focus on
education.
Students interested in community schools take the social administration concentration or clinical concentration, have a second-year placement in a community school,
and participate in a yearlong integrative field seminar, a special section of 40100/49500.
In addition, they are required to take 41600 Public School Systems and Service Populations and either 44800, 47222, or 61500. The field seminar will provide a link between
placements and classroom learning and will engage students in the broad issues and
debates surrounding school reform in urban communities. It will present critical case
studies that pose central dilemmas and problems in community schools and provide
focused skills-based training. In addition, students are encouraged to select from a
range of courses in community development, management, family support, and
treatment of children and adolescents.
Students interested in preparing for Type 73 certification need to complete all of the
requirements stated in the previous section.

Evidence-based Practice
Evidence-based Practice is the integration of the best available research evidence with
clinical expertise. Clinical students who elect the EBP program will learn how to
formulate evidence-based questions from their practice, conduct a search for relevant
evidence, and evaluate the quality of the evidence. The program will teach how to
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determine the appropriateness of the evidence for their clients and practice setting, how
to implement the intervention, and how to evaluate the outcome of their intervention.
The Integrated Dual Disorder Treatment Model (IDDTM) will be used as a practice
exemplar of EBP. In addition to the evidence-based skills described above, students will
learn to implement specific interventions for individuals with dual (mental health and
substance abuse) disorders. Arrangements have been made with specific fieldwork
settings so that students will be able to use evidence-based interventions and evaluate
the outcome of these interventions with their clients.
Students in the EBP program take the clinical concentration, 2 required courses, and
a case seminar dedicated to EBP. Their second year placements will be in sites in which
students use an evidence-based approach to social work practice. The required courses
are:
Evidence-based Clinical Practice (SSAD 43212). Students are introduced to basic
EBP skills and IDDTM interventions and develop evidence-based interventions for their
clients.
Clinical Research (SSAD 44501). Students will complete their introduction to
IDDTM interventions and will begin learning the use of client data in clinical decision
making and how to evaluate the outcome of their interventions.
Field case seminar in evidence-based practice (SSAD 40100). The seminar accompanies the fieldwork placement. It will focus on clinical issues, program development, and
organizational and staff issues. It will also include training in motivational interviewing
provided for both students and staff at their field agencies.
The recommended courses include Adult Psychopathology (SSAD 42500) and
Clinical Intervention in Substance Abuse (SSAD 40000) or Substance Use Practice
(SSAD 42001).

Family Support Program
To meet the growing national need for preventive and community-oriented services for
families, SSA created a program in Family Support. The knowledge base is interdisciplinary, drawing primarily from social and biological science theories and research as
well as practice theories and research. Core values include an ecological orientation, a
focus on prevention of problems and promotion of desirable outcomes, and a commitment to strength-based partnerships between professionals, participants, and other
stakeholders. Basic skills for family support reflect the full range of social work services:
individual, family, group, organization, community, administration, and policy work.
Family support also draws on a broad range of specialized skills, including program
design, implementation, and evaluation, formation and facilitation of groups, home
visiting, community building, and interagency collaboration.
Students interested in Family Support can be in either the clinical or social administration concentration and have a placement in an agency that practices family support
principles. Clinical students take a year-long case seminar required by the clinical concentration. In addition, all students take 2 required courses in Family Support.
Family Support Principles, Practice, and Program Development (SSAD 42700) is
taken in the Winter and explores the theoretical principles and values underlying family
support. Work and Family Policy: Policy Considerations for Family Support (SSAD
42912) is taken in the Spring and provides students with the knowledge and skills to
consider policy issues related to work and families. A special section of the field case
seminar (SSAD 40100) is designated for students specializing in family support.
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Students who specialize in family support choose an internship specifically designed
for this program.

The Graduate Program in Health Administration and Policy
Founded in 1934, the Graduate Program in Health Administration and Policy (GPHAP)
has an impressive legacy of providing students with the preparation and competitive
advantage they need to be leaders in the health care field. Today, with more than 900
alumni, GPHAP continues this tradition as an interdisciplinary program that draws
students from the Graduate School of Business, the Graduate School of Public Policy
Studies, School of Social Service Administration, and Pritzker Medical School.
GPHAP is intended for those considering careers in health services, management,
policy, research, consulting, and finance. Building on the core training provided by the
participating schools, GPHAP students must complete a series of academic, practical,
and co-curricular requirements. The program aims to provide the conceptual frameworks and analytical skills students need to graduate prepared to be effective in a broad
range of health care careers. With a strong foundation in economics, organizational
behavior, policy, and financial management, the core curriculum is complemented by
internships and co-curricular activities.
Social administration students interested in careers related to health services may
simultaneously earn a certificate in health administration and policy through the
normal course load required for the master’s degree. Concurrent to SSA requirements,
GPHAP students must take 4 health-related courses and 1 finance course. In addition,
GPHAP students are expected to complete health-related field placements and engage
in 3 co-curricular activities per quarter such as seminars, workshops, and networking
events, providing written summaries of these experiences.
As a part of GPHAP, students are also eligible for opportunities such as fellowships,
research assistantships, and internships, all of which develop leadership skills and
augment academic credentials. GPHAP students also benefit from a range of exclusive
program activities including special events to help students explore a variety of career
options, alumni networking events, and notification of health-related workshops and
seminars on- and off-campus.
Applications for students graduating in 2010 were due July 15, 2008. After that date,
applications will be considered on a rolling basis. For more detailed program information and admissions guidelines, please visit the GPHAP website at gphap.uchicago.edu.

Older Adult Studies Program
To advance the preparation of geriatric social workers and to strengthen the quality of
care given to a growing older population, SSA developed an Older Adult Studies
program. Social workers bring a unique, multi-faceted perspective to working with
older adults. Their training develops the capacity to respond to an older person’s need
for support and intervention in multiple domains. Social workers bring an understanding of an older person’s strengths and resiliency as well as strong assessment,
problem-solving, and advocacy skills. This program combines an understanding of the
person-in-environment as well as an awareness of the web of institutional relationships
linking the older adult to society and social policy. Students will be prepared to practice
in an evolving health care environment.
Students interested in working with older adults take either the clinical or social
administration concentration, 2 required courses, and a placement in which they work
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with older adults. Clinical students in the program take a clinical case seminar required
of all clinical students. Students can take either Introduction to Aging: 21st Century Perspectives (SSAD 61200), or Aging and Mental Health (SSAD 42100). Both integrate the
theories and practice skills needed for effective clinical work with older adults and their
families. Aging and Public Policy (SSAD 49012) helps students to understand the design
and delivery of services and their implications for the social, economic, and physical
welfare of the aged and their caregivers. In cooperation with the Hartford Foundation
and the New York Academy of Medicine, we offer a unique approach to field learning
which provides the student maximum exposure to the aging person and the services
and systems designed to support older people and their families.

Program on Poverty and Inequality
Poverty and inequality create enormous challenges for contemporary modern societies.
In the United States, despite more than a century of social welfare efforts—public and
private—these conditions continue to present fundamental problems to our society and
polity. This program offers students professional training to take up problems of poverty
and inequality in their professional careers. It provides the basic knowledge and field
experience needed to prepare social workers to engage in efforts to alleviate poverty
and inequality as program managers, policy analysts, and community advocates. The
program will expose students to issues regarding poverty and inequality both in the
United States and in international settings.
Students selecting this program will be expected to take 2 foundation courses, 1
addressing poverty, Poverty, Inequality, and the Welfare State (SSAD 60400), and the
other addressing workforce issues, Workforce and Workplace Development: Inequality
in Employment (SSAD 60300). Students in the program can select electives drawn from
a variety of courses offered at SSA and in other parts of the University. For 2008–09, a
recommended elective is Perspectives on Urban Poverty (SSAD 47712).

Violence Prevention
While the social work profession, as well as allied professions, have traditionally
responded to interpersonal violence after the fact, violence prevention continues to grow
rapidly as a discernable and distinct set of programs and intervention strategies, and as
a field with developing policy initiatives and implications. The field of violence prevention therefore increasingly requires professionals with the intellectual and skill set
training to address the problem of interpersonal violence proactively and strategically.
Students interested in violence prevention can take the clinical or social administration concentration. They will have a second-year placement focused on violence prevention and will take Seminar in Violence Prevention (SSAD 61100). In addition,
students will take a relevant elective from the following list: Clinical Treatment of
Abusive Family Systems (SSAD 41700); Advanced Seminar on Violence and Trauma
(SSAD 42201); TheYouth Gang Problem: Policy, Programs, and Research (SSAD 46500);
and Child and Adolescent Trauma (SSAD 60800). Students can also select an elective
from other parts of the University.
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JOINT DEGREE PROGRAMS
SSA offers several opportunities for students to combine professional degrees to create
a unique multi-faceted program. These joint or dual degree programs link professional
study in 2 complementary realms of expertise to provide the student with multiple tools
and approaches to address the issues of social change.
There are many practical advantages to the combined degree programs, including an
interdisciplinary exploration of a field of interest and a wider range of career choices
upon graduation. Generally, the combined degree programs allow students to fulfill the
requirements of both degree programs in 1 year less than if pursued separately. Joint
degree programs are available between SSA and the Graduate School of Business, the
Harris Graduate School of Public Policy Studies, and the Divinity School. Dual degrees
are also available between SSA and the Chicago Cluster of Theological Schools.
Students must pursue formal admission to both degree programs through the
admissions department of each respective school. If a student is currently enrolled in
the first year of a professional school, he or she may apply for admission to another
program to begin the combined degree. Students may apply for admission to both
programs at the same time and defer 1 program for a year.

Joint A.M./M.B.A. Program
Students interested in pursuing both the A.M. degree in the School of Social Service
Administration and the M.B.A. in the Graduate School of Business may enroll in the
joint A.M./M.B.A. program. This option enables students to complete both degrees in 3
years.
For the M.B.A. component of the program, students must complete 14 courses while
registered in the Graduate School of Business and must satisfy all of the specific
requirements of the M.B.A. curriculum. As in the case of all M.B.A. students, those
enrolled in the joint degree program may count 6 courses taken outside of the Graduate
School of Business as free electives in the normal 20-course requirement for the M.B.A.
Course requirements for the A.M. component of the program include core and concentration courses with appropriate elective credit given to relevant courses taken in the
Graduate School of Business. A normal program consists of 14 courses in the Graduate
School of Business and 13 courses in the School of Social Service Administration.
Applicants seeking admission to the joint A.M./M.B.A. program must meet the
entrance requirements and satisfy the basic undergraduate degree requirements of both
the School of Social Service Administration and the Graduate School of Business.
Information for current students who wish to consider joining this program may be
obtained by contacting the Deans of Students of both the School of Social Service
Administration and the Graduate School of Business. Applicants should contact the
Directors of Admission.

Joint A.M./M.P.P. Program
Students interested in pursuing both the master’s degree in the School of Social Service
Administration and the master’s in public policy in the Irving B. Harris Graduate School
of Public Policy Studies may enroll in the joint A.M./M.P.P. program. This option enables
students to complete both degrees in 3 years.
Students in this program must satisfy all of the requirements in both schools. Joint
degree students will be required to take 13 courses with SSA and 14 courses with the
Harris School, including SSA’s 6 core courses and the Harris School’s 7 core courses.
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Applicants to the joint A.M./M.P.P. program must meet the entrance requirements
and follow the application procedures for both schools. Information for current students
who wish to consider joining this program may be obtained by contacting the Deans of
Students of both the School of Social Service Administration and the Harris Graduate
School of Public Policy Studies. Applicants should contact the Directors of Admission.

Joint A.M./M.Div. Program
The School of Social Service Administration and the Divinity School of the University
of Chicago have designed a program of study that permits students to earn both the
A.M. and the M.Div. degrees in 1 academic year less than if they completed both degree
programs consecutively. Students in this joint program apply certain course credits
toward partial satisfaction of the requirements for both degrees. Applicants to the joint
A.M./M.Div. program must meet the entrance requirements and follow the application
procedures of both schools.
Information for current students who wish to consider joining this program may be
obtained by contacting the Deans of Students of both the School of Social Service
Administration and the Divinity School. Applicants should contact the Directors of
Admission.

Dual A.M./M.Div. Programs
The School of Social Service Administration has designed programs of study with
several of the schools comprising The Chicago Cluster of Theological Schools. These
programs enable students who are interested in developing dual competence in social
work and ministry to earn both the A.M. and M.Div. degrees in 1 academic year less
than if they completed both degree programs consecutively.
Applicants to these dual degree programs must meet the entrance requirements and
follow the application procedures of both the School of Social Service Administration
and the specific theological school to which they wish to apply. The theological schools
with which SSA has dual A.M./M.Div. degree programs are the following:
Catholic Theological Union at Chicago
5401 S. Cornell Ave.
Chicago, IL 60615

McCormick Theological Seminary
5555 S. Woodlawn Ave.
Chicago, IL 60637

Chicago Theological Seminary
5757 S. University Ave.
Chicago, IL 60637

Meadville/Lombard Theological School
5701 S. Woodlawn Ave.
Chicago, IL 60637

Lutheran School of Theology at Chicago
1100 E. 55th St.
Chicago, IL 60615

EXTENDED EVENING PROGRAM
The School of Social Service Administration offers a 3-year Extended Evening Program
(EEP) to meet the educational needs of working adults. The program design enables
students to complete the Master of Arts degree requirements by attending classes parttime in the evenings during 3 years of continuous enrollment. EEP requires the same
number of hours and credits in class and fieldwork as the full-time program.
Required courses are scheduled from 5:30 p.m. to 8:20 p.m., 2 evenings a week. The
Field Seminar, held on Saturday mornings in the first year, is an exception to this
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schedule. It is especially important for EEP students to take the required concentration
courses in the specified sequence, since most of these courses are offered in the evening
on an every-other-year basis. Because of scheduling constraints, students in the EEP do
not have as full a selection of courses as students in the day program. To take advantage
of alternative course offerings, EEP students are encouraged to arrange their work
schedules so that they can take some of the daytime courses at SSA and other units of
the University.
EEP students complete 2 field placements. The first placement, or core placement,
consists of 400 hours in the field. It typically occurs from the beginning of the Autumn
quarter of the first year, through the following summer, and into the Autumn quarter of
the second year. The second field placement consists of 720 hours for students in the
clinical practice concentration and 576 hours for students in the social administration
concentration. It typically begins during the Autumn or Winter quarter of the second
year, includes the summer, and continues through the third academic year.
Students are required to spend a minimum of 8 hours each week in both the first
and second field placements. Field internship opportunities are greatly increased if
students have some daytime availability for fieldwork, since options for field placements
are difficult to arrange for students with only evenings and weekends free. Students are
encouraged to talk with their employers about the necessity of having some flexibility
in their weekday schedules while in school. Students working in qualified agencies may
be able to arrange 1 of the 2 field placements at their places of employment.
All students must successfully complete the core field placement requirement before
registering for the concentration courses in the Winter quarter of their second year.
Increasing numbers of field placements require background checks, proof of immunizations, drug testing and/or documentation of liability insurance prior to beginning
work at the agency. The Field Education Office informs students of these requirements
before beginning the practicum.
Financial aid and student loans are available for part-time study based on a combination of merit and need. Additional information can be obtained from the Dean of
Students.

DOCTORAL DEGREE PROGRAM
For more than 85 years, the School of Social Service Administration at the University of
Chicago has provided advanced training for those interested in pursuing academic
careers in social work and social welfare. The program is designed to deepen students’
mastery of both theory and research methods to prepare them to contribute to scholarly
knowledge in innovative ways. The program accommodates students who are interested in developing and evaluating practice methods as well as those interested in
understanding social problems and accompanying institutional and political responses.
The diverse training of SSA’s faculty makes it uniquely positioned to support an interdisciplinary course of study. SSA’s doctoral graduates include a long list of leaders in the
fields of social work and social welfare.

CURRICULUM
The doctoral curriculum is designed to ensure expertise in theory, research methods,
and a substantive area of specialization. Students develop individualized programs that
combine required and elective coursework within SSA, coursework in other University
departments, and independent study.
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The curriculum offers students a cohesive program of study with the flexibility to
pursue their own scholarly interests. The School provides opportunities for concentrated study in direct practice, social policy, and community or organizational analysis.
In addition, it supports students in developing specialized expertise in understanding
and investigating a particular social welfare problem or issue (e.g., substance abuse,
child welfare, work and family policy, social welfare policy, preventive services for youth,
health policy, education, services for the elderly, economic and community development, crime, and clinical decision-making, to name a few).
In consultation with a faculty advisor, each student develops a program of study that
includes courses, a qualifying examination, a pre-dissertation research project, a dissertation proposal, and dissertation research. From coursework in the first years to dissertation defense, the program ideally takes 4 to 5 years. Students also have the opportunity to participate in teaching and research activities at the School as teaching and
research assistants.
As an integral part of a major research university, the doctoral program at SSA
enjoys full access to a rich array of course offerings within the University of Chicago. In
addition to taking courses at SSA, students take courses in social science departments
such as Sociology, Human Development, Anthropology, Economics, and Political
Science and in the professional schools of Business, Medicine, Law, and Public Policy
Studies.

SUPPORTS FOR STUDENTS
Students in the doctoral program receive a stipend and full tuition and fees for 4 years.
All admitted students are eligible to receive an $18,000 stipend in year 1, and $15,000
each year in years 2 to 4. To qualify for this financial aid, students must 1) meet income
eligibility criteria, 2) maintain satisfactory progress, and 3) limit any outside, paid
employment to 15 hours a week.* In addition, students with stipends in their first and
second year will be expected to work as a research assistant with an SSA faculty
member for 10 to 12 hours a week; students in years 3 and 4 can fulfill this work
requirement through teaching and/or research. The School pays 82% of tuition during
students’ fifth and subsequent years.
*Stipend support is provided to allow students to concentrate their time and energy on fulfilling the requirements of the program. To maximally benefit from the scholarly resources at
the University and maintain satisfactory progress in the program (see timeline below), the
School strongly encourages students not to accept outside employment in their first year of
study and to limit their employment to relevant teaching and research jobs in subsequent years.
To help ensure that they get the support needed to develop a customized program
of study, all students work closely with an advisor. Students meet with advisors when
selecting courses, but also once a year to complete a “self-assessment” in which they
jointly review their program of study. The assessment is concerned with developing
expertise rather than meeting milestones, so that conversations between student and
advisor focus on intellectual and skill development.

REQUIREMENTS FOR THE PH.D. DEGREE
Students will take a minimum of 15 courses. At least 5 classes will be in research
methods. At least 3 courses must be taken in other departments or professional schools.
It is expected that these 3 courses will be in a single discipline. Courses in research or
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statistical methods do not fulfill this requirement. Students must maintain a satisfactory
level of academic performance in meeting these course requirements.
Students must pass a qualifying examination that assesses their understanding of
the history and philosophy of social work as well as their understanding of core literatures in 2 of 8 conceptual domains that inform direct practice, policy, or organizational
research. The examination process includes a take-home, open-book examination
completed during a 1-week period at the end of the summer following the students’
second year. It also includes a short (15-page) paper that the student completes during
that summer, with input from a 2-person faculty committee established by the student.
The examination is based on reading lists developed by the faculty; individual students
develop a brief supplemental reading list that they can also draw on in their short paper.
The reading lists for the qualifying examination overlap with reading lists for courses
offered at SSA.
Finally, students are required to successfully complete a dissertation research project.
As the culmination of the doctoral program, the dissertation reflects the student’s ability
to use theoretical knowledge and analytic tools to add to what is known about social
welfare and social work.
Doctoral students are reminded that many schools of social work require faculty to
have a master’s degree in social work. The School has blended requirements so that
students who enter without an MSW or equivalent degree can complete the master’s
degree in the course of completing the doctoral program.
All doctoral students must register for 2 years of scholastic residence in which they
take courses full time. Those who will also be working on their master’s degree while at
SSA will typically register for 3 years of scholastic residence. Thereafter, all students
must register for advanced residence for a minimum of 3 quarters during each calendar
year until receipt of the degree.

TIMELINE
Because the time needed to complete the dissertation varies widely, the time required
for completion of the Ph.D. program also varies. In general, students take from 4 to 6
years to complete all requirements. The table below lays out the School’s definition of
satisfactory progress in the program:
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TIMELINE FOR COMPLETION OF PROGRAM REQUIREMENTS
Requirements

First year

Second Year

Coursework

Coursework

Coursework

Third Year

Fourth Year
and Beyond

Completed by
beginning of
year

Qualifying
exam

Dissertation

Pre-dissertation research

Pre-dissertation research

Dissertation
proposal

Dissertation
data collection, analysis,
writing, and
defense

Assistantships

Research
assistantship

Research
assistantship

Teaching
assistantship

Teaching
assistantship

PROFESSIONAL DEVELOPMENT PROGRAM
The Professional Development Program (PDP) at the University of Chicago School of
Social Service Administration is distinguished by its quality instruction and substantive
exploration of clinical and management practice issues. Grounded in the dynamic
interplay of theory, research, and practice, these workshops are intended to inform participants and also to challenge them to integrate new learning into their daily practice.
SSA faculty, as well as distinguished guest scholars and practitioners, teach PDP
offerings. The curriculum covers a wide range of content, emphasizing throughout the
mutuality of research and practice.
The program is designed primarily for practicing social workers, clinicians, and
human service professionals. Students at the School of Social Service Administration
are welcome to attend PDP workshops and are provided a 50% discount off of the total
tuition due. However, it is understood that students’main responsibilities are to the curriculum in the master’s program and field placement obligations. The Professional
Development Program should be viewed as a supplementary offering to students’
academic experiences and as a resource throughout their professional careers.
Continuing education credit is available to meet state licensing requirements and to
give recognition of personal initiative and growth. Specific workshop offerings are
described on the PDP web page: ssa.uchicago.edu/programs/pdp.shtml.

❖❖❖
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A DMISSION R EQUIREMENTS
In keeping with its long-standing traditions and policies, the University of Chicago
considers students, employees, applicants for admission or employment, and those
seeking access to programs on the basis of individual merit. The University, therefore,
does not discriminate on the basis of race, color, religion, sex, sexual orientation, gender
identity, national or ethnic origin, age, disability, or veteran status, and does not discriminate against members of protected classes under the law. The Affirmative Action
Officer (773.702.5671) is the University official responsible for coordinating the University’s adherence to this policy and the related federal, state and local laws and regulations (including Section 504 of the Rehabilitation Act of 1973, as amended, and the
Americans with Disabilities Act).

MASTER OF ARTS STUDENTS
FIRST YEAR
The academic requirement for admission is a bachelor’s degree with a liberal arts background. It is expected that the quality of undergraduate record will be strong enough to
ensure the candidate’s ability to do work for credit at the graduate level. Ordinarily,
applicants with less than a 2.8 undergraduate grade-point average on a 4-point scale
will not be considered without a period of successful post-bachelor’s social work
employment. The Graduate Record Examination is not required; however, applicants
with low undergraduate grade-point averages may wish to submit their GRE Aptitude
Test scores as a possible means of strengthening their applications.
Neither the content nor the major subject of the undergraduate program is rigidly
prescribed. The master’s program is built upon the assumption that students enter with
a strong liberal arts education and a well-rounded knowledge of the social sciences
obtained through study of some of the following subjects: economics, political science,
sociology, history, cultural anthropology, and psychology. Because social welfare
programs, private as well as public, operate within and are affected by governmental
structure and economic institutions, it is especially desirable for students to have had at
least an introductory course in U.S. government or history and in economics. Although
a statistics course is not formally required for admission to the master’s degree program,
incoming students should be aware that it is definitely to their advantage to have at
least an introductory statistics course before entering the program. Such a course would
provide valuable preparation for SSA required research courses. We recommend that
applicants who have not had a statistics course arrange to take one prior to the
beginning of the school year.
Enrollment in the School is limited each year, and applicants are advised that the
committee on admissions selects only those applicants who, in its judgment, appear
best qualified and capable of using the resources that the School provides. The
committee considers all evidence that may indicate academic and professional promise.
Crucial factors in the admission decision include: special distinction in undergraduate
work, volunteer or work experience in the field of social welfare, letters of recommendation, the written supplementary statement, and outstanding achievements.
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SECOND YEAR
Continuing Students
The student who takes the entire degree program at the University of Chicago must
meet the following requirements before beginning the second year:
1. A minimum grade-point average of 2.50 on a 4-point scale upon the completion
of the first year of full-time study or completion of 9 courses.
2. Satisfactory performance in field instruction, indicating readiness for an
advanced field placement.

Transfer Students
The transfer student who has completed a first-year program and a field placement
(480 hours) in another accredited school of social work within the past 3 years is
generally eligible to enter the School in the Autumn quarter and complete degree
requirements in 3 quarters by following a regular second-year program, if the program
in the other school covered the content of the first-year program at SSA. Transfer applicants should enclose with their supplementary materials packet a catalog from the
school of social work in which their first-year program was taken.

Returning Students
Individuals wishing to return to the School after being out of residence must reapply
for admission. Students absent from the program for 5 years or more will be required
to repeat all coursework and internships.

DOCTORAL STUDENTS
An applicant for admission to the doctoral program must have demonstrated potential to
contribute to scholarship in the field of social work and social welfare. Judgments on applicants are based on academic records at undergraduate and graduate levels, prior research
and professional experience, writing samples demonstrating analytic ability, and other
evidence of superior achievement and of interest in pursuing an academic appointment.
With the exception of applicants seeking admission to the combined A.M. and Ph.D.
program, applicants to the Ph.D. program must have completed a master’s degree in
social work or a related field prior to beginning advanced study. Applicants who wish
to seek faculty positions upon graduation in schools of social work are advised that the
Council on Social Work Education requires a master’s degree in social work in order to
teach practice courses.

STUDENTS FROM OTHER COUNTRIES
Because the requirements for professional employment in Canada and the United
States are similar, the requirements for admission are the same for Canadian students
and students from the United States. Some adaptations in admission requirements are
made for students from other countries as follows:
1. The student from another country is expected to have a baccalaureate-level
degree or its equivalent and to have completed social work training in the home
country and/or to have had work experience in a social agency before applying
for admission to the master’s program. Exceptions are occasionally made when
the individual is currently completing undergraduate education in this country.
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2. The student from another country must have fluency in spoken English. The
fieldwork courses demand use of idiomatic English from the beginning of the
period of study. All applicants from other countries must submit scores from
either the Test of English as a Foreign Language (TOEFL) or the International
English Language Testing System (IELTS). SSA requires a TOEFL score of 100
with sub scores of 26 each (250 on the earlier computerized test with a score of
25 in each component section) or a score of 7 with sub scores of 7 each on the
IELTS exam.

APPLICATION PROCEDURES FOR DEGREE STUDENTS
All inquiries about admission or about the progress of a particular application should be
addressed directly to the Director of Admissions, The School of Social Service Administration, The University of Chicago, 969 East 60th Street, Chicago, Illinois 60637,
773.702.1492, or admissions@ssa.uchicago.edu. Students are encouraged to visit the
campus prior to admission.

APPLICATION DEADLINES
Students enter all programs in the Autumn quarter. Applications should be filed as early
as possible to allow time for reviewing application materials. Only complete applications with transcripts and reference letters will be reviewed. Applications will be
accepted and processed beginning Autumn quarter of the year preceding anticipated
admission. Deadlines for the master’s program are December 1 and January 15; the final
application deadline for the master’s program is April 1. The application deadline for the
doctoral program is December 15.

STEPS IN THE ADMISSION PROCESS
1. Application forms. Applications are available by going to the SSA website
(www.ssa.uchicago.edu) and choosing “Admissions” from the menu, then
“Master of Arts Program” and “Online Application.” Returning master’s degree
students or applicants who completed the application process at the School
within the last 3 years but did not enroll may request a Supplemental Application at ssa.admissions@uchicago.edu.
2. Supplementary statement. Applicants for the master’s degree submit a statement
discussing a social problem of importance to them and how a direct practice or
policy intervention might provide a way to engage it, as well as specific shortand long-term goals and how a social work education at SSA provides a way of
achieving those goals.
EEP applicants should further discuss how they will accommodate the additional demands of course and field responsibilities with their full-time employment.
Returning master’s degree students, as well as candidates who have applied
previously, should prepare a supplemental statement to the admissions
committee updating the previous statement and describing interim social work
education, experience, or activities.
Doctoral degree applicants submit a statement describing study plans, career
objectives, and reasons for applying to the School. Instructions for writing these
statements are provided in the online application.
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3. Transcripts. New applicants must order an official transcript from each college
and graduate school they have attended, sent directly to them in a sealed
envelope. The applicant encloses the sealed transcripts with the supplementary
materials packet sent through U.S. mail to complete the online application form.
If college work is incomplete at the time of application, a supplemental transcript should be sent when final grades and award of the degree have been
recorded.
Returning students and candidates who have applied previously should
order transcripts of any subsequent courses taken elsewhere.
4. Application fee. Applicants may pay the $60 fee online at the time they submit
the online application or they can send a check with the Application Fee
Coupon (downloadable from the online application) to the address specified.
This fee is not refundable.
6. References. Current students or recent graduates must include at least 1 reference
from an instructor. Applicants who are or who have recently been employed
should include at least 1 reference from an employment supervisor. References
can be solicited and handled directly through the online application; in this case
letters of references are sent directly to the Admissions office through the online
reference system. This is the preferred method. References on paper should be
returned to the applicant in sealed envelopes which they will include with their
supplementary materials packet.
7. GRE scores. GRE scores are not required for application to the master’s program
but are required for application to the Doctoral Program. Applicants to the
Doctoral Program are required to submit current (within 5 years) scores for the
Graduate Record Examination (GRE). Official scores should be sent from the
Educational Testing Service directly to the University; self-reported scores will
not be accepted.
8. Financial aid. Applicants applying for financial aid from the University must
answer all financial aid questions on the online application. Applicants who are
applying for student loans must file both a Free Application for Federal Student
Aid (FAFSA) at www.fafsa.ed.gov, as well as the University’s online form for
graduate loans and federal work study at sla.uchicago.edu/gradapp.
9. Admission decision. There is an April 1 deadline for filing an application to the
master’s program and December 15 for the doctoral program. In the master’s
program, admissions decisions are made at 3 points in the application cycle.
Applications received by December 1 will be reviewed by February 15, applications received by January 15 will be reviewed by March 15, and decisions on
applications received by the deadline, April 1, will be made by May 30. Admissions decisions for the doctoral program will be made by April 1.
10. Admission deposit. Applicants who are admitted to the School must confirm their
acceptance by submitting both an acceptance form and a $250 non-refundable
deposit to reserve their places in the School. This sum is credited toward
Autumn quarter tuition.
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SPECIAL PROCEDURES FOR STUDENTS
FROM OTHER COUNTRIES
Foreign applicants, whether attending a U.S. undergraduate institution or a college or
university in their own country, follow regular application procedures as outlined above,
except for the following:
1. Application fee. All applicants are required to pay an application fee of $70 in
U.S. currency, by bank draft or postal money order. Personal checks are acceptable only if written on a U.S. bank. This fee is an official requirement for
admission, and foreign governments will approve the release of funds for this
purpose.
2. Transcripts. Academic credentials, including courses taken, grades received, and
degrees granted, should be sent directly to the School with the application. If this
is not possible, copies in the applicant’s possession may be acceptable if they
have been certified by the proper school authorities. Applicants may not validate
their own documents. The class or division of the degree must be stated if this is
the customary method of reporting the quality of academic work.
3. Financial plan. Foreign applicants, once admitted, must submit a financial
statement, itemizing sources of funds for maintenance and transportation, and
must provide documented proof (certification by a bank or subsidizing agency or
agent) of resources sufficient for their support during the two years. It is
estimated that educational and living expenses, exclusive of travel to and from
the student’s home country, in 2007–08 will be approximately $54,000 for one
year of study. Foreign applicants to the master’s program will receive only
nominal University gift aid. Foreign applicants to the doctoral program are
eligible for full University funding identical to their U.S. peers.
Applicants who need financial assistance are advised to explore possibilities
in their home country and from U.S. government sources. Information about the
latter may often be obtained from a U.S. consulate or information service office.
The Institute of International Education also provides information about scholarship opportunities at www.iie.org.
Note to graduates of the University of Puerto Rico: Because the language of
instruction is not English, graduates of the University of Puerto Rico will be
required to take an English examination.

SCHOLARSHIPS
People who apply to the School for admission and require scholarship aid are advised
to explore the possibility of financing through the major private and public social
agencies in their home states and communities. When such agencies finance studies, it
is usually the understanding of the agencies involved and of the School that the
financial plan made at the beginning of the first year of graduate study will continue for
the duration of the student’s enrollment.
Applicants for financial assistance for funds administered by the School are expected
to give an accurate picture of needs and resources, so that a realistic plan can be worked
out for the full academic year. Exclusive of the tuition and required fees, the estimated
living cost for the single student is $2,000 per month. This amount should cover books,
room and board, carfare to the field placement, and incidentals.
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FINANCIAL NEEDS ANALYSIS
Applicants’ answers to the online Financial Aid questions are used to determine a
student’s financial need. Applicants using a paper application will be sent a form once
their application for admission is received. Applicants whose financial needs analysis is
received by the School after June 1 may be at a disadvantage in competing for scholarship and loan funds.
Applicants who are applying for student loans must also file a Free Application for
Federal Student Aid (FAFSA). A FAFSA form may be obtained by requesting the form
at www.fafsa.ed.gov. The FAFSA should be returned as soon as possible after January 1.

AWARDS ADMINISTERED BY THE SCHOOL
Basic scholarship awards are made on the basis of financial need and merit. Limited
additional merit scholarships are available and are awarded with consideration given to
academic achievement and promise for the field of social work. Scholarships are
granted for 1 year only. Students must reapply for second-year awards. Scholarships do
not preclude loans to students who may require additional financial aid to complete
their work.
Most grants are made in the spring for the following academic year. Entering or
reentering students applying for awards administered by the School must file an Application for Financial Aid with the School (see above) at the time of application for
admission. Assessments of financial need and merit are used in considering all grants
provided or controlled by the School.
The School awards basic scholarships from public grants, University unrestricted gift
aid, and several School endowed and restricted student aid funds. The following scholarship funds have been established to provide financial assistance to SSA students
without restriction based on an assessment of financial need and merit.
Edith Abbott Scholarship Fund
Charlotte F. Andress Scholarship Fund
Beryl Veta Beringer Scholarship Fund
Sophonisba P. Breckinridge Scholarship Fund
Alvin Bronstein Scholarship Fund
Martha Burton Scholarship Fund
Chicago School of Civics & Philanthropy Scholarship Fund
Helen Clauson Scholarship Fund
Colver-Rosenberger Scholarship Fund
Alex and Miriam Elson Scholarship Fund
Thomas W. Fetzer Scholarship Fund
Regina Vogel Fine Scholarship Fund
Marion Gibson Fisher Scholarship Fund
David and Mary Winton Green Scholarship Fund
Francis R. and Benjamin C. Hayenga Scholarship Fund
Sophia and Uno Hill Memorial Scholarship Fund
Leila Houghteling Scholarship Fund
Stephanie Larsen Scholarship Fund
Gregory Lilly Scholarship Fund
Lynne Fowler Linn Scholarship Fund
Jeanne C. Marsh Scholarship Fund
Patricia McKnew Nielsen Scholarship Fund
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Robert Newberger Scholarship Fund
Alice S. Peterson Scholarship Fund
SSA Legacy Fund for Scholarship Aid
Mary C. Siemer Scholarship Fund
Spellberg Endowment Fund
Catherine Brooks Strow Scholarship Fund
Dorothy Sullivan Scholarship Fund
Dorothea Bishop Tucker Scholarship Fund
Wilma Walker Memorial Scholarship Fund
Dr. Marquis E. Wallace Fellowship Fund
Forrest Whitney Scholarship Fund
Rita Cohen Williams Scholarship Fund
The following scholarship funds have been established to provide financial
assistance to SSA students with particular needs or attributes based on an assessment
of need, merit, and eligibility:
Grace Abbott Scholarship Fund. These awards are designated for students who
have been staff members of a public welfare service agency and who plan to
return to the field of public welfare after graduating.
Pearl J.L. Axelrod Scholarship Fund. These awards are designated for students with
visual or hearing impairments or for students preparing to work with the
disabled in physical or mental rehabilitation.
Josephine Schlenck Gumbiner Fellowships for Returning Scholars. These awards
are given to individuals to encourage those working in social services or related
fields to return to school at SSA to receive advanced training in social work.
Richard and Angelica Harter Scholarship Fund. These awards are designated for
students in the dual degree program between SSA and the Chicago Cluster of
Theological Schools.
Sophia Malenski Hill Scholarship Fund. These awards are designated for students
whose studies are in the area of school social work or community organizing.
William S. and Doris Jean Keller Family Scholarship Endowment. This award is
designated for a student who plans to work to improve the lives of abused and
neglected children.
Christian S. Ledley Scholarship Fund. The awards are designated for British or
Australian master’s or doctoral students or to those whose parent, grandparent,
or great-grandparent was a British citizen.
Laurence E. Lynn, Jr., Merit Scholarship Fund. These awards are designated for
students in SSA’s part-time evening program.
Anita Mackey Minority Merit Scholarship Fund. These merit awards are designated
for minority students at SSA.
Lorraine Madsen Scholarship Fund. These awards are designated for students in
the part-time evening program at SSA, with preference for minority students.
Robert R. McCormick Tribune Fellowship Fund. These awards are designated for
bolstering the educational opportunities of students interested in careers as
urban and community leaders.
Jane Mullenbach Moore Scholarship Fund. These awards are designated for
students entering SSA following a period of time in the workplace.
Alice Pickard Minority Scholarship. These awards are designated for minority
students at SSA.
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Judith Rudolph Scholarship Fund. These awards are designated for 1 second-year
student who shows a commitment to the prevention of adolescent pregnancy or
services to teenage parents.
Bernece Kern Simon Teaching Fellowship. These awards are designated for doctoral
students in their third or fourth year who show a commitment to teaching.
Olive K. Sloane Scholarship Fund. These awards are designated for students at SSA
whose field of study is medical social work.
Elizabeth Bosworth Wheeler Scholarship Fund. These awards are designated for
students who demonstrate a commitment to the field of psychiatric social work.
Students who take their second-year field instruction in an Illinois public school are
eligible to apply for a paid Illinois School Social Work internship.
A few of the questions on the admission application form are designed to provide
the information needed by the School to consider grants that have special eligibility
requirements and to suggest sources outside the School to which the student may wish
to apply.
Note: Students should not apply to a specific School-administered fund. Applicants
for scholarship assistance from the School need only file an Application for Scholarship
to be considered for any of the above-mentioned funds.

AWARDS ADMINISTERED BY ORGANIZATIONS AND AGENCIES
OUTSIDE THE SCHOOL
It is not possible to give complete information about all grants available, because they
vary considerably from year to year. Some states offer stipends to prepare workers for
their child welfare programs, and a few offer grants in their public assistance and health
programs. A state stipend carries a commitment to work for the agency. Inquiries
should be addressed to the department of public welfare, public health, or mental
health of the state in which the candidate wishes to work following graduation.
A few private agencies offer stipends, usually with the understanding that the individual
will work for the agency after receiving the master’s degree. In most instances, admission
must be approved by the School before an agency will offer educational stipends. Students
interested in agency scholarships should make inquiries with private agencies in their localities and may also wish to contact various professional social work organizations.

LOAN FUNDS
FEDERAL STAFFORD LOANS (SUBSIDIZED AND UNSUBSIDIZED)
The subsidized Federal Stafford Loan is a need-based loan with a fixed interest rate of
6.8% for the life of the loan. The interest is paid by the federal government while the
student is enrolled in school at least half time, throughout the 6-month grace period,
and during periods of deferment. Graduate students may borrow up to $8,500 per
academic year in subsidized loans.
The unsubsidized Federal Stafford Loan is not based on financial need. The
borrower is responsible for the interest that accrues on the loan, even while enrolled in
school. Beginning July 1, 2007, graduate and professional degree students may borrow
up to $12,000 per academic year in unsubsidized loans. The interest rate is fixed at 6.8%.
No fees are charged for either subsidized or unsubsidized Federal Stafford Loans to
borrowers who use the University of Chicago as their lender.
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FEDERAL PERKINS STUDENT LOANS
Federal Perkins Student Loans carry an interest rate of 5%. These funds are extremely
limited, and the University cannot guarantee the availability of monies to all students
who apply. Annual maximum amounts are determined by the amount of funds
available. Students must be registered full time to be eligible for Federal Perkins Student
Loans.

NAMED UNIVERSITY LOAN FUNDS
The University has a number of endowed loan funds from which emergency, shortterm, or longer-term loans can be granted to full-time students. These loans have
interest rates ranging from 3% to 7%. Loans from the following existing funds at SSA
may be available upon request to the Dean of Students:
The Constance Marcial Burroughs Loan Fund. Named for a distinguished alumna of
the Class of 1951, who received an Alumni Citation Award from SSA in 1975.
The Nolan P. Jacobson Loan Fund. Established by Raphael D. Atlas, A.M.’50, in honor
of a former professor, Nolan P. Jacobson, who graduated from the University of
Chicago Divinity School.
The Phil Hovda Emergency Student Loan Fund. Established in 1994 from gifts donated
by more than 200 alumni, these loan funds are given in the name of SSA’s former
Dean of Students and alumnus of the class of 1971 upon his retirement after 20
years of service.
The Milton Hyman Student Loan Fund. Established in 1991, these loan funds are
given in the name of an SSA field instructor and alumnus from the Class of 1947.
The Willa Webber Lee Student Loan Fund. Established for a distinguished alumna
from the Class of 1945.
The Rhoda Sarnat Student Loan Fund. Honors a distinguished graduate of the Class
of 1939.
The George and Agnes Schael Loan Fund. Established in 1982 by George Schael in
honor of his late wife, Agnes, X’35.
The Jeanne F. Westheimer Loan Fund. Established by Jeanne Westheimer, A.M.’40, as
a revolving loan fund for the benefit of SSA students.
Note: Regulations governing student loan programs have varied significantly in recent
years. Current information regarding terms, repayment, and eligibility may be obtained
from University Student Loan Administration, The University of Chicago, 970 East 58th
Street, Room 411, Chicago, Illinois 60637, 773.702.6061.
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G ENERAL I NFORMATION

A

SCHEDULE OF FEES

ll payments of tuition and fees must be completed by the end of the
fifth week of any quarter. If a student has not paid any account in full
that is due to the University, restriction of further privileges or services
may follow.
The fees listed here are for the academic year 2008–09.
1. Application fee . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$60
This fee must accompany the original application for admission to the University. No part of this fee is either refunded or applied as an advance
payment on other fees.
2. Advance reservation deposit . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$250
Credited to Autumn quarter tuition
3. Student Accident and Sickness Insurance (each of 3 quarters):
Basic Plan (student only) . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$615
Advantage Plan (student only) . . . . . . . . . . . . . . . . . . . . . . . . . . .$937
Dependents (spouse/domestic partner) . . . . . . . . . . . . . . . . . .$1,073
Family Plan (spouse/domestic partner, children) . . . . . . . . . . .$2,026
4. Student Activities fee (each quarter) . . . . . . . . . . . . . . . . . . . . . . . . . . .$49
5. Student Health fee (each quarter) . . . . . . . . . . . . . . . . . . . . . . . . . . . .$177
6. Tuition fees per quarter for master’s program:
Normal graduate program of 3 courses . . . . . . . . . . . . . . . . . .$11,063
2 courses . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$7,910
1 course . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$4,365
7. Tuition fees per quarter for doctoral program:
Scholastic Residence . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$11,063
Advanced Residence . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$4,365
Note 1. Pro forma status fee is $235 each quarter.
Note 2. Students who pay tuition for a normal program may audit, without extra
charge, classes in addition to those for which they are registered, subject to the approval
of the instructor in each case. Under these conditions the students are not registered for
the courses and work is not made a part of their official records.
Note 3. Students who are required to withdraw for disciplinary reasons shall not be
entitled to any refund of tuition or fees. Fees and other charges are subject to change
from year to year prior to the beginning of each academic year.
8. Special service fee:
a. Fieldwork registration per quarter . . . . . . . . . . . . . . . . . . . . . . .$25
9. Late fees:
a. Late payment of fees . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$100
b. Late registration . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$100
10. Change in registration . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$50
A fee is charged for each change in registration made by a student after the officially
scheduled change period (third week of quarter) unless caused by the University.
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ESTIMATE OF EXPENSES
The following figures may be used as a guide for students in estimating the annual cost
of essential needs while enrolled in the School of Social Service Administration. They
are based upon an academic year of 3 quarters and include food, shelter, laundry and
cleaning, textbooks, incidentals, clothing, recreation, and commuting costs only for
travel to and from field instruction.
For a single student . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$53,691
Tuition . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$31,608
Fees and Student Accident and Sickness Insurance . . . . . . . . .$2,523
Books . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$1,650
Transportation . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$1,785
Room/Board . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$13,455
Personal and miscellaneous . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$2,670
For first child . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$4,000
For each additional child . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$4,000

ADMINISTRATIVE INFORMATION ON
COURSES AND REQUIREMENTS
The unit of instruction for a course is (100). The normal graduate full-time student load
is 3 courses per quarter. Unless otherwise indicated in the course description, each
course equals 1 unit. Each unit is equivalent to 3-1/3 semester hours or 5 quarter hours
of credit. Except for doctoral students, tuition fees are assessed according to numbers of
units. Doctoral students’ tuition is assessed according to residence status.

Course Marks and Credits
The following course marks are used for graduate courses: A, A-, B+, B, B-, C+, C, C-,
D+, D, D-, F, P, I, and R. The use of the plus or minus denotes somewhat more or less
of the relevant grade as defined below:
A—Denotes superior performance that is both consistent and outstanding.
B—Denotes good, steady, adequate performance, with some of the plus values that
make for an A. The B student shows understanding and ability to integrate
learning and ends the course with a comprehensive grasp of the material.
C—Denotes acceptable performance that indicates grasp of the essentials of the
course and probable ability to complete the next course in the sequence. The
mark C denotes lack of the comprehensive grasp and understanding of the B
student. The C mark may represent uneven work or steady performance at no
more than an acceptable level.
D—Denotes minimum passing grade. The work is marginal, neither clearly acceptable nor clearly unacceptable. The student’s grasp of the essentials is in question.
The mark D denotes serious doubt that the student can complete the next course
in the sequence.
F—Denotes failure, i.e., unacceptable performance. An F grade clearly demonstrates
inability of the student to grasp the essentials or to integrate learning. A grade of
F, once recorded, cannot later be changed. Receiving an F grade necessitates registration and payment for an additional course.
A student may not register for a succeeding quarter or graduate if he/she has
received Fs in 2 courses or 2 quarters of fieldwork, with the following exception
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and condition: 2 Fs received from the same instructor in 2 interrelated, concurrent courses will be treated as 1 F; 2 Fs in fieldwork must be in 2 different field
placements with 2 different field instructors. The faculty liaison may be the same
for both field experiences.
P—Denotes satisfactory performance (that is, within the A to C range). Students
who wish to take a P (Pass) for a course must obtain the consent of the instructor
by the end of the fourth week of the quarter.
I—Denotes that the student who desires course credit has not submitted all the
evidence required for a qualitative grade and has made satisfactory arrangements
with his/her instructor to complete the remaining portion of the work. A mark of
I can be given only when the requirements of the course have not been
completed due to circumstances beyond the student’s control; it cannot be used
in lieu of F when the work has not met the standards and requirements set by
the instructor.
The privilege of completing a course marked I is limited to the end of the
quarter following that in which the incomplete was granted.
R—A mark of R (registered) is used only when the student has not submitted
evidence of the quality and quantity of his/her work. Tuition fee is charged for an
R, and the course is listed on the student’s permanent record. Courses in which
the student received the mark R have no credit value in the University. No stigma
is attached to the mark R. The student who wishes to take a course for an R must
obtain the consent of instructor and must register for an R by the fourth week of
the quarter. An R, once entered on the student’s record for a course, may not be
changed. A student may register for an R only for a course taken in addition to
those courses required for the degree.
Master’s degree students must take letter grades (A, B, C, D, or F) in at least 15 of the
18 courses required for graduation. The remaining 3 courses may be taken on a
Pass/D/Fail basis. The P/D/F system is available in any of the 3 courses in which the
student wishes to use it. (SSA 40100: Clinical Case Seminar is only graded P/D/F. This
course does not count as 1 of the student-selected P/D/F courses.)
All fieldwork grades are P/D/F. Students must pass their Core and Concentration
fieldwork programs to receive their degree.
Students who previously withdrew from the School and are now resuming their
studies are subject to the current policy. Transfer students who receive 9 credits for
courses taken outside of SSA must take all their courses for a letter grade.
Pluses or minuses may be assigned to all letter grades at the instructor’s discretion.
The master’s student must achieve a minimum cumulative grade-point average of
2.70 (on a 4-point system) to graduate from the School, and a minimum cumulative
grade-point average of 2.50 must be achieved upon the completion of the first year of
full-time study, or the completion of 9 courses, to continue in the School. Computation
of the grade-point average is based on assigned values to the letter grades as follows: A
= 4, A- = 3.7, B+ = 3.3, B = 3, B- = 2.7, C+ = 2.3, C = 2, C- = 1.7, D+ = 1.3, D = 1, D- =
0.7, F = 0, I = 0. The grades P and R are not included in computation of the grade-point
average.
Doctoral students are expected to maintain at least a 2.7 cumulative grade-point
average (on a 4-point scale). A student whose grade-point average falls below 2.7 in any
3 consecutive quarters or 9 consecutive courses will be terminated from the program.
Grades of P (Pass) will not be counted in the calculation of grade-point averages.
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Doctoral students are permitted to take no more than one-fourth of the courses
meeting the distributional requirements as P/D/F grading. Faculty members have the
option of modifying letter grades with plus and minus designations.
Grading policies in other professional schools and departments of the University
vary and are not always consistent with those of SSA, particularly with regard to the use
of Pass/Fail. Students taking courses outside of SSA are advised to check the relevant
grading policy with the course instructor before registering. It should be noted that
grading is limited to Pass/Fail in certain courses in other units of the University. Such
courses may not be used to meet the 15 letter grade requirement for master’s students.
A student who is registered for a course and who successfully completes the requirements as prescribed by the instructor receives credit on the records of the University.
The student’s record, indicating the units of instruction completed, may be used for
transferring credit to another institution.

Academic Honesty
Proper acknowledgement of another’s ideas, whether by direct quotation or paraphrase,
is required. To use another’s ideas without proper citation is plagiarism or cheating.
Such offenses are taken very seriously by the University and result in disciplinary action
that may include permanent expulsion from the University.

Registration and Residence Requirements
The unit of residence at the University is the academic year, normally consisting of 3
consecutive quarters of enrollment.
Students in the master’s program of the School of Social Service Administration
must complete 18 courses and 2 field placements before receiving the master’s degree.
Students in the doctoral program must register for a minimum of 2 academic years in
Scholastic Residence. During the remaining years, doctoral students will register in
Advanced Residence until receiving their degrees.

Application for Degree
Application for a degree must be completed online by the first week of the quarter in
which a student expects to receive a degree. In case of failure to complete degree
requirements, the student must reapply by filing a new application in a later quarter.

Leaves of Absence
Students may take a leave of absence from the program for up to 1 year. A request for
a leave must be made in writing and include the reason for the leave, the anticipated
length, and plans for completing the work. A leave of an additional year may be granted
under special circumstances with the approval of the Dean of Students.
Students absent from the program for 3 to 5 years, who have not been granted a
leave of absence under the first provision, will need to reapply for admission to the
School to complete requirements for the degree. Courses will be evaluated for credit
toward meeting existing requirements. Students absent from the program for 5 years or
more will be required to reapply for admission to the School and repeat all coursework
and internships. No credit will be given for previous work toward the degree. If readmitted, they will be eligible for financial aid like other students.
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Transcripts and Certification
Students may request a transcript of academic record or certification of student status
from the Registrar’s Office. A lifetime transcript fee of $35 allows students to order transcripts online. The Registrar will not issue a transcript of record or release other nonpublic information except upon the written request of the student. Partial transcripts
cannot be issued.

VETERANS
Any student eligible for or receiving benefits under a public law must contact the
Advisor to Veterans in the Registrar’s Office. A student whose program of study has
been approved by the Illinois State Approving Agency must be certified by the Advisor
to Veterans at the opening of each quarter.

❖❖❖
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R ESOURCES and S ERVICES
RESOURCES
ADVISING
All enrolled graduate students at SSA are assigned an advisor with whom they are
encouraged to discuss their academic program and career plans. First-year advisor
assignments are made with the student’s Core faculty; post-Core assignments are made
in association with the student’s chosen concentration. Throughout their attendance at
SSA, students are encouraged to engage any faculty member for advice or information
regarding their interests or concerns. The Dean of Students is also available and may be
of particular assistance regarding financial concerns, special programs, or special needs.

LIBRARY
The SSA library located on the School’s first floor is one of SSA’s outstanding educational resources. The library’s collection covers all aspects of social welfare and social
work, as well as related material from other disciplines. It contains more than 33,000
volumes, including serials, journals, and reference works. The library has a large collection of microfilms, pamphlets, and publications of governmental and voluntary
agencies. Online catalog and computer workstations to access electronic information
sources are also available. Readings for all SSA classes are located here.
The staff of the SSA library is available to help students locate appropriate materials
in the SSA library and elsewhere in the University library system. Orientation tours for
new students are conducted by the librarian each Autumn Quarter.
The SSA library is a unit of the University of Chicago Library System, incorporating
the main Joseph Regenstein Library and several departmental libraries including the
John Crerar Science Library and the D’Angelo Law Library.

COMPUTER LABORATORY
SSA provides a computer laboratory that is equipped with 19 PC-compatible machines
connected to 2 high-volume network printers. This lab has been established for the
exclusive use of SSA students and staff, SSA computer-based courses, and other
instruction. SSA has 32 laptop computers for in-class instruction use. Each computer
offers the latest software provided by the University for coursework, and any applications required by classes at SSA. In addition, the lab computers have high-speed connections to the Internet for browsing and e-mail services. SSA employs its own inhouse IT staff for technical support.
Students use the labs to work on their own assignments and research; they also use
them for statistical analysis for quantitative research courses. All students make use of
the lab at one time or another during their time at SSA, either for required coursework
or personal research. Each student therefore is also provided with a limited amount of
password-protected storage for his or her own use while attending SSA. In addition,
students are able to print course work and other pages for free, up to a set amount each
quarter. Students are charged a small fee for printing that exceeds the specified number
of pages.
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The lab is available during all hours that the SSA building is open. Additional University resources are also available throughout the campus including the Crerar Library
Cyber-Cafe and Regenstein Library computing lab.

CAREER SERVICES
SSA CAREER SERVICES
The Office of Career Services provides career and professional development programs
for master’s and doctoral students, including skills-building workshops, individual
career counseling, job-search strategies, an alumni contact database, and posting of jobs
in the Chicago area.
Quarterly workshops provide students with the skills needed to develop efficient
job-search strategies, to convey transferable skills, to write effective resumes and cover
letters, and to learn sound interviewing techniques.
To help provide networking opportunities, Career Services offers a database of more
than 1,000 recent alumni who have volunteered to be contacts, offering advice and
guidance for job-seekers. Several of these alumni also serve on quarterly career panels
sponsored by Career Services to discuss their transitions from SSA and their current
career paths, and to offer advice to graduating students. Alumni and students also participate in a shadow program during the summer to provide one-on-one direct
workplace experiences.
The annual Career Fair is held each spring in conjunction with “Life after SSA.” The
latter program is another networking opportunity for students and alumni. SSA alumni
are placed on several panels arranged by career area. The Career Fair offers diverse
employers in the Chicago area with full-time jobs and/or paid summer work opportunities. Throughout the year, Career Services will send notices electronically to students
alerting them to internships, fellowships, and recruiting opportunities.
During spring break, students can participate in SSA’s Washington Week. This
program brings together SSA alumni in the Washington, DC, area with currently
enrolled students. Often meeting at alumni work sites, students learn about careers in
the public and non-profit sectors, as well as about careers in research, advocacy,
lobbying, and program management.

CAREER ADVISING AND PLANNING SERVICES (CAPS)
Career Advising and Planning Services (CAPS), located in Ida Noyes Hall, assists University students and alumni with career guidance, employment resources, and career
planning.
For graduating students seeking full-time, professional employment, CAPS provides
information and assistance on jobs in government, non-profit organizations, educational institutions, and business. The office maintains a resource library of references,
employment information, and guides to job hunting. Experienced counselors are
available by appointment to discuss students’ immediate employment plans or longrange career interests. Students seeking employment in areas relating to social service
administration may establish a credential file (a fee is charged for this service); copies of
the file will be sent on request to employers. CAPS also provides students and University alumni a national online job-listing service through which employers post full-time
openings. Throughout the year, the office sponsors programs on successful job-hunting
strategies and on opportunities in selected career fields.
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UNIVERSITY HUMAN RESOURCES MANAGEMENT
University Human Resources Management (UHRM), located in Ingleside Hall at 956
East 58th Street, is the central source of both full- and part-time employment within the
University. It provides a variety of secretarial, clerical, technical, and other positions for
spouses/domestic partners of University students. In advance of their arrival on campus,
they may contact UHRM to explore employment opportunities.

LIVING ACCOMMODATIONS
The University of Chicago provides a variety of living options for its graduate students.
For single students, the choices include International House, Neighborhood Student
Apartments, and the New Graduate Residence Hall. For married students or students
with a domestic partner, Neighborhood Student Apartments offers apartment arrangements suitable for couples and families.
The International House of Chicago was founded in 1932 through a gift from John
D. Rockefeller, Jr. It is a coeducational residence for students from around the world.
Each year the House accommodates more than 500 graduate and advanced undergraduate (third- and fourth-year students) residents—about half from countries other than
the United States—who are pursuing academic and professional degrees, preparing in
the creative or performing arts, or training with international firms at Chicago institutions. International House promotes understanding and friendship among students of
diverse national, cultural, and social backgrounds, provides facilities that can benefit
social and cultural development of its residents, and serves as a center of cultural
exchange between international students and the greater Chicago community. The
building is designed to facilitate informal daily interactions among residents in the
House’s kitchen and dining room, Tiffin Room, courtyard, library, computer labs, and
television lounges. These interactions make a major contribution to achieving the goals
of the House. International House seeks residents who are willing to share their time
and talent with the House community through its programs and activities. Scholarships
and fellowships are available. All inquiries should be addressed to the Registrar, International House, 1414 East 59th Street, Chicago, Illinois 60637, 773.753.2270, i-househousing@uchicago.edu. For further information about I-House programs, go to
ihouse.uchicago.edu.
The University owns and operates more than 1,200 apartments located around and
within the campus area. Graduate students who are single, married, or in a domestic
partnership and who are registered and making normal progress towards their degrees
are eligible to live in Neighborhood Student Apartments. Apartment sizes range from
efficiency units to large 3-bedroom apartments, furnished or unfurnished, in walk-up
or elevator buildings. Parking lots are available at some buildings. Options for single
students include single occupancy and shared apartments. Couples with children are
given priority for the 2- and 3-bedroom apartments. Inquiries should be addressed to
Neighborhood Student Apartments, 5316 South Dorchester Avenue, Chicago, Illinois
60615, 773.753.2218.
The University of Chicago House System provides residential living for undergraduate students; and, in the New Graduate Residence Hall, for students in the professional schools. Housing at the New Graduate Residence Hall is available only for
students in their first year of study at the University. Students who wish to remain in
University housing after their first year should make arrangements with Neighborhood
Student Apartments or with International House.
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Additional information on housing options, including current costs, is sent to all
newly admitted students.

UNIVERSITY OF CHICAGO STUDENT HEALTH CARE
HEALTH INSURANCE REQUIREMENT
The University requires all students to carry adequate medical insurance to cover,
among other costs, hospitalization and outpatient diagnostic and surgical procedures.
The insurance requirement may be satisfied in 1 of 2 ways:
1. Enrollment in the Student Accident and Sickness Insurance Plan offered by the
University, or
2. Completion of the insurance waiver form certifying that the student has
insurance coverage comparable to the Student Accident and Sickness Insurance
Plan. Insurance and waiver forms are available online at
registrar.uchicago.edu/health.

AUTOMATIC ENROLLMENT
Students who fail to complete an insurance application/waiver form by the requisite
deadline each quarter will be automatically enrolled in the University’s Student
Accident and Sickness Basic Plan and will be billed for that enrollment. Students
approved to register after the deadline must submit an insurance application/waiver
form at registration time. Failure to do so will result in automatic enrollment in the Basic
Plan.

ELIGIBILITY
The Student Accident and Sickness Insurance Plan is available to all registered students,
except for students in Extended Residence, in Graduate School of Business part-time
programs, and the School of Social Service Administration evening program. Students
may elect the Basic or Advantage Plan. The Basic Plan is also available at additional cost
to a student’s spouse or registered same-sex domestic partner, and to any unmarried
children 19 or younger (children under 23 are eligible if they are full-time students).
Information about plan benefits is available at studenthealth.uchicago.edu/
studentinsurance. For questions about enrollment, contact the Student Insurance
Assistant, University Registrar’s Office, Room 103, 5801 South Ellis Avenue, Chicago,
Illinois 60637, 773.702.7877; or the University of Chicago Campus Insurance Coordinator at 773.834.4543.

STUDENT HEALTH AND WELLNESS FEE
The University requires all students to pay the Student Health and Wellness Fee during
each quarter of enrollment. This fee covers patient visits at the Student Care Center and
Student Counseling and Resource Service. Students’ spouses, same-sex domestic
partners, and dependent children age 14 and older who are insured through the
Student Accident and Sickness Insurance plan are also assessed the Student Health and
Wellness Fee and are entitled to service at these facilities.
Students who live more than 100 miles away from the University may waive the
Student Health and Wellness Fee.
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SUMMER HEALTH AND WELLNESS FEE
Students and June graduates who remain in the Chicago area during the summer but
are not enrolled in classes have the option to pay the Health and Wellness Fee for
continued access to the Student Care Center and Student Counseling and Resource
Service. Students’ family members already on the Student Accident and Sickness
Insurance Plan may also purchase this service.

IMMUNIZATION REQUIREMENTS
By State of Illinois law, all students are required to present proof of immunity to rubella
(German measles), measles (rubeola), mumps, and tetanus/diphtheria. The Student
Care Center notifies all new students of the requirement and provides instructions for
compliance. The exact requirements vary for each disease and are different for international students. Information and immunization forms can be accessed at
scc.uchicago.edu. Students who fail to meet this requirement by the sixth week of the
quarter will be notified and their subsequent registration restricted. A student who
receives this notification is urged to call the Immunization Office at 773.702.9975 to
resolve their status.

OTHER SERVICES
STUDENT ASSOCIATIONS
The student associations of SSA provide students with the opportunity to express their
views on a variety of issues of importance to the School and the profession of social
work, while also providing the student body with a system of mutual support. SSA
student associations take an active role in the discussion of academic, professional, and
political issues in the School. Student associations also sponsor various social activities
that enrich the graduate school experience.
All registered master’s students are members of the SSA Student Government Association, and all registered doctoral students are members of the SSA Doctoral Student
Association. Listed below are the student associations currently active within the
School. Please go to SSA’s website (www.ssa.uchicago.edu) for descriptions of the
student associations.
Advocates’ Forum
African American Student Association
Community and Economic Development Organization
Council of Jewish Social Work Students
Doctoral Student Association
Environmental Rights Group
Feminist Student Association
International Social Welfare
Latino Student Association
Moods and Meds Support Group
Moonlighters EEP Student Association
OUTreach: LGBTQ and Allied Social Workers
SSA Christian Fellowship
Student Government Association
Wage Peace
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THE ALUMNI ASSOCIATION
Established in 1929, the Alumni Association strengthens and maintains links between
the School and its more than 7,000 graduates. The Alumni Association furthers the
interest of alumni, provides a bridge between alumni and the School, and promotes the
School’s goals and objectives through volunteer service and generous financial support.
The Alumni Association offers a full range of programs and activities that engage its
members with the School and that contribute to individual and institutional advancement.

Board of Directors
Molly Baltman, A.M. ’99, President
Annie Rosenthal, A.M. ’98, Vice President
Thomas Wedekind, A.M. ’73, Secretary
Gina Anselmo, A.M. ’98
Peter Chapman, A.M. ’86
Rubi Clay, A.M. ’71
Gwyn Davidson, A.M. ’98
Betty Dayron, A.M.‘64
Glenn Dillon, A.M. ’05
Jinnie English, A.M.’99
Elizabeth Frate, A.M. ’06
Sheila Haennicke, A.M.‘86
Allen Hernandez, A.M. ’06
Nicole Hrycyk, A.M. ’04
Kate Phillippo, A.M.‘92
April Porter, A.M. ’01
Angela Scott, A.M.‘04
Richard Scott III, A.M. ’98
Terri Davis, A.M. ’99

SOCIAL SERVICE REVIEW
Founded in 1927, Social Service Review is committed to examining social welfare policy
and practice and evaluating its effects. Providing multidisciplinary analyses of current
policies and past practices in the United States and elsewhere, SSR publishes critical
research from social welfare scholars and practitioners, as well as from experts in other
fields. Articles include a wide array of topics such as child welfare, health care, social
welfare policy, homelessness, the organization of services and communities, clinical
practice, and juvenile delinquency. In addition to thought-provoking essays, SSR
provides book reviews to keep readers informed of current critical research.
The University of Chicago Press offers subscriptions at reduced rates for SSA
students and alumni. Social Service Review is edited by Professor Michael Sosin and the
faculty of the School of Social Service Administration.
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RESEARCH CENTERS
CENTER FOR HEALTH ADMINISTRATION STUDIES
The Center for Health Administration Studies (CHAS) supports multidisciplinary
research on health policy and politics through a seed-grant program. The initiative is
available to University of Chicago faculty and health researchers as well as those interested in pursuing a health-related project for the first time. The supported projects are
oriented towards health care policy for poor and vulnerable populations including
projects focused specifically on health policy, behavioral health service in communitybased settings, and school-based health care research. The Center also supports the
Michael M. Davis seminar series on “Health and Vulnerable Populations,” drawing on
speakers across a wide spectrum of health-related fields. The Davis Seminars are held
weekly, during the Autumn and Spring academic quarters. Please see the CHAS
website for details on these and other health-related events across the University:
www.chas.uchicago.edu.

CHAPIN HALL
Chapin Hall engages in research focused on policies, programs, and practice that affect
the well-being of children and youth, families, and communities. Chapin Hall’s multidisciplinary research agenda encompasses the needs and potential of all children and
youth, and devotes special attention to populations experiencing significant problems,
such as maltreatment, poverty, and mental or physical illness. Research is conducted on:
social services for children and youth, in particular services associated with foster care
and the juvenile justice system; supports for child and youth development; philanthropy that concentrates on community building initiatives; and the development of
policy research in other countries that focuses on the well-being of children and youth.
A number of faculty members from the School of Social Service Administration are
associates of Chapin Hall and direct research under its auspices. SSA doctoral and
master’s-level students form an integral part of many Chapin Hall research teams and
are active participants in seminars and discussions. Please see the Chapin Hall website
(www.chapinhall.org) for more information about its research, publications, and
conferences.

❖❖❖
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C OURSES of I NSTRUCTION
MASTER’S LEVEL COURSES
30000. Social Intervention: Programs and Policies I, II
These 2 courses introduce all students to the design and implementation of social
welfare interventions at the community, agency, and public policy levels. These courses
use case material on policy issues that require a decision. This helps students learn and
exercise skills in analyzing the components of current policies; designing programmatic
alternatives; anticipating substantive, operational, and political advantages and disadvantages; weighing benefits against financial costs; and making sound choices among
imperfect alternatives. These courses also give students a thorough substantive
grounding in several critical areas of social welfare, including those of transfer programs
and such social service areas as child welfare and mental health. Some cases include an
analysis of the historical antecedents of a contemporary issue, and some include discussions of underlying philosophical premises.
I. J. Henly, H. Hill, W. Johnson, D. Puntenney
II. S. Allard, S. Carr, R. Fairbanks, J. Mosley, G. Savarese
30100. Social Intervention: Direct Practice I, II
These 2 courses introduce students to the fundamental values and conceptual bases of
social intervention. They are designed to teach the knowledge and skills necessary to
enable students to carry out activities that will enhance the lives of people with psychosocial needs and problems. Content is structured around professional socialization,
context for practice, diversity, assessment, intervention, and evaluation. Emphasis is on
the development of skills for assessment and intervention with individuals, families,
and groups.
Various theories and models of practice are examined to understand the similarities
and differences in their approach to problem solving. These courses aim for an integration of theory and practice that will enable students to effectively intervene on behalf of
their clients. Students are expected to develop an understanding of the assessment of
problems and beginning competence in the processes of change.
J. Bellamy, B. Borden, A. Curry, N. Guterman, T. Rzepnicki, K. Teigiser, D. Voisin
Field Placement: All students have supervised experiences in organizations that
provide social services. These field placements afford an opportunity to apply the
knowledge and skills from the intervention courses. Students engage in direct intervention with individuals, families, or small groups and may have opportunities to
explore intervention at other system levels within the agency and community context.
Applied Learning Seminar: A required field seminar is conducted concurrent with
the field placement. This seminar, conducted by a Master Practitioner Instructor,
provides an opportunity for students to develop skills implementing the theoretical and
practice material covered in the core courses. Emphasis is placed on interviewing skills,
assessment skills, techniques for intervention, and issues related to the agency and
community context of social work practice. Throughout this seminar, particular
attention is paid to implementation of concepts related to values and ethics, diversity,
and the student’s use of self.
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30200. Social Intervention: Research and Evaluation
This course focuses on the generation, analysis, and use of data and information
relevant to decision making at the case, program, and policy levels. Students learn and
develop skills in collecting, analyzing, and using data related to fundamental aspects of
social work practice: problem assessment and definition; intervention formulation,
implementation, and refinement; and evaluation. This course covers specification and
measurement of various practice and social science concepts, sampling methods, data
collection strategies, and statistical and graphical approaches to data analysis. This
course is required of all first-year master’s students. Students with strong research skills
and education may be eligible for an advanced research course (SSAD 30400). Enrollment is limited to SSA students only.
J. Jones, J. Kim, S. Parikh
30400. Social Intervention: Advanced Research and Evaluation
Broadly defined, community-based research is research conducted both within and
about a community. However, what constitutes a community is difficult to delimit, a
problem addressed in the first part of this course. Through readings, discussions, and
“hands-on” activities, we will find that how one defines community has much to do
with how one approaches the research process. In this course, we will focus on ethnographic and historical methods of community-based research. Students will learn about
the philosophy behind these modes of inquiry and acquire some of concrete skills
necessary to conduct this kind of work.
In professional fields like social work, community-based researchers often seek to
combine research and intervention to enhance some aspect of community life. Furthermore, community-based research is generally approached as a distinctly collaborative
undertaking in which university and community constituencies share expertise, skills,
and resources. Community-based and “traditional” social science researchers,
therefore, tend to have different visions of the researcher’s roles and relationships, of the
community as a “subject” of research, and of the research process as a whole. Students
will critically explore these differences over the course of the term.
S. Carr
30400. Social Intervention: Advanced Research and Evaluation
This course is designed for students who have a solid foundation of research methods
and who want to learn more about qualitative research. This course builds knowledge
and skills for reviewing, analyzing, and conducting qualitative social work research and
evaluation with children, youth, and families. The purposes of this course are: (1) to
provide an introduction to the multiple uses of qualitative research in social work; (2) to
prepare students to be effective consumers of qualitative scholarship; and (3) to
introduce students to qualitative research methods and studies specific to children,
youth, and families. Students will learn how to develop clear and researchable research
questions. They will learn techniques to complete observations, conduct interviews,
conduct focus groups, facilitate town hall meetings, create an audit trail, do member
checks, and engage in participatory action approaches. They will learn a variety of qualitative data analysis techniques, including coding, memoing, and diagramming procedures. Students will examine a variety of factors that influence the research process,
including social justice considerations, ethical issues, and how the socio-political
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context shapes research questions. Research related to children, youth, and families
(e.g., research in the fields of school social work, child welfare, early intervention, youth
development, international children, youth resiliency, minority children and families,
child/family human rights, and child/family poverty) will enhance the core curriculum.
E. Leyba
30400. Social Intervention: Advanced Research and Evaluation
This course is designed for students who have basic knowledge of research methods
and want to learn more about quantitative research in gerontological social work.
Through this course, students will develop knowledge and skills for reviewing,
analyzing, and conducting quantitative research and evaluation with older adults and
their families. Specifically, students will learn the process of formulating appropriate
research questions and hypotheses, quantitative techniques for testing relationships
and patterns among variables, methods of data collection, and methods to assess and
improve the validity and reliability of data and measures. We will discuss ways to
address diversity within the aging population using scientific research and their implications for effective social work practice. Students also will learn about ethical issues in
conducting research and their relevance and applicability in working with disadvantaged and vulnerable populations.
J. Ha
32700. Human Behavior in the Social Environment
This core course teaches biological and social science concepts concerning human
development in social contexts that are fundamental to social work practice: social and
ecological systems; life course development; culture, ethnicity, and gender; stress,
coping, and adaptation; and major social issues related to development over the life
course. Students learn a general framework and theory for integrating the concepts.
Students with strong academic backgrounds in human behavior may be eligible for an
advanced human behavior course. Enrollment is limited to SSA students only.
A. Abramson, S. Hans, S. Rose,V. Secemsky
40000. Clinical Intervention in Substance Abuse
This course is an introduction to the substance abuse problem and some of the major
methods of substance abuse intervention with adults. Students are introduced to the
basic issues in substance use through readings, lectures, class assignments, and in-class
activities. While pharmacotherapy will be addressed, the primary focus is on verbal
interventions with empirical support.
Participants will become familiar with classification and diagnosis of DSM-IV
Substance Related Disorders, and the pharmacology of non-medical drugs. They will be
introduced to methods of screening and evaluation of substance use, engaging individuals in treatment, brief treatment interventions that can be used in a variety of settings,
individual and group approaches, and relapse prevention. Participants will be provided
an overview of the treatment needs of special populations, such as older adults, individuals with co-morbid mental illness, and women. Finally, students participating in
this course will take a daylong workshop in motivational interviewing.
S. McCracken
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40100. Field Case Seminar
The Field Case Seminar provides an opportunity for students to integrate classroom
and practicum learning by applying theoretical knowledge in the field and bringing
field experiences to inform theoretical constructs. Emphasis is placed on helping
students develop clinical intervention knowledge and skills, self-awareness, and a professional self. This seminar meets biweekly throughout the academic year, and the
seminar instructor is the field liaison for the students in their section.
M. Berler, R. Feldman, M. Gibbs, C. Hahn, E. Leyba, K. Mann, S. McCracken,
J. Pawlowski, C. Peterson, A. Porter
40212. Couples Therapy
This course is designed to: (1) familiarize the student with the issues commonly
encountered in couples therapy, (2) familiarize the student with the array of major
approaches to treating couples, and (3) ground the student in 1 particular model of
treatment. The first half of this course will examine: (1) the most common couples
issues, (2) the major approaches to couples treatment, and (3) the research on couples
and their treatment. The most commonly occurring couples issues will be examined
within the framework of a couples life cycle perspective. Students will review the major
models of couples therapy, including Cognitive Behavioral Couples Therapy, Object
Relations Couples Therapy, Narrative Therapy, Emotionally Focused Couples Therapy,
the differentiation model, and short-term solution oriented approaches. The research
component will focus primarily on the work of John Gottman. The remainder of this
course will focus on a particular model of couples treatment, the Emotional Safety
model. Students will learn the theoretical foundation of the model in modern affect
theory and will explore application of the model through role playing and other in-class
exercises. The goal of this course is to have both a strong conceptual framework and a
beginning repertoire of clinical skills for treating couples.
D. Catherall
40300. Treatment of Children
This course is designed to be a companion course to SSAD 42600 (Diagnosing Mental
Disorders in Children and Adolescents) and will begin where the diagnostic course
ended. Assessment, treatment planning, treatment implementation, and evaluation of
treatment efficacy will be addressed for DSM IV-TR disorders of children and adolescents.
Students will be expected to be familiar with DSM IV-TR classification and diagnosis
of mental disorders in children and adolescents. Emphasis will be placed on attention
deficit and disruptive behavior disorders, anxiety disorders, mood disorders, eating
disorders, pervasive developmental disorders, and attachment problems. Both individual and family-based approaches will be addressed. Treatment approaches that have
strong theoretical and empirical basis will be reviewed. This course will be appropriate
for students with interests in practicing in mental health settings, schools, health care
settings, and family service programs. Prerequisite: SSAD 42600.
Susan McCracken
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40402. Applied Behavior Analysis: Children and Families
This course surveys the discipline of behavior analysis, emphasizing the basic principles
and concepts as they pertain to children and their families. This course will emphasize
the unique scientific methodology of applied behavior analysis (i.e., description, quantification, analysis). Basic procedures for increasing existing behavior, decreasing
aberrant behavior, and developing new behavior among typically developing and developmentally delayed children will be covered. Students will learn to select, define, and
measure behavior. They will learn how to plan, intervene, and evaluate socially
important behavior changes in a variety of settings, such as homes and schools. Finally,
this course will cover technologies for producing generalized behavior changes across
time, settings, and individuals.
J. Smagner
40403. Fundamentals of Behavioral Therapy: Contemporary Approaches
Many persons seeking treatment present with problems more extreme than individuals
described as the “worried well,” yet they do not display the symptom profile of persons
diagnosed with a “severe mental illness.” Typically, these individuals experience chronic
distress; they present with impulsive coping styles, chaotic relationships, and affective
dysregulation. Psychotherapy for persons presenting with chronic distress presents a
unique set of challenges.
Most research in psychotherapy outcomes suggests that 1 of the most important
factors associated with successful treatment is the relationship between the client and
therapist. Traditionally, focus on the therapeutic relationship has been the purview of
experiential and psychodynamic therapies. However, in the past 10 years, 3 behavioral
models of psychotherapy have been introduced that focus on the relationship in the
therapy session. To varying degrees, these therapies are based on a large body of
knowledge developed over the past several decades in the study of verbal behavior. In
this class, participants will be introduced to a behavioral conceptualization of
phenomena such as emotion, memory, cognition, and beliefs. Discussions of these
private behaviors will conclude in a presentation of a behavioral theory of the “sense of
self.” For the remainder of the course, participants will revisit these concepts as they
apply to discussion of 3 influential behavioral therapies. First, participants will become
acquainted with specific clinician behaviors that foster the curative role of the therapist
as articulated in Functional Analytic Psychotherapy (FAP) developed by Robert Kohlenberg. Second, participants will discuss the role of verbal behavior in human suffering
and the “recontextualization” of painful private experience presented in Acceptance
and Commitment Therapy developed by Steven Hayes. Finally, participants will be
introduced to the therapeutic dialectic of acceptance and change as outlined in Dialectical Behavior Therapy (DBT) developed by Marsha Linehan. The goal of this course will
be to briefly introduce participants to FAP and ACT and to provide an overview of the
principles and strategies of DBT that explicitly address the diffuse, troubling experiences
presented by most chronically distressed individuals.
P. Holmes
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40722. Death, Loss, and Grief across the Life Course
In this course, we will discuss issues of death, dying, loss, and grief across the life course,
with special focus on death and bereavement in old age. We will begin with the exploration of the diverse theoretical perspectives on human loss and grief. We then will
examine how grieving is affected by type of loss, socio-economic and cultural factors,
individual personality, and family functioning by reviewing empirical literature on loss
and grief. We will explore the meaning of death and loss across the life course and
examine how demographic, medical, and social changes have shaped the experiences
of death, dying, and bereavement. We also will discuss various types of loss from an
individual, family, and socio-cultural perspective. We will explore coping and resiliency
diversity of human response to loss; and the role of social groups, religion, and spiritual
experience, as well as their implications for social work practice.
J. Ha
40800. Family Systems Approaches to Practice
This course provides a systems-based conceptual and technical foundation for social
work practice with families, considering multi-generational family life cycle development, socio-cultural context, and family diversity. We examine social constructions of
the “normal family” with particular attention to changing family forms and gender
roles, addressing the challenges facing diverse couples and families in a changing world.
An overview of foundational models of family practice and recent developments in
strength-based collaborative approaches highlights core concepts and methods in brief
problem solving, post-modern, and intergenerational, growth-oriented models. Discussion focuses on: (1) assessment of family strengths and vulnerabilities; (2) intervention
objectives; and (3) the process of change. A research-informed, integrative Family
Resilience Framework is presented, identifying key family processes and intervention/prevention guidelines to foster resilience of at-risk children and distressed families
by strengthening family functioning as presenting problems are resolved. Special topics
include working with child and adolescent concerns, family diversity, the role of culture
and spirituality/belief systems in families, and disenfranchised/multi-stressed families.
A broad range of practice issues and guidelines are illustrated with videotape and case
examples.
L. Anderson, D. Baptiste, B. Koff, G. Samuels
41000. Psychodynamic Practice Methods I (Also HDCP 41250.)
This course provides an introduction to contemporary psychodynamic thought and
social work practice. The first part examines the defining features of the psychodynamic
tradition and explores the growing emphasis on relational and social domains of
concern in recent theory, research, and psychosocial intervention. Readings trace the
development of psychodynamic understanding and social work practice, present the
core concepts and essential concerns of the major schools of thought, and describe the
empirical foundations of contemporary relational perspectives. The second part, focused
on clinical practice, introduces principles of treatment and methods of intervention
from an integrative relational perspective. Readings examine approaches to assessment,
establishment of the therapeutic alliance, formulation of goals, representative forms of
communication, use of interactive experience, and termination procedures. Presentations of clinical perspectives encompass a range of vulnerable groups and emphasize
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realistic, flexible use of strategies in view of varying levels of functioning, coping capacities, support systems, and social environments. Critical pluralism is introduced as an
orienting perspective that sponsors dialogue among multiple theoretical traditions and
helps social workers consider differing approaches in light of the pragmatic concerns
and core values of the profession.
B. Borden
41100. Psychodynamic Practice Methods II
This course is designed to: (1) explain the underlying theory and resultant practice of
psychoanalytic psychotherapy as a contextually based activity that reflects definitions
and roles of particular cultures, client needs and self-determination, and the socially
sanctioned role of the therapist; (2) introduce students to the basic principles of psychoanalytic psychotherapy through a phenomenological or experience-based approach;
and (3) highlight the role of the therapist in considerations of theory and practice. The
latter focuses on students’fieldwork and related experiences. Following an introduction
to psychoanalytic psychotherapy, this course examines the relational approach to psychodynamic practice, which highlights the clinician’s willingness to examine his or her
role in the therapy relationship and regard the client as a crucial teacher and guide in
the process. Prerequisite: SSAD 41000.
A. Raney
41200. Self Psychology and Social Work Practice
This course provides a systematic overview of basic concepts in self psychology, with an
emphasis on the integration of theory and clinical work. The conceptual framework
offered by the psychoanalytic psychology of the self provides an integrated view of
normal development, psychopathology, and the treatment process. This framework can
be used to understand a broad range of individuals who are vulnerable to difficulty in
maintaining self-esteem, regulating internal tension, and accomplishing life goals. This
course begins with a review of self psychology views of normal development, psychopathology, and the treatment process. The concepts of self-object experience and
the empathic mode of observation are emphasized, along with a re-examination of traditional psychoanalytic concepts of defense, resistance, transference, and counter transference. This course also briefly addresses how self psychology theory can be applied to
issues of differing age groups/developmental tasks (children, adolescents, parenting,
elderly); problems (child abuse, trauma); and modalities (marital, family, group psychotherapy).
R. Volden
41300. Cognitive Approach to Practice I
This course is based on the assumption that the ways we understand our personal
capacities, interpersonal connections, and social resources have an important influence
on how we actually function in the world. In other words, our expectations or personal
assessments bear on how we feel, what we do, and how others respond to us. At the
same time, the options (or lack of options) that we encounter in our lives shape these
personal meanings. Given this perspective, this course focuses on ways to help individuals reduce problems and reach their goals by helping them reconsider what things
mean or could mean and by working actively to open up real options in their lives.
Although this class is organized around a cognitive orientation to direct practice, it goes
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beyond traditional models of cognitive therapy by explicitly considering the social
sources of negative meanings that many of our clients confront. SSAD 41300 is the first
part of a 2-quarter course. In this first quarter, emphasis is placed on gaining an understanding of the theoretical foundations of the cognitive integrative perspective.
Although considerable attention also will be given to the practical applications of theoretical constructs, the major focus on practice occurs in the second quarter (SSAD
41400).
N. Martinez
41400. Cognitive Approach to Practice II
This course builds from the theoretical framework developed in SSAD 41300 to
explicate how a cognitive-integrative approach can be used to guide work with a variety
of specific mental health and social resource problems. The emphasis here is on learning
how to use this approach in social work practice with adults. Specific attention will be
given to issues of assessment, case formulation, and fitting interventions to the goals,
problems, and capacities of individual clients. Prerequisite: SSAD 41300.
N. Martinez
41500. The Practice of Group Work
This course explores elements of group work practice in clinical and educational
settings and includes experiential activities to build the group worker’s skill/competence
in leading groups. Students will participate in a brief, personal growth small-group to
grasp important aspects related to becoming skilled group leaders. These aspects
include planning and preparing to lead the group, understanding leaders’ roles and
responsibilities, facilitating group dynamics to promote positive changes in participants,
co-leading, designing group work curricula, and considering the ethical issues inherent
in therapeutic group work.
D. Baptiste
41600. Public School Systems and Service Populations
This course familiarizes students with the origin and history of school social work, the
organization of American public schools, the current role of the social worker in a
variety of public school settings, and the populations served by school social workers.
Students address issues such as working with parents and the community, crisis intervention, group treatment, child neglect and abuse identification and reporting, services
to culturally and economically diverse populations, and current policy issues impacting
K–12 education. The class format includes group discussions and relevant readings. Prerequisite: Enrollment is limited to students getting the Type 73 Certificate; consent of
instructor required for students from other departments. (Completion of course
required for State School Social Work Certification.)
M. Woolley
41700. Clinical Treatment of Abusive Family Systems
The family lays the foundation in a micro-system for the future emergence of abuses in
families and societal macro-systems. This course is concerned with family abuse,
substance abuse, conflict, power, and the processes in which these patterns maintain
themselves. This course focuses on theoretical and clinical application of a multiple
systems model when working with abusive family systems. The model is designed to
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intervene in the societal, family, and individual contexts of the client. The classes include
a mix of theoretical information and specific clinical interventions. Classes are a mixture
of didactic material, videotape example, and group discussion. This course includes a
broad exploration of the following areas: child sexual abuse, spouse abuse, child
physical abuse, eating disorders, and drug and alcohol substance abuse.
M. Barrett
41800. Social Work and the Law
This course provides an overview and analysis of the interaction of the social work and
legal professions. Students acquire a framework for understanding and analyzing laws
that affect the clients and groups with whom and on whose behalf social workers
intervene. Students critically examine the functions of law in society, processes of legal
reasoning, and law making. Legislation and court decisions affecting the delivery of
social services are reviewed and discussed. The course emphasis is child welfare issues,
but topics related to mental health, juvenile justice, domestic violence, confidentiality,
professional liability, and skills for working in the legal environment are examined as
well. This course is designed to help students understand the use of the law as a tool in
social work practice; the differences in values and approaches of social workers and
lawyers; major issues, legislation, and court decisions in the child welfare field; the role
of the juvenile court in child protection and placement; and key legal issues in the
delivery of mental health services. In addition, this course helps students learn to use
legal references and materials and to develop skills in preparing for and testifying in
court.
H. Snyder
41900. Treatment of Adolescents: A Contextual Perspective
This contextually based course will integrate developmental and systems theory to
develop a framework for the assessment and treatment of adolescents. Conceptions of
adolescence will be examined using research data. Indications for individual, group, and
family treatment will be delineated. Emphasis will be on sharing responsibility with the
family and collaborating with other social and helping institutions from engagement to
termination. Specific topics include adolescent development, intergenerational relationships, gender, substance abuse, eating disorders, family violence, social victimization and cyber-bullying, and adolescent manifestations of mental health disorders. A
working knowledge of human development, systems theory, and ecological approaches
to social work is required.
Susan McCracken
42001. Substance Use Practice
Social workers, regardless of their practice setting, frequently encounter individuals,
families, and communities adversely affected by alcohol and other drug use. A 2000
survey of NASW members revealed that, during the year prior to the survey, 71% of
members had taken 1 or more actions related to clients with substance use concerns.
Substance use can be both adaptive and potentially maladaptive. Poverty, class, racism,
social isolation, trauma, sex-based discrimination, and other social inequalities affect
both people’s vulnerability to and capacity for effectively dealing with substance use
problems.
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This course will facilitate the development of the attitudes, knowledge, and skills
needed for effective clinical practice with substance users. The first part of this course
will review the core concepts and essential features of substance use intervention,
including pharmacology, models for understanding substance use, the transtheoretical
model of change, countertransference, diagnosis and case conceptualization, assessment, treatment planning, and ethical considerations. The second half of this course will
emphasize contemporary approaches to treatment, including brief intervention, motivational interviewing, cognitive behavioral coping skills, and harm reduction therapy.
Readings, lectures, case presentations, experiential activities, and class discussions will
provide the means for our exploration.
S. Petersen
42100. Aging and Mental Health
This course integrates the theories and practice skills needed for effective clinical work
with older adults and their families. Understanding the issues of the developmental
process of aging, fostering an alliance, overcoming stigma, use of self, therapeutic bias,
and ethical dilemmas with this population are studied. Specific focus is given both to
the significance of the older person’s history, background, and culture and to understanding behavior within the environmental context. Students are helped to develop
diagnostic and treatment skills with older adults. Similarities and differences in assessment and practice techniques with other age groups are reviewed, and generic principles are identified. Concrete service delivery and care management, as well as individual, family, and caregiver interventions, are addressed. The class format includes
didactic material, case examples, videotapes, and group discussions.
R. Golden
42201. Advanced Seminar on Violence and Trauma
This advanced seminar will offer students an opportunity to integrate and apply the
multiple systems framework studied in SSAD 41700. Current research regarding the neurophysiology of trauma/violence, brain development, and attachment theory will serve as
additional frameworks from which to discuss assessment and intervention strategies with
specific client populations and within specific settings. Possible topics will include, but are
not limited to, youth violence; gang violence; school violence; hate crimes; cultural factors
and violence exposure; survivors of war/torture/terrorism; exposure to community
violence; survivors of traumatic loss; violence against the clinician; body-mind integration
and trauma; and secondary or vicarious traumatization for clinicians (compassion
fatigue). Discussions, experiential activities, case presentations, policies, and program
development will be used to enhance the material presented.
J. Levy
42401. Comparative Perspectives in Social Work Practice
Although many social workers endorse eclecticism as their preferred approach to
practice, there is surprisingly little consideration of comparative perspectives that help
clinicians think critically about differing theoretical systems and integrate elements
from a variety of approaches in efforts to facilitate change and improve outcomes. This
course introduces critical pluralism as an orienting perspective in an effort to sponsor
practice across theoretical traditions; reviews the defining features of the major schools
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of thought; and presents an integrative approach to psychosocial intervention that
draws on psychodynamic, cognitive, behavioral, and humanistic contributions.
The first part examines representative models of psychosocial intervention, as set
forth in psychodynamic, cognitive, behavioral, and humanistic traditions, and identifies
the defining features of each school of thought, as well as common elements, basic
principles, and methods of intervention that operate across the systems.
The second part introduces an integrative approach to psychosocial intervention
informed by the work of Paul Wachtel, drawing on psychodynamic, cognitive, behavioral, humanistic, and systems perspectives. Enrollment is limited to Clinical Concentration students or with consent of instructor.
B. Borden
42500. Adult Psychopathology
This course covers the description, classification, evaluation, and diagnosis of the adult
psychiatric disorders described in the Diagnostic and Statistical Manual of Mental
Disorders (DSM-IV-TR). Additional topics include how to conduct a diagnostic and
psychosocial evaluation, cultural factors in mental illness, mental illness in older adults,
and discussion of the major categories of drugs used in treating psychiatric disorders.
This course is appropriate for students with clinical interests and for students with
administration/policy interests.
Stanley McCracken
42600. Diagnosing Mental Disorders in Children and Adolescents
Determining the nature of an individual’s mental health problem is the first step toward
rational and effective intervention. In the case of children and adolescents, the critical
task of formulating a diagnosis is further complicated by the currently shifting conceptualizations of the nature and determinants of pathology in these age groups. This
course focuses on assessing mental disorders in young people according to the DSM IVTR classification system and on recognizing the clinical presentation characteristics of
each diagnostic group. Associated family patterns and key issues in interviewing
parents are highlighted. Assessment methodologies (e.g., behavioral, psychobiological,
systemic) are surveyed. This course provides a beginning information base for students
interested in working with children and adolescents. SSAD 42600 is a prerequisite to
SSAD 40300 (Treatment of Children).
Susan McCracken
42700. Family Support Principles, Practice, and Program Development
This course explores the theoretical principles and values underlying family support.
The family support approach emphasizes prevention and promotion, an ecological
framework, an integrated collaborative use of community resources, relationship-based
intervention, and strengths-based practice. Students will examine programs that use
family support principles and the evidence base for the effectiveness of such programs.
Students also will explore key family support practice methods, including group work,
home visitation, reflective supervision, and the parallel process in agency culture.
Examples will draw heavily from programs focused on supporting families with infants
and young children.
S. Hans
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42800. Clinical Intervention with Socially Vulnerable Clients
Social workers are committed to social justice and to helping the most vulnerable
members of society, but they often have found traditional methods unsuccessful with
this population. Although many of these clients carry a significant psychological burden
derived from the internalization of oppressive experience, clinical response frequently is
limited to concrete services and problem solving tasks. Successful engagement of
socially vulnerable clients in therapeutic intervention requires an integrated approach
that addresses individual dynamic issues and environmental concerns simultaneously.
This course presents the conceptual framework for such an approach, including consideration of clinical implications for policy design. Specific techniques that enhance
effectiveness (e.g., multi-level assessment, the therapeutic use of metaphor, practical
action-oriented methods) are discussed in detail.
J. Palmer
42912. Work and Family Policy: Policy Considerations for Family Support
This course is a graduate-level seminar that examines contemporary policy questions of
concern to families. This course will consider (1) demographic, labor market, and policy
trends affecting family income, family structure, family time, and family care; (2) conceptual frameworks and policy debates concerning the responsibility of government,
corporate, and informal sectors to address family need; and (3) specific policy and
program responses in areas such as family leave, child care, income assistance, and
marriage. Throughout this course, we will consider the ideological, conceptual, and
empirical basis for the issues we study. Although our primary focus will be on issues
affecting low-income American families, relevant comparisons will be made throughout
this course—cross-nationally, across race/ethnicity, and across income. This course
fulfills the second course requirement for the Family Support Sequence, but is open to
all SSA students.
J. Henly
43100. Dealing with Loss: Perspectives from Direct Practice to Agency Settings
This course will present a multi-systemic framework for exploration of: 1. the individual
and family impact and recovery processes with the death of a loved one and other
traumatic losses (e.g. separation/divorce, foster care/adoption, violence, community
disaster, war-related); 2. a social worker’s challenges and opportunities for success in
working within organizations that experience a multitude of grief, loss and death
among client populations. Of all human experiences, death and loss pose the most
painful challenges for adaptation and coping for clients and social workers alike.
We will first address terminal illness and end-of-life issues, including ethical
decision-making dilemmas. We will then focus on bereavement and recovery processes,
with application to a wide range of loss experiences. We will examine how risk factors
and complicated loss can contribute to such dysfunctions as depression, relational
distress, substance abuse, and child symptoms. In addition, we will identify and assess
differences in the workplace in which grief, loss and death occurs and the challenges for
social workers within such environments. With exploring the field of social work
practice within settings such as hospitals, nursing homes, emergency rescue services,
working with veterans, youth, those living with HIV/AIDS or cancer, the class will
discuss the issues pertinent to worker burnout, separation of personal/professional
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issues, and managing transference/counter transference. Critical in this discussion will
be the identification of methods and interventions pertinent to insure the success of
social workers in working within such environments as well as strategies to best work
with culturally diverse client populations.
Lectures will be supplemented by video and case illustrations, with application to
students’ field and personal experiences.
M. Dentato 43212. Evidence-based Clinical Practice
SSAD 43212 is a clinical practice course in which students will learn how to identify and
implement evidence-based interventions for individuals of all ages, families, and
groups. Additional topics will include common factors in therapy, psychotherapy integration, addressing organizational factors in implementation of EBP, and using manualized interventions in practice. Evidence-based interventions for a variety of disorders
will be discussed during the second half of this course. SSAD 43212 will meet the
requirement for the 1-term methods course.
Prerequisite: Students taking this course are expected to know how to formulate
practice questions, to conduct an electronic evidence search, to assess the quality and
usefulness of the research, to design an intervention based on this evidence, and to
evaluate the effectiveness of this intervention. It is recommended that students who
have not taken the EBP-related section of SSAD 44501 (Clinical Research: Using
Evidence in Clinical Decision Making) during Autumn quarter read and study EvidenceBased Practice for the Helping Professions: A Practical Guide with Integrated Multimedia by
L.E. Gibbs (2003).
Stanley McCracken
43300. The Exceptional Child
This course focuses on categories of exceptional children as defined by federal and state
legislation, including the Individuals with Disability Education Act (P.L. 94–42), the Rehabilitation Act (Section 504), and policies and programs for children who have disabilities.
The prevalence and description of childhood disabilities and chronic illnesses are
discussed. The role of the social worker in providing appropriate services to children and
their parents in a school setting is emphasized. Methods of evaluating children, as well as
current research in the field, are considered. Enrollment is limited to SSA students only.
(Completion of course is required for State School Social Work Certification.)
M. Woolley
43401. Family Systems: Health and Mental Health
Informed by family systems theory and related research findings, this advanced course
focuses on the mutual influence between families, health, and mental health, with particular attention to the contextual factors that influence these experiences. Interwoven
with discussion of characteristics of illnesses in relation to families, this course includes
several substantive health and mental health topics, such as HIV, cancer, substance use
problems, severe and persistent mental illness, and developmental disabilities. In
addition to this content, this course builds upon themes addressed elsewhere in the
master’s curriculum to include attention to ethical decision making, professional use of
self, assessment, goal setting, intervention, and practice evaluation with families experiencing physical and mental health-related difficulties. Prerequisite: SSAD 40800.
M. Engstrom
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43512. Advanced Seminar in Contemporary Group Practice
This course addresses core group principles applicable to clinical and administrative
social work practice. Students will have opportunities to enhance facilitation skills,
explore dynamics of group membership, experiment with content versus process in
group settings, and gain mastery in the use of creative/expressive/activity-based interventions in groups. As part of the learning experience and application to direct practice,
students will participate in small personal growth groups. The seminar nature of this
course also will provide students with opportunities to engage in group projects that
may be directly applied to agency-based practice. Additional topics that will be integrated throughout the quarter include cultural competence in group practice, unique
practice settings, ethical considerations, and the integration of various theoretical orientations/styles to social work practice in groups. This course requires a high level of
student participation, experiential activities, and self-examination. Note: Students may
not be absent from the first class meeting.
J. Levy
43612. Immigrant Families and Adolescents
This advanced HBSE class explores the multi-dimensional processes of immigrant
adaptation, with a focus on the development of immigrant adolescence. A new generation of immigrant families and their children is the fastest growing and the most ethnically diverse population in the United States. In addition, adolescence can be a
difficult developmental period. Thus, the majority of adolescents of immigrants face
multifold challenges of being adolescent, immigrant, and an ethnic minority. This class
explores a variety of issues related to such challenges. We will study various levels of
factors that influence the psychosocial outcomes of immigrant adolescents, including
individual, familial, and social factors of adaptation. The role of culture as a context for
children’s development will be discussed in relation to children’s identity development
and parent’s cultural adaptation. Discussions include the development of bicultural
competence among adolescents and the role of parental adaptation in facilitating such
bicultural competence. Implications for practice and research will be discussed.
Y. Choi
43800. Skills for Conducting Psychotherapy with Chronically Distressed Persons
Dialectical Behavior Therapy (DBT) is an empirically supported treatment originally
developed for persons who struggle with suicide and/or parasuicide. It is a comprehensive treatment regimen focusing on the transformation of behavior responses to intrapersonal, interpersonal, and environmental factors contributing to problems related to
impulsivity, emotional lability, cognitive dysregulation, and interpersonal chaos. Due to
its success treating various psychiatric populations, DBT now is considered effective
with persons who engage in any behavior where the function of the behavior is to avoid
or escape aversive thoughts and/or emotions.
DBT was 1 of the first cognitive behavior therapies to integrate mindfulness, acceptance and willingness into treatment regimens that traditionally focus on change and
control. It therefore is considered a pioneering therapy in what now is called the “third
wave” in behaviorism. This class is intended to provide students with advanced training
in the principles and practice of DBT. To that end—via lectures, experiential exercises,
role plays, and a self-change project—participants will be exposed to the 4 components
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of DBT: Skills Training, Individual Therapy, Telephone Consultation, and the Consultation Group. However, a basic tenet of DBT is that therapists should not expect their
clients to engage in behaviors and activities they are unwilling to do. Therefore,
emphasis in this class will be placed on experiential knowledge. Therefore, interested
participants will be expected to make a basic set of commitments that expose them to
many of the emotional reactions experienced by their future clients. In addition to a
self-change project, participants will commit to completing a diary card and to practicing mindfulness on a daily basis. Other learning activities include co-facilitating and
participating in a skills group, a DBT individual therapy session, and a consultation
group. Prerequisite: SSAD 40403.
P. Holmes
43900. Disability: Medical, Ethical, and Psychosocial Issues
This course examines a broad range of topics relating to disability and society. We will
study traditional medical models of illness, as well as social and minority paradigm
models that arose from the disability rights movement. We will examine the impact of
disability throughout the lifespan, review theories of adaptation, and discuss clinical
practice concerns/interventions. Participants will have opportunities to study specific disabilities that interest them within the framework of this course. Social policy, disabilityrelated entitlements, and recent legislation also will be covered, along with controversial
disability ethics concerns such as physician-assisted suicide and health care rationing.
R. Brashler
44000. Loss, Recovery, and Resilience
Of all human experiences, death and loss pose the most painful challenges. Traumatic
losses can contribute to depression, relational difficulties, substance abuse, and behavioral problems. This course presents a developmental systemic framework to understand the individual, family, and community impact of death and other disruptive losses
(e.g., divorce; foster care; adoption; serious illness and disability; migration; job loss;
ambiguous, unacknowledged, or stigmatized losses; suicide; homicide; major disaster;
war-related atrocities). Students examine variables in risk and resilience; loss of a
parent, child, sibling, spouse, and other significant relationships at various life cycle
stages; family roles, relationship dynamics, and multi-generational legacies; and sociocultural influences. A research-informed family resilience approach is applied to
support key processes for healing and adaptation, with guidelines to assist individuals,
couples, families, and communities with threatened loss, end-of-life dilemmas, recent
bereavement, and long-term complications. Video and case illustrations are provided.
M. Pappas
44301. Psychodynamic Perspectives on Spirituality
This course explores the meanings and assumptions practitioners and clients bring to
the psychotherapy experience. Materials are drawn from current psychology and
theology texts, with an emphasis on relational theory and the co-creation of the therapeutic alliance. Students are encouraged to examine their own religious beliefs and the
ways these elements inform and influence their practice. Clients’ belief systems are
highlighted because attitudes and experiences regarding spirituality and religion are a
significant element of self-understanding and development.
A. Raney
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44401. Sexuality across the Life Cycle
From birth through old age, sexuality is an essential component of human development
impacting identity formation, self-esteem, and relationships. The developmental theories
of Erickson and Freud offer dynamic frameworks from which to view sexuality.The exploration of sexuality becomes even more complex when the influences of family, culture,
ethnicity, and religion are considered. This class will focus on the developmental aspects
of sexuality relevant to each life stage as viewed through the multiple social constructions
impacting sexuality, gender, and sexual orientation. Special attention will be given to marginalized sexualities, particularly women’s sexuality and gay/lesbian/bisexual sexuality. A
number of theoretical perspectives will be incorporated to provide tools for critical
thinking about sexuality and human development.
S. Batten
44501. Clinical Research: Using Evidence in Clinical Decision Making
This course teaches the skills necessary to develop and use information and data
relevant to practice decision making. A primary goal of this section is to encourage the
development of more systematic and empirically based clinical decision making, with
an emphasis on evidence-based practice (EBP). Students will develop skills to formulate
practice questions, to conduct an electronic evidence search, to assess the quality and
usefulness of the research, to design an intervention based on this evidence, and to
evaluate the effectiveness of this intervention. Students will learn how to evaluate their
practice using tools (e.g., logic models, goal attainment scaling [GAS], and other assessment instruments to monitor progress and outcome) and visual analysis of data graphs.
Prerequisite: SSAD 30200 or equivalent.
S. McCracken
44503. Clinical Research: Evaluating Intervention Outcomes
This course teaches the skills necessary to develop and use information and data
relevant to evaluating one’s own clinical practice. The goal of this course is to help
students develop a systematic and empirical (scientific) approach to social casework.
This course is organized around specific clinical evaluation activities: comprehensive
assessment, data collection, measurement, and visual analysis. This course will
emphasize the use of single-subject research designs, such as the reversal and multiplebaseline. Students will learn how to collect, analyze, and interpret data. They will learn
how to use research methods to assess the effectiveness of their interventions with individual clients. Prerequisite: SSAD 30200 or equivalent.
J. Smagner
44505. Clinical Research: Integrating Evidence into Practice
This course teaches the skills necessary to identify, generate, evaluate, and apply
practice relevant data. This course is designed to teach students how the process of
evidence based practice (EBP) translates into diverse practice settings and develop their
understanding of the current challenges and strategies for engaging in EBP. Students
will increase their ability to systematically respond to demands for the use of evidence
in social work practice. Students will gain practical skills in formulating answerable
questions, searching for evidence through electronic search engines and other means,
assessing current best evidence for both quality and fit with practice settings, and
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monitoring the implementation through a problem based learning approach.
Prerequisite: SSAD 30200 or equivalent.
J. Bellamy
44612. Organizations, Management, and Social Policy (Also PPHA 37401.)
Street-level bureaucracies, those public and private organizations directly responsible
for policy delivery, often perform the public’s business. This course examines how these
complex organizations operate in a dynamic political environment and what that means
for social policy. This course introduces students to alternative models for analyzing
these types of organizations, using examples from a variety of social policy areas to
assess organizational practices and management strategies. This course explores how
organizations influence the production of social policy, as well as the broader relationship between citizen and state.
E. Brodkin
44700. Health Policy
This course is an in-depth look at contemporary health policy issues. We tackle four
major health policy issues in the class. For each issue we examine the policy problem—
providing some historical perspective on emergence of the issues—and consider
various policy alternatives to address the problem. We analyze policy solutions
according to their ability to improve health care access and quality and their ability to
keep health care costs under control. We also will consider whether these programs are
envisioned as part of a broader social entitlement package or as individual benefits.
C. Grogan
44800. Urban Adolescents in Their Families, Communities, and Schools: Issues for
Research and Policy
Early and mid-adolescence is a critical stage in the life course. Urban adolescents face
special risks and often have fewer supports and opportunities to guide them through
this critical period. As the U.S. population becomes increasingly diverse, particularly in
urban areas, families, communities, and schools may need to create new social institutions and relationships to meet the needs of this new population. This course focuses
on 3 central questions. First, how are the education and developmental trajectories of
adolescents shaped by their experiences in their families, schools, and communities, as
well as the interrelationships among these domains? Second, what are the special
needs or issues that arise for adolescents who are from immigrant families, who are
cultural, racial, or ethnic minorities, or who are from educationally and economically
disadvantaged households? And third, how do we translate an understanding of the
needs of adolescents and the conditions in families, communities, and schools that
foster positive development into the design of policies and practice?
M. Roderick
44922. Patterns of Distress across Cultures
This course will examine the premise that notions of personhood, emotion, affect,
socialization, and distress are constituted differently across cultures. Using both theory
and research produced at the intersection between medical anthropology, psychiatry,
psychology, and critical theory, this course will examine how diverse cultures
encompass not only different ways of expressing distress but also distinctive embodi-
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ments of health, coping, and healing. Evidence from diverse regions of the world will be
discussed to examine the cultural codes and modes that guide psychological development, social interaction, behavior and experience, health, and illness. Recent advances
in the development of culturally sensitive models for intervention, both domestic and
international, will be introduced, as well as some of the polemic issues in the area. At
the end of this course, students will use the material to critically examine a piece of
ethnographic or clinical material illustrating aspects of a particular culture.
I. Cardena
45200. African American Families: Theories and Research on the Role of Fathers
This course examines emerging theoretical debates and related research issues concerning African American families in the contemporary urban context. A particular
emphasis is placed on the role of African American fathers in post-industrial America.
The influences of sociological, social psychological, and ecological factors are considered from a multi-disciplinary and life cycle developmental perspective. Attention is
given to the need for research on the historical, economic, cultural, and psychological
issues in the relationship between African American fathers in both traditional
husband-wife and emerging fragile family contexts.
W. Johnson
45312. Urban Social Movements
Social groups with limited access to normal politics often engage in mobilization, or contentious politics, in order to gain rights, resources, or recognition. Many of these social
movements have emerged in cities. In this course, we will attempt to answer the following
questions: What are urban social movements? What sorts of mobilizing opportunities and
constraints do cities pose for disadvantaged social groups? How have these groups sought
to take advantage of urban-based opportunities, and how successful have they been?
What kinds of urban justice movements do we observe in early-21st-century cities, and
how might we understand and expand their potential? This course begins by looking
briefly at “classic” approaches to social movements, followed by an examination of
selected work on urban social movements, including foundational contributions from
sociology and subsequent research in geography that explores issues of place, network,
and scale. The second half of this course will examine several sets of case studies, focusing
particularly on recent instances of immigrant mobilization. The fundamental goal of this
course is to strengthen analytical and strategic thinking about the relationship between
social mobilization and the urban environment. We also will evaluate academic work on
social movements in terms of its utility for ongoing mobilization efforts.
W. Sites
45400. Economics for Social Welfare (Also SSAD 55400.)
A working knowledge of economic concepts and theory is essential for most professional roles in social administration. This course introduces students to economics and
to its use in analyzing social welfare policies. Economic concepts and models relating to
preferences, costs, and choices are developed and used to analyze markets and issues
that arise in the design and assessment of social welfare policies. Illustrations are drawn
from areas such as health, housing, and disability. This course seeks both to convey the
framework and concepts with which economists approach issues and to increase the
likelihood that students will incorporate these in their own thinking about policy.
H. Pollack, A. Proger
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45600. Policy Analysis: Methods and Applications
This master’s-level course provides students with the basic tools of policy analysis.
Students will learn and apply tools of decision analysis in written group assignments
and in an accompanying computer lab. Students also will learn and apply concepts of
cost-effectiveness, cost-benefit, and cost-utility analysis with social service, medical,
and public health applications. Doctoral students and master’s students who intend to
take the course Advanced Applications of Cost-Effectiveness Analysis in Health will
complete 2 additional laboratory assignments.
Topics to be covered include decision trees for structured policy analysis, the
economic value of information, analysis of screening programs for HIV and child maltreatment, sensitivity analysis, cost-effectiveness analysis of life-saving interventions
and programs to reduce behavioral risk, valuing quality of life outcomes, ethical issues
in cost-benefit analysis, analysis of “irrational” risk behaviors. Substantive areas
covered include HIV/substance use prevention, school-based prevention of sexual risk,
smoking cessation, and housing policy.
In the associated learning lab, students will use computer decision software to build
and analyze decision trees in policy-relevant examples. They will conduct one-way and
two-way sensitivity analysis to explore the impact of key parameters on cost-effectiveness of alternative policies. Students will receive an introduction to dynamic modeling
in the context of HIV prevention, cancer screening, and transportation programs. Prerequisite: One prior course in microeconomics.
H. Pollack and W. Dale
45900. Staff Development and Supervision: A Systems Approach
This course is presented from the perspective of a practitioner in the field and focuses
on the day-to-day realities of developing a motivated and productive workforce in
today’s complex environment. The value of clinical skills is highlighted throughout this
course. Course content is relevant to students interested in direct practice, supervision,
and administration. This course begins by establishing the broad framework for staff
development: an assessment of an organization’s internal and external environment as
it relates to staff development, and the relationship between organizational structure
and staff development. The remainder of this course focuses on 5 critical areas to
consider in developing an effective workforce: personnel administration, conflict management, team building, workforce diversity, and supervision. Students are expected to
attend and participate in class discussions. The major assignment is an organizational
analysis based on class discussions and reading material. Small groups are used
throughout this course for discussions of case material and reflections on group process.
N. Johnstone
46412. The Evaluation of Social Welfare Programs and Policies
This course will introduce students to a variety of approaches used to evaluate social
service organizations, programs, and policies. This course will begin with an overview of
the different roles evaluative research can play in informing policy and practice and the
very real empirical and political barriers that limit the ultimate utility of rational decision
making. Students will learn to frame evaluation questions and to match appropriate
evaluation strategies to those of primary interest to key stakeholders, such as program
managers, boards of directors, funders, and policy makers. Issues of research design,
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measurement, human subjects’ protection, data interpretation, and presentation of
findings will be discussed. Throughout this course, students will be encouraged to
conduct critical analysis, including identifying the role values play in shaping the evaluation process and influencing key findings.
D. Daro, D. Hass
46500. The Youth Gang Problem: Policy, Programs, and Research
This course uses available research and practice to examine the youth gang problem in
urban, suburban, and rural communities, with special attention given to developing and
implementing policy and programs at the community level that take into account the
needs of a diverse community and individual young people. Students complete
practical exercises to foster skills in the areas of problem assessment, program development, and grant preparation.
C. Kane
46600. Special Problems in Health Care Management
This course applies principles and methods from core courses to management problems
that arise in a large managed care organization. This course considers problems of
pricing, contracting, human resource management, quality assessment, ethics, and
strategy. Students do extensive reading in the health care management field, complete
case and problem set exercises, and attend administrative rounds in a major managed
care organization. This course is required of all students in the Graduate Program in
Health Administration and Policy. May be used to fulfill management distributional
requirement in the Harris School. Prerequisite: GSBC 85600/PPHA 46100/SSAD 47500.
T. Robertson
46700. Social Administration Seminar
This seminar explores the organizational aspects of social agencies, including the
students’ field placement experiences. A major goal of this seminar is to help students
develop an appreciation and understanding of the complex factors that affect organizational and worker effectiveness, service delivery patterns, and resource procurement
and allocation. This is accomplished by applying diverse organizational theories and
perspectives to the analysis of social service organizations. Topics include organization
environment relations, organizational goals, power, structure and control, ideology and
technology, and special topics.
S. Lambert, M. Sosin
46800. Political Processes in Policy Formulation and Implementation
Policies are formulated in a social and political environment that gives them shape, and
that they, in turn, can be expected to alter. This course surveys a range of analytical
frameworks for analyzing the politics of the policy process from the development of
public issues, to legislative contests over policy making, to policy implementation. It
places these issues within the context of the changing dynamics of the welfare state,
drawing on specific policy issues arising in the United States and other market democracies. Consent of instructor required for students from other departments.
E. Brodkin, W. Sites
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46912. Gender, Race and Ethnicity: Organizational Issues
This course will examine the role of gender, race, and ethnicity in organizational life.
Through the use of political, organizational, and social psychological perspectives,
students will learn how gender, race, and ethnicity are dynamic constructs represented
in organizations’ structures and practices. Organizational issues pertaining to policy
development, staffing patterns, and services to minority populations will be discussed.
In addition, this course will explore the characteristics of diverse workgroups that lead
to conflict, creativity, and high performance. Overall, this course will analyze organizational issues at the individual and group level to understand how culture and power
promote inequalities privileging some groups at the expense of others. Students will
have the opportunity to apply these conceptual frameworks to their field placements.
They will evaluate an organizational issue where gender, race, or ethnicity is the organizing construct. Finally, through this empirical analysis, students will be challenged to
identify implications as well as recommendations for social change. This course will rely
on quantitative as well as qualitative studies.
E. Guerrero
47101. Child Welfare: Practice and Policy
This course is intended to present an overview of child welfare practice. It begins with
a description of the historical context for child welfare service, including the political
and social conditions that have helped shape child welfare practice. Throughout this
course, the impact of policy initiatives and research findings on practice will be highlighted. Discussions of the values and ethics inherent in child welfare will aim to
identify and analyze critical concepts that guide practice. This course will move to a
description of some of the major child welfare services and practice within each of these
services. Emphasis will be placed on developing skills to critically analyze the context,
issues, and constraints that shape child welfare practice.
A. Perez
47222. Promoting the Social and Academic Development of Children in Urban
Environments
Schools are uniquely situated, and often designed, to play a significant role not only in
the academic/cognitive development of children but in their socio-emotional development as well. In communities with few or limited resources, the school can play a particularly powerful role in enhancing children’s development and well-being. In such
contexts, school social workers have opportunities to play leading roles in enabling
schools to maximize this potential for facilitating the positive development of children.
As 1 of the few professionals in the building with cross-disciplinary training in human
development, mental health and intervention, and group and systems theory, social
workers are uniquely positioned to partner with school colleagues to help change
school structures and practices such that they effectively support children’s academic
and social growth, as well as proactively address barriers to learning and development.
This course is designed to engage participants in thinking about how transforming
the traditional role and practices of school social workers can enable schools to enhance
elementary-aged children’s academic and social development. It is organized around 3
essential questions: (1) How do schools (through structures, pedagogy, practices) serve
to facilitate, as well as hinder, the positive academic, social, and emotional development
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of elementary school-aged children? (2) What is the role of school social work in
enabling schools to better develop and support the developmental competencies of
children? (3) What skills and knowledge are needed to transform the role of school
social work in elementary school settings?
S. Madison-Boyd
47300. Strategic Management: External Factors
This course will introduce students to the increasingly important impact that external
market factors have on policy development and service delivery models in the field of
social work and in health care services. The impact of market factors is experienced at
multiple levels—from public policy maker to direct service staff—thus this course
emphasizes both micro- and macro-level concepts. The class materials will cover a
range of concepts that are key to understanding market-driven management, including
strategic management, strategic alliances, strategic planning, social entrepreneurship,
needs assessments, market research, organizational development, marketing, and
ethics. Case studies will be used, including examples from the lecturer’s national consultation practice. Guest speakers who have experience with strategic management and
market driven social work and health care practices will share their expertise with the
class.
J. Pyrce
47500. The Health Services System
This course provides an intensive overview of health services finance, economics,
organization, and policy for students in health administration. This course also focuses
on applied problems of health services management and policy, drawing on theory and
concepts developed in core courses. This course is required for all students in the
Graduate Program in Health Administration and Policy.
Staff
47622. Community Development in International Perspective
“Community development” has different meanings in different contexts and at
different points in time, but there are a number of theoretical orientations and principles of practice that are common across different community development frameworks,
or that compete with each another for ascendance in different places and eras. This
course will explore a range of theories that have informed community development
practice internationally, and investigate them within the context of several case studies
of community development approaches in both rural and urban settings and in both
developing and industrialized contexts.
R. Chaskin
47712. Perspectives on Urban Poverty
This course provides an interdisciplinary introduction to various perspectives and
philosophies that have dominated the discourse on urban poverty throughout history
and into the contemporary present. This course is primarily concerned with the ways in
which historical, cultural, political, racial, social, spatial/geographical, and economic
forces have either shaped or been left out of contemporary debates on urban poverty.
Of great importance, this course will evaluate competing knowledge systems and their
respective implications in terms of the question of “what can be known” about urban
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poverty in the contexts of policy circles, social service intervention, and academic literature. We will critically analyze a wide body of literature seeking to theorize urban
poverty, paying particular attention to the tradition of urban ethnography. Course
readings span the disciplines of social welfare, sociology, anthropology, critical
geography, history, and political science. Primacy will be granted to critical analysis of
course readings, particularly with regard to the ways in which various knowledge
systems create, sustain, and constrict meaning in reference to urban poverty.
R. Fairbanks
47801. Human Rights Perspective for Social Work Direct Practice
This course will explore the connections between the vision, values, and actions of
human rights work and those of direct practice social work in both historical and contemporary times. This course will examine human rights through various lenses (e.g.,
war, torture, access to health care) and will provide intellectual foundations and
practical guidelines for forging a more rights-oriented social work practice.
Y. Hoffman
48112. Community Organizing
This is a class about community organizing and how organizing brings about collective
action. Through analysis of both historical and contemporary community organizing
efforts, students will learn how organizing mobilizes people to gain power and
influence over public policy and decision making that directly impact them. Students
will be introduced to different conceptual models of organizing, as well as how these
models employ different theories of social change. This course emphasizes the “nutsand-bolts” of organizing, ranging from strategic vision formulation to campaign development to one-on-one engagement. Students will have the opportunity to learn,
discuss, and employ these different organizing skills and techniques through in-class
exercises and group projects.
J. Lesniewski
48200. Seminar: Political Economy of Urban Development
This seminar develops the conceptual basis for understanding and addressing urban
problems within a political economy framework. Drawing from an interdisciplinary literature on cities, this course introduces a range of analytical approaches to the economic and
political forces that shape urban development, including the capitalist economy, governmental institutions, city/suburban divisions, machine/reform dynamics, urban land
markets, regime politics, economic globalization, and social movements. Particular
attention will be given to the relationship between politics and markets in generating
urban growth, employment, real-estate development, housing, and neighborhood revitalization, as well as to poverty, urban decline, racial exclusion, educational inequality, and
residential displacement. This course examines a number of strategies to address problems
at multiple levels of the urban system, including federal urban policies, decentralized
planning and localism, electoral mobilization, political advocacy, public-private partnerships, social entrepreneurialism, arts/cultural/entertainment strategies, and regionalism.
R. Fairbanks

77

78

The School of Social Service Administration

48300. Theories and Strategies of Community Change
This course examines theories and strategies of organizing communities for the purpose
of achieving social change. This course considers approaches, concepts, and definitions
of community and the roles of community organizations and organizing efforts, especially those in diverse, low-income urban communities. A primary course objective is to
explore how social problems and their community solutions are framed, the theoretical
bases of these solutions, and the implementation strategies through which they play
out in practice. Topics include resident participation, community-based planning and
governance, community development, organizing in and among diverse communities,
coalition building, and policy implications of different approaches to community action.
This course includes both historic and current examples of community action practice
in Chicago and nationally. Throughout, this course emphasizes political and economic
events that shape, constrain, and enable community action and organization.
R. Chaskin
48500. Data for Policy Analysis and Management
This course instructs students in basic quantitative methods of needs assessment,
resource allocation, performance monitoring, and program evaluation. Emphasis is on
the statistical analysis and presentation of data to support decision making in human
service organizations. This course requires students to choose 1 of 2 case studies of
human service planning and evaluation and complete progressively more rigorous
analyses of these case studies using various computer datasets.
G. Finlayson, C. Grogan, H. Hill, W. Kim
49012. Aging and Public Policy
This course begins with an examination of the historical development of public policies
on aging. Students will use an understanding of this history to critically examine current
policies and programs. In particular, attention is given to the design and delivery of
services and their implications for the social, economic, and physical welfare of the aged
and their caregivers. The unique dynamics that accompany the initiation, implementation, and impacts of aging policies are considered as students contemplate the design
and development of future policy.
C. Grogan
49112. Children, Families, and the Law
This course examines the impact of family and juvenile law on parents and children and
its interaction with social work. The statutes, regulations, and case law that define the
rights, responsibilities, and relationships of parents and children under our legal system
will form the framework for this course. This course covers the public policies that have
influenced recent changes in delinquency law and the law on abuse and neglect and
that may lead to new legislation regarding custody, visitation, and parentage. In
addition, this course considers the role of the social worker with respect to family and
juvenile law as the provider of both direct services to children and families and guidance
to the courts; and as an advocate for laws to promote the interests of parents and
children.
H. Snyder
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49200. Demography of Aging and the Life Course (Also HSTD 35200.)
This course is a seminar in population aging and its social, economic, and political ramifications. It will examine basic models of demographic and health transitions, trends in
aging and health status, characteristics of medical care and long-term care, and the
implications of these for the development of public policy. Emphasis will be placed on
life course approaches to the study of aging. Specific topics include health, functional
status, and well-being; socio-economic status and inequality; family structure and living
arrangements; formal and informal long-term care; and early life predictors of health
and longevity. Prerequisite: One prior introductory course in statistics.
K. Cagney
49412. Nonprofit Organizations and Advocacy for Social Change
Social change activists often form nonprofit organizations to help accomplish their
goals, while managers of human service nonprofits often desire to create social change
as well as help individuals. As a result, nonprofit organizations of all kinds play a large
and growing role in promoting and shaping social change, at both the policy and
community level. This course explores theory and practice relating to nonprofit organizations in their role as political and community actors, and it is intended for students
who are interested in the interface between nonprofit management and social change
activism. This course will review both top down and bottom up methods of social
change from the perspective of a nonprofit manager, exploring the benefits, challenges,
and implications of a variety of strategies, with a primary focus on policy advocacy in
human service nonprofits. Overall, this course will include a mix of practical management-related skill-building, and discussion and study of relevant theory from the organizational and social movement literatures.
J. Mosley
49500. Social Administration Field Seminar
This seminar is designed for students who have elected to spend additional time in their
field placements. It facilitates students’ active translation of coursework concepts,
theory, and research to the practice demands of the field practicum. Using a mixture of
discussions, application exercises, student presentations, and lectures, this seminar
provides students with a structured forum in which to critically examine their field
practicum experience and test the relevance and utility of coursework material. In
addition, this seminar supports students in maximizing the learning potential of the
field practicum, including acclimating to the field placement’s setting, establishing
learning objectives, negotiating assignments, gaining perspective on the broader policy
and organizational contexts, developing necessary technical and interpersonal skills,
managing the supervisory relationship, and evaluating the field practicum experience.
T. Cortas, P. Nolan
49600. Financial Management for Nonprofit Organizations
This course will cover basics of financial accounting, budgeting, and planning with
examples and applications for the general manager and non-financial professional. It is
intended for persons with little or no formal finance and accounting training, and it will
cover a variety of related economic and financial concepts to help prepare managers in
social service and other nonprofit organizations to better interpret and use financial
information in decision making and planning.
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The first portion of this class will focus on the development of an organization’s
operating and capital budgets; the inherent financing and investing decisions therein;
and the relationship between the budget process and overall organizational planning,
daily operations, and financial management.
The second portion of the class will focus on accounting principles and the creation
and interpretation of financial statements. The development, analysis, and interpretation of organizational financial statements (e.g., balance sheet, income statement,
statement of cash flows) will be covered.
S. Lickfelt
49701. Administrative Methods
This course provides a condensed introduction to the challenges of organizational management. With a primary emphasis on internal management issues (e.g., legal structure
and governance, funding, accountability systems, human resources), this course serves
as a complement to SSAD 47300 (Strategic Management: External Factors), as well as
other management-related courses. This course provides students with a conceptual
framework for understanding the management function and promotes the development of specific skills necessary to critically evaluate and purposefully select among
different management strategies. Students’ past organizational and current field
placement experiences are integral to course assignments and class discussions. Given
the multiple career pathways to management roles in social services, this course is
designed to support both Clinical Practice and Social Administration students in their
career-long exploration of the challenges of organizational management.
S. Lane
49812. Community Organization: Historical Contexts and Current Challenges
This course offers a selective examination of community-based approaches to urban
problems in the United States. Community organization has occupied an important, if
sometimes hard-to-specify, position within social work and within urban activism more
broadly. Its original conception of social organization and disorganization was drawn
primarily from the Progressive Era settlement house and the sociological theories of the
emerging Chicago School of the 1920s, but the field has been repeatedly redefined by
subsequent events and innovators, especially the organizing theories of Saul Alinsky, the
social movements of the 1960s, and the growth of the community-development sector
over the final decades of the 20th century. In recent decades, community organization
has come to be viewed as a multiple-paradigm field in which each of the basic models—
social planning/research, social-action community organizing, and community development—has been pushed and pulled in various directions. Combining historical readings
with more recent articles on community-based strategies inspired by these early
examples, we will attempt to understand the various models both as historical responses
to the particular conditions of the American city and as innovative approaches that
continue to inform recent forms of community action. This course assumes a basic
knowledge of traditional community approaches, such as might be gained from SSAD
48300 (Theories and Strategies of Community Change), and, from this basis, seeks to
deepen students’ understanding of the evolving relationship between the broader
political economy, the socio-spatial organization of the city, and the changing opportunities for community-oriented action by marginalized urban groups.
W. Sites (not offered in 2008–09)
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49900. Individual Readings and Research
Staff
60100. Drugs: Culture and Context
This course addresses the consumption, production, and distribution of drugs, as well as
the representation and treatment of drug users, both in the United States and abroad.
Course readings and discussions examine how substances move across history and
social space, taking on different meanings and uses as they go. This course also explores
the related questions of how and why different societies sanction, encourage, and
prohibit particular kinds of drug use. Such comparisons reveal that our responses to drug
use and users have as much to do with social norms and ideologies (e.g., notions of
gender, race, and class) as they do with the more-or-less deleterious effects of the substances themselves. This course also explores how the authorization of certain drugs in
certain settings (e.g., binge drinking on college campuses) is connected not only to the
social positions of users but also to the marketplaces in which these drugs are
exchanged. Thus, in the latter half of this course, students will attend to the production,
distribution, and consumption of drugs in relation to processes of global capitalism.
S. Carr
60200. Spirituality and Social Work Practice
This course examines the experience and the role of spirituality and religious traditions
in clinical social work practice with client systems. This course considers the spiritual
and religious contexts shaping assessment and intervention processes in clinical social
work services and examines the ways that faith traditions and spiritual experiences
shape clients’ and professionals’ lives, and the points of connection they form with the
delivery of clinical social work services. Rather than providing an overview of specific
religious belief systems per se, this course primarily will be attuned to the ways that
clients’ faith traditions and spiritual experiences shape their healing and suffering. This
course examines the resources, as well as the dilemmas, that clients’ spiritual and
religious traditions present in our attempts to provide effective clinical social work
services, and the means by which spiritual and religious influences can be tapped by
social workers to better their clients’ lives. As a premise, this class takes the view that
spirituality and faith traditions are experienced in a diversity of ways, and thus issues of
difference and sensitivity to different expressions and experiences of spirituality and
religious practice form a bedrock of considering clinical services to clients.
N. Guterman
60300. Workforce and Workplace Development: Inequality in Employment
This course will consider sources of inequality in the labor market and in workplaces.
Empirical evidence and theory on labor markets and job conditions will be reviewed to
provide insights into changing opportunity structures for lower-skilled workers. The
goal will be to identify ways not only to ready workers for jobs in today’s economy but
also to improve the quality of lower-level jobs themselves. Many social service agencies
today incorporate some type of job training or workforce development program. This
course will help inform practice and program development in these areas.
S. Lambert
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60400. Poverty, Inequality, and the Welfare State
Poverty and inequality create critical challenges for contemporary democratic societies.
This seminar examines responses to these conditions in the United States and
compares its responses to those of other countries. This examination includes consideration of the relationship between politics and policy making, the character of public
debates about poverty and inequality, conflict over the state’s role in responding to
these conditions, and specific efforts to address these conditions through public policy
instruments. This seminar brings both historical and international perspectives to bear,
taking up selected examples that highlight how political responses to poverty and
inequality vary over time and in different national settings. It also draws attention to the
strategic implications for policy making and practice.
E. Brodkin
60800. Child and Adolescent Trauma
This advanced seminar will offer students an opportunity to build on the framework
studied in SSAD 41700 by learning how to heal traumatized children and adolescents.
All types of traumatic experiences will be addressed, such as traumatic loss, violence,
abuse, natural disasters, traumatic injuries, or accidents. The neurology of trauma with
children, current research on how trauma affects children, and a variety of treatment
techniques and modalities will be presented. Knowledge will be enriched by a significant emphasis on developing clinical skills. Essential elements of the processes of evaluating and treating traumatized children and adolescents will be taught. The class
format involves group discussions, readings, videotapes, and creative application of the
course concepts through live demonstrations and student role plays. Prerequisite:
SSAD 41700.
K. Underwood
60900. Advanced Group Treatment
This course is designed to provide a theoretical framework and an advanced experience
with group work for students who are interested in incorporating this modality in their
practice settings. This course will use an experiential group, didactic presentations, discussions of disguised case material, and exercises designed to enhance learning opportunities. Emphasis will be placed on assessing the need for group work within a particular practice setting, group design and development, client selection, client preparation,
contracting and informed consent, goal setting, roles and techniques of the group
leader, ethics, and termination. Various theories of group treatment will be evaluated,
providing the student with the opportunity to critically assess the most current forms of
group work. This format will facilitate critical thinking and learning on a cognitive and
affective level.
S. Batten
61100. Seminar in Violence Prevention
This course provides students with an overview of emerging practices, programs, and
policies that aim to prevent violence before-the-fact. This course will provide an
overview the common manifestations of interpersonal violence (e.g., child abuse, youth
and community violence, intimate partner violence), examining their prevalence as well
as their consequences. Students are then introduced to conceptual frames from which
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to understand violence and its before-the-fact prevention, including social ecological
and public health models of violence prevention. This course then examines such topics
as the role of risk and protective factors, screening and assessment for violence
potential, evidence-based intervention and programmatic strategies targeting beforethe-fact violence prevention, and examples of advocacy efforts promoting broad
changes in policy that affect interpersonal violence. Taught as a seminar, this course will
address special topics relevant to violence prevention, and will include active discussions, case examples, videos, and presentations by experts in the field. This course is
open to students in Clinical Practice and Social Administration Concentrations, as well
as to Ph.D. students.
N. Guterman
61200. Introduction to Aging: 21st Century Perspectives
As the largest generation in American history ages, there is an urgent need for social
workers trained in the special issues affecting older adults. This course will examine the
forces that shape the evolution of both the perception and experience of aging in the
21st century. This course will consider the aging process from a variety of perspectives:
physiological, socio-cultural, and phenomenological. We will draw on multiple disciplines, including the arts, to present the diversity of the aging experience and to explore
the manifold ways in which the dynamic interaction between the older person and his
or her social and physical environment affects quality of life. Finally, this course will
address expanding opportunities for social workers in direct service, administration, and
policy making in service of America’s older population.
D. Morhardt
61400. The Social Meaning of Race
This course will explore “race” in 3 ways. First, how does race operate as an ideology;
that is, how do people understand race, how are those understandings shaped and how
do they in turn shape perception? Secondly, how race operates as a structuring device?
How does it determine life-chances? Thirdly, how does it operate in the field; that is, in
particular organizational contexts, how does race affect the content and delivery of
social services?
C. Payne
61500. Urban Education and Educational Policy
This course has 2 major strands. One strand is simply an examination of national
thinking about urban schooling over the past 40 years, from the Coleman Report to
today’s accountability-driven reforms. We particularly will be concerned with how educational policy has been shaped and with the problematics of translating policy into
practice. The second strand is theoretical; we will be trying to understand these very
contemporary problems through the lens of classical theory; that is, functionalism, Max
Weber’s theory of bureaucracy and Marx’s theory of class conflict.
C. Payne
61600. Strategies for Working with Infants, Toddlers, and their Parents
This course introduces students to basic principles of early child development and to
the assessment of developmental delay, disability, and mental health problems in young
children. Students will explore family-centered, child sensitive services in which pro-
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fessionals and families collaborate to support the family, the parent-child relationship,
and infant and toddler development. Although this course will introduce theory and
research on relationship-building strategies and reflective practice, the emphasis is on
students applying what they are learning. This course provides educational experiences
that can be used toward early intervention credentialing.
V. Bernstein
61700. Group Work with Children
This course provides an overview of the essential elements of group work with children.
Students will learn how to plan and execute a psychoeducational group, and they will
develop an understanding of other forms of group work. This course provides tools to
design group therapy that is based on principles of child development and targeted
diagnostic issues. Students will develop an understanding of social, racial, and cultural
dynamics in group therapy with children. Students will be able to identify and address
ethical issues in conformity with the NASW Code of Ethics. Students also will gain
knowledge in monitoring and assessment of group work efficacy.
S. Clarke
61800. Adolescent Developmental Issues
This course is designed to accomplish 2 interrelated objectives: (1) to acquaint students
with an understanding of the assessment of adolescent development and the relevant
social, political, and psychological issues present in social work practice, and (2) to
provide a forum for gaining mastery of effective practice skills useful in working with
this population. Conceptions of normal adolescent development will be reviewed,
including common health and mental health issues. Public policies and social factors
that have significant impact on adolescents and their families will be examined.
Topics to be covered include typical presentation of emotional challenges, juvenile
psychopathology, suicide and self-destructive behaviors, homelessness and runaway
issues, delinquency, bullying, gang involvement, alcohol and substance use and experimentation, school-related concerns, family conflict(s), cultural and religious influences,
impact of mass media, GLBTQ issues, physical and sexual abuse/exploitation, adolescent sexuality, HIV/AIDS and STI’s, teen pregnancy, foster care, and issues confronting
disabled and chronically or terminal ill youth.
The organization of this course is intended to provide theories, concepts, and principles influencing service delivery to adolescents and their families. Emphasis will be
placed on methods of intervention and the use of the working relationship in the
helping process.
M. Dentato
61900. Place, Poverty, and Social Policy
This course is designed to help students explore the relationship between place,
poverty, and the administration of social policies or programs in urban and rural communities today. The landscape of poverty in America has changed substantially in recent
years: there are more poor people numerically in suburbs than in central cities today;
poverty rates are rising at a faster rate in non-urban areas than in urban places; concentrated poverty has been declining in many central cities. This changing geography of
poverty poses challenges for agencies and community leaders seeking to improve
economic and personal well-being among disadvantaged populations. In particular,
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place affects the types of needs that emerge in high-poverty communities and the
administration of social welfare programs in those communities. By better understanding how place shapes poverty, well-being, and social service provision, students
will be better administrators, researchers, and advocates.
S. Allard
62000. Leadership in Unpredictable Conditions
This course will examine notions of leadership through a historical, political, psychological, and post-modern lens. Students will read about the history of leaders and
archetypal notion of leadership as developed through the ages. Power also will be
examined through multiple lenses, including structural and post-structural frameworks.
Embedded in the context of leadership in urban schools (particularly the most challenging high schools in the Chicago Public Schools), students will examine the multiple
and contradictory politics (both micro and macro) at work that shape leadership. This
course will require a high degree of honest self-reflection, a willingness to read complicated texts, and a comfort level with presenting and sharing work with the entire class.
D. Fraynd

DOCTORAL LEVEL COURSES
50300. Social Treatment Doctoral Practicum
This doctoral practicum is available as an elective for any doctoral student through individual arrangements with the Office of Field Education.
Staff
50400. Development through the Life Course
This course explores the biological and social patterning of lives from infancy through
old age. Readings will include class and contemporary theory and research related to
varied stages of the life course. Discussions will focus on paradigmatic themes in life
course development, such as the social situation of lives in time and place, the interconnectedness of lives and generations, the nature of developmental transitions, the
timing of life experiences, and the continuity of lives through time. Examples will be
drawn from populations of traditional concern within social welfare policy and social
work practice.
S. Hans
51912. Sociological Foundations of Community and Community Intervention
This course is designed to provide doctoral students with an introduction to some of the
foundational sociological theories pertaining to our understanding of “community.”
This includes conceptual orientations to what community is, how it functions, the forces
and processes that shape its development, the dynamics of community change, and
what it may provide as a basis for social action and planned intervention. In addition,
students will consider the ways in which different theoretical perspectives inform (or
should inform) the design and implementation of some particular examples of
community intervention that are focused on rather different social problems. This
course will focus on teasing out some of the common and divergent claims about what
“community” is and provides, as framed by sociological theory, how particular
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theoretical perspectives may be applied across different kinds of interventions, and how
one might investigate particular questions about community and community
intervention. It also will explore the relative value of a focus on community as an
organizing principle for addressing different types of social problems, and the
possibilities and limitations of such an orientation for guiding social policy and social
welfare practice.
R. Chaskin (not offered in 2008–09)
52300. Evidence-Based Practice as Practice Research and Development
Social work practice has long been guided by rich theoretical traditions and increasingly
by evidence from research. Considering the importance of theory and empirical support
for creating effective interventions, this course examines how evidence-based practice
provides a framework to guide the design, development, and testing of innovations in
practice settings. We will explore its strengths and limits, consider alternatives, and
dispel myths regarding the impossibility of conducting rigorous research that is linked
to practice theory and that can benefit practice directly. Researchers who design and test
practice innovations will be invited in to discuss implementation strategies and issues
based on their own work. This course will be conducted as an advanced seminar.
Students will share responsibility for planning and facilitating class sessions with the
instructor. Each seminar participant will be expected to take a leadership role for 1
session.
T. Rzepnicki
52612. The History and Philosophy of the Welfare State
This seminar engages participants in a critical and historical analysis of the welfare state
in a capitalistic, liberal, democratic society. Focusing primarily on the United States and
secondarily in international contexts, we will trace the evolution of philosophical, moral,
ideological, and political-economic forces shaping the development of social work and
social welfare in the 19th and 20th centuries. We will analyze how concepts such as
labor regulation, federalism, veterans benefits, citizenship, geopolitics, private benefits,
welfare capitalism, urbanism, neoliberalism, path dependency, and modern governance
intersect with the formation and reformation of welfare states and the profession of
social work.
This course has 3 primary objectives. First, we will focus on the historical evolution
of the U.S. Welfare State—from the Colonial Poor Laws and the 19th century
poorhouse, to Scientific Charity and the Progressive Era, to the New Deal/Great Society
coalition and the neoconservative era. Second, we will explore the political economy of
social welfare by considering its regulatory functions in capitalist societies. Third, we will
explore the ways in which “welfare” introduces social techniques of governance (e.g.,
social work) in liberal democratic society. We will consider the advent of the term
“social” under the philosophical tenets of liberalism; the “birth” of social work and
social science; and the implications of professionalization in the field of social welfare.
R. Fairbanks
53500. Dissertation Proposal Seminar
This seminar consists of 15 two-hour sessions and is a working forum for students to
explore with the instructor and their peers the process of initiating doctoral research.
Beginning with the statement of a research question, students will produce successively
more complete documents, leading to full proposals. A 3-person faculty committee will
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be appointed for each student in the sixth week of class to provide feedback on the
work as it progresses. The course schedule will be established at the first session.
S. Gehlert
54000. Statistical Research Methods I
This course is an introduction to probabilistic analysis, quantitative reasoning, and
descriptive and inferential statistics. This course introduces students to analysis of data
on the computer and will focus on practical research applications.
Y. Choi
54100. Statistical Research Methods II
This course is an introduction to regression analysis, including correlation, analysis of
variance, and ordinary least squares techniques. This course focuses on issues that arise
in data analysis, model building, and the interpretation of empirical results.
Y. Choi
54212. Advanced Quantitative Methods
This seminar on advanced quantitative methods is intended to deepen students’understanding of how to apply advanced quantitative methods and research designs to
address causal questions in their own work. The methods covered will include randomized experiments, observational studies with extensive covariates, propensity score
approaches, instrumental variables models, difference-in-difference models, fixed
effects, and regression discontinuity approaches. Through a series of directed readings
and discussions of new empirical papers on illustrative topics, students will learn how
these methods can be applied to addressing causal questions in social policy analysis
and what each method can contribute. This course is designed for doctoral students and
assumes some prior knowledge of statistics and regression analysis, as well as some
basic familiarity with social policy issues. This course may be open to advanced master’s
students who meet the above prerequisites and obtain consent of instructor.
J. Ludwig
54300. Qualitative Research Methods
This seminar is designed for doctoral students interested in using qualitative methods
for social work research. This seminar introduces students to the social science and
social work literature that provides the theoretical and/or conceptual underpinnings for
qualitative research, focusing initially on philosophical/theoretical foundations and the
researcher’s role. This seminar familiarizes students with the processes of collecting,
analyzing, and presenting selected qualitative data and conceptualizing research
proposals using selected methods of qualitative inquiry. This course is not designed to
train students in any specific qualitative methodology. Discussions of readings and
students’ research experiences assist students in developing self-reflective, critical
thinking skills.
W. Johnson
54400. Informal Helping Systems in Low Income Communities
This course will consider the importance of informal systems of support as a means of
coping with impoverished conditions and as a form of mobility out of such conditions.
This course will examine social psychological approaches to studying informal support
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systems, with particular attention to theories of social capital, social exchange/reciprocity, social support, and social networks. This course takes the view that there are
benefits and liabilities that can result from reliance on informal helping systems, and it
will examine the conditions and characteristics of systems that are likely to produce
either or both. Race, class, and community differences in the operation of informal
support systems will be considered.
J. Henly
54900. Research Methods for Social Work
This course helps prepare doctoral students to design research that contributes to both
theory and practice. This course is organized around 3 key types of validity (internal,
measurement, and external) that are critical to conducting high quality research, regardless of research method. Topics include middle-range theory, linking theory and data,
measuring theoretical constructs, the logic of causal analysis, model specification, field
experimentation, multiple indicator models, and sample selection bias. One goal of this
course is to give students insight into the challenges researchers face as they apply
social science theory to real-world problems and settings. Another goal is to introduce
students to a range of options for meeting these challenges.
S. Lambert
55400. Economics for Social Welfare (Also SSAD 45400. See listing for SSAD 45400.)
H. Pollack
55900. Analyzing Human Service Organizations
This course examines some approaches to the study of the organization of human
services. To do so, it reviews some of the classic general theories of organizations and
attempts to bridge ties between these theories and literature on both the organization
of the human services and specific issues in the human services. This course more
broadly explores various approaches to using theory in research, focusing on potential
ways in which research about human service organizations might be carefully constructed around fairly general theories or derivations of those theories. This course also
explores some of the steps needed in moving from theory to hypothesis to the use of
data. Prerequisite: Enrollment is limited to students in Doctoral Program only.
M. Sosin
56000. Seminar on Social Policy
This seminar introduces students to alternative political and sociological approaches
used to investigate the formation, evolution, and implementation of social policy. This
seminar is designed to provide a basic theoretical foundation for students preparing to
conduct advanced policy research. In class discussions, students will review and critique
some of the seminal theoretical literature that informs policy research and will examine
specific applications of social theory to policy questions. Building on the literature introduced in the first quarter, in the second quarter students will have the opportunity to
delve more deeply into selected topics and to collaborate in the development of individual research proposals. The second quarter is particularly appropriate for students
preparing for or currently engaged in policy research.
E. Brodkin
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56200. Seminar on Urban Politics and Community Action
This seminar examines a range of approaches to urban politics and their implications
for the study of community organizing, planning, and development. This course is
designed to provide a basic introduction to theories of urban structure, policy and
politics drawn from sociology, political science and urban studies. We also will examine
how these theories inform a variety of empirical investigations, from historical accounts
to contemporary case studies, of the relationship between urban politics and
community-level efforts to address problems such as inequality, poverty, disinvestment,
and displacement. The emphasis throughout this course will focus on the connections
between theory, methodology, and empirical investigation in the field of urban
community research.
W. Sites
56300. Applied Qualitative Research Seminar
This qualitative research seminar is designed to support the productivity and promote
the development of advanced doctoral students who have chosen a qualitative research
design as part of the dissertation. This applied seminar creates a structured and rigorous
context for students to learn with instructor guidance and experience all stages of the
interpretive research process through designing, executing, evaluating, and presenting
their own interpretive research. It is an expectation of this seminar that all students
make substantial and ongoing contributions to the group learning process through
providing peer feedback, group coding, group analysis, constructing/critiquing conceptual models and theoretical frameworks, and learning how to critically evaluate and
enhance the methodological rigor in the projects of those involved in this seminar. It is
designed to be a dynamic environment for moving forward with one’s work at all stages
of the dissertation process; group needs and the instructor’s assessment of student’s
individual progress will drive the content of each meeting. Prerequisite: One prior
course in qualitative research through SSA, or approved equivalent.
Students must have passed their qualifying examinations, selected a research topic,
and be actively constructing their dissertation proposals. Consent of instructor is
required, and enrollment is limited to maximize student learning in the structure of a
seminar.
G. Samuels
56600. Theory in Research
This course is designed to introduce doctoral students to theorization and its role in the
research process. The emphasis in this course will be on understanding the fundamental challenges posed by social-scientific investigation and their relevance to conducting research on policy and practice. Cutting across the disciplines are two classic
traditions in the philosophy of social science that approach questions of knowledge,
observation, and causation differently. We will examine both naturalist and anti-naturalist conceptions of ontology, epistemology, theory, and method, as well as efforts to
develop a third tradition based on “critical realist” or “historical” approaches, to
construct 3 major paradigms of social inquiry. These paradigms present different strategies for making connections between such basic issues as problem definition, theory
construction, research design, empirical investigation, and evaluation. Following this
basic overview, this course will focus on 3 different paradigmatic approaches to a single
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social problem to more fully illustrate the contrasts, and potential complementaries,
between the paradigms. Finally, we focus on how these paradigms address the theoretical challenges posed by 2 common modes of investigation: the case study and the comparative study. Neither a survey of social-scientific theories nor an introduction to
research methods, this course examines multi-disciplinary approaches to bringing
theory to bear on the process of research. Readings will combine selections from the
philosophy of social science, examples of scholarship that embody divergent strategies
of investigation, and excerpts from the small body of useful work on “social inquiry”
that reflects on the connections between the two.
W. Sites
56801. Doctoral Workshop on Theory in Social Work Research
This workshop will provide SSA doctoral students with the opportunity to examine the
diverse social science theories that undergird social work and social welfare—as defined
by contemporary scholarship in the field. This workshop is organized to support this
process by offering bimonthly presentations loosely determined by a set of questions
basic to the development of any field of inquiry: What fundamental epistemological
paradigms are represented? What theoretical and conceptual frameworks undergird
scholarship in social work and social welfare? How do scholars in the field ask
questions and find answers? How do they make claims and support them? What
specific research methods are used? This workshop is designed to introduce beginning
students to ongoing research and scholarship in the School and to provide advanced
students and faculty with a regular forum for presentation and discussion of their work.
Participation in this seminar is required of all first-year students; advanced doctoral
students and faculty are encouraged to attend on a regular basis. One faculty member
or advanced doctoral student will present his or her research each session and may
assign readings in advance.
J. Marsh
58000. Social Meaning of Race: Research Seminar
This course will explore “race” primarily in 3 ways. First, how does race operate as an
ideology? That is, how do people understand race, how are those understandings
shaped, and how do they in turn shape perception? Secondly, how does race operate as
a structuring device? How does it determine life-chances? Thirdly, how do we assess
the contribution of the social sciences to a better collective understanding of race?
Within those overarching questions, particular topics likely will include the changing
racial composition of the United States, the role of race in politics, and the emergence
of a “new” ghetto.
C. Payne
59900. Individual Readings and Research
Staff
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F ACULTY
THE FOLLOWING INCLUDES A SELECTION OF FACULTY
PUBLICATIONS . FOR MORE INFORMATION ,
PLEASE CONTACT THE SCHOOL.
SCHOOL OF SOCIAL SERVICE ADMINISTRATION
ALLARD, SCOTT W. Associate Professor. B.A., Minnesota; Ph.D., Michigan. Fields of
Special Interest: welfare policy and reform; poverty and inequality. Selected publications:
Allard, S.W. In press. 2008. Out of Reach: Place, Poverty, and the New American Welfare
State. New Haven: Yale University Press.
Allard, S.W. 2008. “Place, race, and access to the safety net.” In Colors of poverty,
eds. A. Chih Lin & D. Harris. NewYork: Russell Sage Foundation.
Allard, S.W. 2008. “Mismatches and unmet needs: Access to social services in urban
and rural America.” In Welfare reform and its long-term consequence for America’s
poor, ed. J. Ziliak. Cambridge, UK: Cambridge University Press.
Allard, S.W. 2007. The changing face of welfare during the Bush administration.
Publius: The Journal of Federalism 37(3): 304–32.
Allard, S.W. 2006. A starting foul in the study of the race to the bottom. Social
Science Quarterly 87(4): 782–90.
Allard, S.W. 2004. Competitive pressures and the emergence of mothers’ aid
programs in the U.S. Policy Studies Journal 32(4): 521–44.
Lambright, K. & Allard, S.W. 2004. Making tradeoffs between SSBG and TANF: The
interplay of block grant programs. Publius: The Journal of Federalism 34(3): 131–154.
Allard, S.W. & Danziger, S. 2003. Proximity and opportunity: How residence and race
affect the employment of welfare recipients. Housing Policy Debate 13(4): 675–700.
Allard, S.W., Rosen, D. & Tolman, R. 2003. Access to mental health and substance
abuse services among women receiving welfare in Detroit. Urban Affairs Review.
38(6): 787–807.
Allard, S.W. & Straussman, J. 2003. Using student consulting projects as a capstone
in a public administration graduate program. Journal of Policy Analysis and
Management 22(4): 689–701.
Allard, S.W., Tolman, R. & Rosen, D. 2003. Proximity to service providers and service
utilization among welfare recipients: The interaction of place and race. Journal of
Policy Analysis and Management 22(4): 599–613.
Allard, S.W., Tolman, R. & Rosen, D. 2003. The geography of need: Spatial
distribution of barriers to employment in metropolitan Detroit. Policy Studies
Journal 31(3): 293–307.
ANGELL, BETH. Associate Professor. B.A., North Carolina; M.S.S.W., Ph.D.,
Wisconsin-Madison. Fields of Special Interest: services for individuals with serious
mental illness; social support and service delivery networks; therapeutic relationships;
methods to address adherence problems in involuntary treatment settings; stigma and
mental illness, and the treatment of individuals with dual involvement in the mental
health and criminal justice systems. Selected publications:
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Watson, A.C., Angell, B., Morabito, M., & Robinson, N. In press. Defying negative
expectations: Dimensions of fair and respectful treatment by police officers as
perceived by people with mental illness. Administration and Policy in Mental
Health and Mental Health Services Research.
Rao, D., Angell, B., Corrigan, P., and Lam, C. In press. Stigma in the workplace:
Employer attitudes about people living with HIV/AIDS in Beijing, Hong Kong,
and Chicago. Social Science and Medicine.
Angell, B. 2008. “Behavioral theory.” Encyclopedia of Social Work, 20th edition, eds. T.
Mizrahi & L. Davis. New York: Oxford University Press and NASW.
Tsang, H., Angell, B., Corrigan, P., Lee,Y.T., Shi, K., Lam, C.S., Jin, S., & Fung,
K.M.T. 2007. A cross-cultural study of employers’ concerns about hiring people
with psychotic disorder: Implications for recovery. Social Psychiatry and Psychiatric
Epidemiology, 42, 723-733.
Watson, A.C., & Angell, B. 2007. Applying theories of procedural justice to
understanding police interactions with people who have serious mental illness.
Psychiatric Services, 58, 787-793.
Angell, B., Martinez, N.I., Mahoney, C., & Corrigan, P 2007. Payeeship, financial
leverage, and the client-provider relationship. Psychiatric Services, 58, 365-372.
Angell, B., & Mahoney, C.A. 2007. Re-conceptualizing the case management
relationship in intensive treatment: A study of staff perceptions and experiences.
Administration and Policy in Mental Health & Mental Health Services Research, 34,
172-188.
Angell, B., Mahoney, C.A., & Martinez, N.I. 2006. Promoting treatment adherence
in assertive community treatment. Social Service Review, 80(3), 485-526.
Angell, B. 2006. Measuring strategies used by mental health providers to encourage
medication adherence. Journal of Behavioral Health Services and Research, 33, 53-72.
Monahan, J., Redlich, A.D., Swanson, J., Robbins, P.C., Appelbaum, P.S., Petrila, J.,
Steadman, H.J., Swartz, M.D., Angell, B., & McNiel, D.E. 2005. Use of leverage to
improve adherence to psychiatric treatment in the community. Psychiatric
Services, 56, 37-44.
Angell, B., Cooke, A., & Kovac, K. 2005. “First-person accounts of stigma.” In On
the Stigma of Mental Illness: Practical Strategies for Research and Social Change, ed. P.
Corrigan, 69-98. Washington, DC: American Psychological Association.
Watson, A.C., Corrigan, P.W., & Angell, B. 2005. What motivates public support for
legally mandated mental health treatment? Social Work Research, 29, 87-94.
Angell, B. 2003. Contexts of social relationship development among assertive
community treatment clients. Mental Health Services Research. 5, 13-25.
BELLAMY, JENNIFER L. (née Vick). Assistant Professor. B.A., M.S.W., Texas; Ph.D.,
Columbia. Fields of Special Interest: mental health services; child welfare; evidencebased practice; fathering. Selected publications:
Bellamy, J. L. In Press. A national study of male involvement among families in
contact with the child welfare system. Child Maltreatment.
Bellamy, J.L., Bledsoe, S.E., Mullen, E.J., Fang, L. & Manuel, J. In press. Learning
from agency-university partnership for evidence-based practice in social
work:Participant voices from the BEST project. Journal of Social Work Education.
Bledsoe, S.E., Lukens, E., Onken, S., Bellamy, J.L., & Cardillo-Geller, L. In press.
Mental illness, evidence-based practice, and recovery: Is there compatibility
between service user identified recovery facilitating and hindering factors and
evidence based practices? Best Practices in Mental Health: An International Journal.
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Kohl, P. L., Schurer, J. & Bellamy, J. L. In Press. Who is doing the work: A snapshot
of current parent training programs in one Midwestern city. Families in Society.
Manuel, J. I., Mullen, E. J., Fang, L., Bellamy, J. L., & Bledsoe, S. E. In press. Preparing
Social Work Practitioners to Use Evidence-based Practice: A Comparison of
Experiences from an Implementation Project. Research on Social Work Practice.
Matthieu, M.M., Bellamy, J.L., Pena, J.B., & Scott, L.D. In press. Accelerating
research productivity in social work programs: Perspectives on NIH’s
postdoctoral research training mechanism. Social Work Research.
Mullen, E.J., Bellamy, J.L. & Bledsoe, S.E. In press. “Best practices.” In Encyclopedia
of social work, 20th edition, eds. T. Mizrahi & L. Davis. New York: Oxford
University Press and NASW.
Mullen, E.J., Bellamy, J.L. & Bledsoe, S.E. In press. “Evidence based social work
practice.” In Evidenzbasierte soziale arbeit, eds. M. Hüttemann & P. Sommerfeld.
Baltmannsweiler: SchneiderVerlag.
Mullen, E.J., Bledsoe, S.E. & Bellamy, J.L. In press. “Implementing evidence-based
social work practice.” In What works in social work practice: Towards modernizing
social work’s knowledge-base, ed. H. Otto. Germany: Bielefeld University.
Mullen, E.J., Bellamy, J.L. & Bledsoe, S.E. In press. “Limits of evidence in evidence
based policy & practice.” To be published in an edited book of conference
proceedings from International Inter-Centre Network for the Evaluation of Social
Work Practice Workshop 2006: The diversity of research methods, approaches and
theories in evaluation of social work practice. Copenhagen, Denmark: Danish
University of Pedagogy.
Bellamy, J.L. 2008. Behavioral problems following reunification of children who have
experienced long term foster care. Children and Youth Services Review, 30, 216-228.
Mullen, E., Bledsoe, S.E. & Bellamy, J.L. 2008. Implementing evidence-based social
work practice. Research on Social Work Practice, 18(4), 325-338.
Mullen, E.J., Bellamy, J.L., Bledsoe, S.E. & Francois, J.J. 2007. Teaching evidencebased practice. Research on Social Work Practice, 17(5): 574–582.
Mullen, E.J., Bellamy, J.L. & Bledsoe, S.E. 2007. “Evidence based social work
practice.” In Social work research and evaluation: Quantitative and qualitative
approaches, eds. R. Grinell &Y. Unrau. New York: Oxford University Press.
Manuel, J., Fang, L., Bellamy, J.L. & Bledsoe, S.E. 2007. “Evaluating existing
evidence.” In Social work research and evaluation: Quantitative and qualitative
approaches, eds. R. Grinell &Y. Unrau. New York: Oxford University Press.
Fang, L., Manuel, J., Bledsoe, S.E. & Bellamy, J.L. 2007. “Finding existing
knowledge.” In Social work research and evaluation: Quantitative and qualitative
approaches, eds. R. Grinell &Y. Unrau. New York: Oxford University Press.
Bellamy, J., Bledsoe, S.E. & Traube, D. 2006. The current state of evidence based
practice in social work: A review of the literature and qualitative analysis of
expert interviews. Journal of Evidence-Based Social Work 3(1): 23–48.
McRoy, R.G. &Vick, J. 2006. “Intersecting child welfare”: Substance abuse and
domestic violence. In Intersecting child welfare, substance abuse and family violence:
Culturally competent approaches, eds. R. Fong & C. Ortiz-Hendricks. Washington,
DC: Council on Social Work Education.
Pawson, R. & Bellamy, J.L. 2006. “Realist synthesis”: An explanatory focus for
systematic review. In Moving beyond effectiveness in evidence synthesis: Methodological
issues in the synthesis of evidence from diverse sources of evidence, eds. J. Popay & H.
Roberts. London: National Institute for Health and Clinical Excellence.
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Mullen, E.J., Bellamy, J.L. & Bledsoe, S.E. 2005. “Implementing evidence-based
social work practice.” In Evidence-based social work—towards a new
professionalism? ed. P. Sommerfeld, 149–174. New York: Peter Lang.
Mullen, E.J., Shlonsky, A.R., Bledsoe, S.E. & Bellamy, J.L. 2005. From concept to
implementation: Challenges facing evidence-based social work. Evidence and
Policy 1: 1.
Shlonsky, A.R., Bellamy, J., Elkins, J. & Ashare, C.J. 2005. The other kin: Setting the
course for research, policy, and practice with siblings in foster care. Children and
Youth Services Review 27(7): 697–716.
Shlonsky, A.R., Elkins, J., Bellamy, J.L. & Ashare, C.J. 2005. Introduction to the special
issue on siblings and foster care. Children and Youth Services Review 27(7): 693–695.
Vick, J., McRoy, R. & Matthews, B.M. 2003.Young female sex offenders: Assessment
and treatment issues. Journal of Child Sexual Abuse 11(2): 1–23.
BORDEN, WILLIAM. Senior Lecturer. B.A., Indiana; A.M., Ph.D., Chicago. Fields of
Special Interest: contemporary psychodynamic theory, research, and practice;
comparative psychotherapy; integrative approaches to psychosocial intervention;
neuroscience; developmental psychology; narrative psychology; psychology of religion;
clinical social work practice; role of humanities in social work education. Selected
publications:
Borden, W. 2009. Contemporary psychodynamic theory and practice: Toward a critical
pluralism. Chicago: Lyceum Books.
Borden, W. 2009. “Taking multiplicity seriously”: Pluralism, pragmatism, and
integrative perspectives in social work practice. In The play and place of theory in
social work: Comparative perspectives in contemporary practice, ed. W. Borden. New
York: Columbia University Press.
Borden, W. 2009. “Theory and practice in contemporary social work”: Orienting
perspectives. In The play and place of theory in social work: Comparative perspectives
in contemporary practice, ed. W. Borden. New York: Columbia University Press.
Borden, W. 2008. “Comparative theory and integrative perspectives in psychosocial
intervention.” In Social workers’ desk reference, ed. A. Roberts. New York: Oxford
University Press.
Borden, W. 2008. “Contemporary object relations psychology and psychosocial
intervention.” In Social workers’ desk reference, ed. A. Roberts. New York: Oxford
University Press.
Borden, W. 2006. Psychoanalysis, social justice, and the therapeutic endeavor.
Psychoanalytic Social Work 12(2): 67–76.
Borden, W. 2003. “Donald Woods Winnicott.” In Parenthood in America, ed. L. Balter,
850–856. Denver: ABC-CLIO.
BRODKIN, EVELYN Z. Associate Professor. M.P.A., Northeastern; Ph.D., MIT. Fields of
Special Interest: public policy; politics of the welfare state; public management; social
politics; policy delivery and implementation. Selected publications:
Brodkin, E.Z. 2008. Accountability in street-level bureaucracies: Issues in the
analysis of organizational practice. International Journal of Public Administration.
Brodkin, E.Z. & Majmundar, M. 2008. Organizations and exclusion: An inquiry into
bureaucratic proceduralism. Working paper #08-05, National Poverty Center,
University of Michigan.
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Brodkin, E.Z. Accepted for publication. “Social policy and management in the U.S.”:
The uncertain politics of reform. In La gerencia pública en América del Norte, eds.
M. Pardo & E. Velasco. Tendencias actuales de la reforma administrativa en
Canadá, Estados Unidos y México (Public Management in North America:
Contemporary Trends in Administrative Reform in Canada, Mexico, and the
U.S.). Mexico City: Fondo de Cultura Económica.
Brodkin, E.Z. 2007. Bureaucracy redux: Management reformism and the welfare
state. Journal of Public Administration Research and Theory 17: 1–17.
Brodkin, E.Z. 2006. “Does good politics make for good practice? Reflections on
welfare-to-work in the U.S.” In Refereed conference proceedings: The politics and
practice of welfare to work, eds. G. Marston, P. Henman & C. McDonald. Brisbane:
University of Queensland.
Brodkin, E.Z. 2005. “Toward a contractual welfare state? The case of work activation
in the U.S.” In Contractualism in employment services: A new form of welfare state
governance, eds. E. Sol & M. Westerveld. The Hague: Kluwer Law International.
Brodkin, E.Z., Fuqua, C. & Waxman, E. 2005. “Accessing the safety net:
Administrative barriers to public benefits in metropolitan Chicago.” Chicago:
Sargent Shriver National Center on Poverty Law and Legal Assistance
Foundation of Metropolitan Chicago.
Brodkin, E.Z. 2005. “Welfare administration.” In Poverty and social welfare in America:
An encyclopedia, eds. G. Mink & A. O’Connor. Santa Barbara: ABC-CLIO.
Brodkin, E.Z. 2003. “Requiem for welfare.” Reprinted in Taking sides: Clashing views
on controversial economic issues, 11th edition, eds. T. Swartz & F. Bonello. New York:
McGraw Hill; and in Social Problems, 32nd edition. New York: Dushkin, 2004.
Brodkin, E.Z. 2003. “Street-level research”: Policy at the front lines. In Policy into
action: Implementation research and welfare reform, eds. T. Corbett & M.C. Lennon.
Washington, DC: Urban Institute Press.
CARR, E. SUMMERSON. Assistant Professor. B.S., M.A., M.S.W., Ph.D., Michigan.
Fields of Special Interest: the anthropology of social work; therapeutic language and
metalanguage; cultural and social theory; drug use and treatment; gender and sexuality;
qualitative methods; personhood; semiotics and sociolinguistics. Selected publications:
Carr, E.S. 2006. “Secrets keep you sick”: Metalinguistic labor in a drug treatment
program for homeless women. Language in Society 35(5): 631–653.
Carr, E.S. 2004. “Accessing resources, transforming systems”: Group work with poor
and homeless people. In Handbook for social work with groups, eds. C. Garvin,
L. Gutierrez & M. Galinksky, 655–687. Guilford Press.
Carr, E.S. 2003. Rethinking empowerment theory using a feminist lens: The
importance of process. Affilia: Journal of Women and Social Work 18(1): 8–20.
CHASKIN, ROBERT J. Associate Professor, B.S., Northwestern; A.M., Ph.D., Chicago.
Fields of Special Interest: community organizing and development; community social
organization; comprehensive community initiatives; youth development; associations
and nonprofits; philanthropy and social change; research application and evaluation;
cross-national research. Selected publications:
Chaskin, R.J. & Rosenfeld, J.M., eds. 2008. Research for action: Cross-national
perspectives on connecting knowledge, policy, and practice for children. New York:
Oxford University Press.
Chaskin, R.J. & Rosenfeld, J.M. 2008. “Introduction”: Mapping the terrain. In Research
for action: Cross-national perspectives on connecting knowledge, policy, and practice for
children, eds. R. Chaskin & J. Rosenfeld. New York: Oxford University Press.
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Chaskin, R.J. 2008. “Research, dissemination and impact”: Issues, lessons and
future directions. In Research for action: Cross-national perspectives on connecting
knowledge, policy, and practice for children, eds. R. Chaskin & J. Rosenfeld. New
York: Oxford University Press.
Rosenfeld, J.M. & Chaskin, R.J. 2008. “Charting a course for fuller engagement”:
Toward a framework for action. In Research for action: Cross-national perspectives
on connecting knowledge, policy, and practice for children, eds. R. Chaskin &
J. Rosenfeld. New York: Oxford University Press.
Chaskin, R.J. 2008. Resilience, community, and resilient communities: Conditioning
contexts and collective action. Child Care in Practice 14(1): 65–74.
Sites, W., Chaskin, R.J. & Parks, V. 2007. Reframing community practice for the 21st
century: Multiple traditions, multiple challenges. Journal of Urban Affairs 29(5):
519–541.
Joseph, M.L., Chaskin, R.J. & Webber, H.S. 2007. The theoretical basis for addressing
poverty through mixed-income development. Urban Affairs Review 42(3): 369–409.
Brown, P., Chaskin, R.J., Hamilton, R. & Richman, H. 2007. “Toward greater
effectiveness in community change”: Challenges and responses for philanthropy.
In The community development reader, eds. J. deFillipsis & S. Saegert. New York:
Routledge.
Kubisch, A., Auspos, P., Brown, P., Chaskin, R.J., Fulbright-Anderson, K. &
Hamilton, R. 2007. “Strengthening the connections between communities and
external resources.” In The community development reader, eds. J. deFillipsis & S.
Saegert. New York: Routledge.
Chaskin, R.J., Goerge, R.M., Skyles, A. & Guiltinan, S. 2006. Measuring social
capital: An exploration in researcher-community partnership. Journal of
Community Psychology 34(4): 489–514.
Chaskin, R.J. 2006. “Family support as community-based practice”: Considering a
community capacity framework for family support provision. In Family support as
reflective practice, eds. P. Dolan, J. Canavan & J. Pinkerton. London: Jessica
Kingsley Publishers.
Chaskin, R.J. 2006. “Defining neighborhood.” In Planning and urban design
standards, eds. M. Lewis & B. Klein. Hoboken, NJ: John Wiley & Sons.
Chaskin, R.J. 2005. Democracy and bureaucracy in a community planning process.
Journal of Planning Education and Research 24(4): 408–419.
Chaskin, R.J. 2003. Fostering neighborhood democracy: Legitimacy and
accountability within loosely coupled systems. Nonprofit and Voluntary Sector
Quarterly 32(2): 161–189.
Chaskin, R.J. 2003. The challenge of two-tiered evaluation in community initiatives.
Journal of Community Practice 11(1): 61–83.
CHOI, YOONSUN. Associate Professor, B.A., Ewha University (Korea); M.S.S.W.,
Texas–Austin; Ph.D., Washington-Seattle. Fields of Special Interest: minority youth
development; effects of race, ethnicity, and culture in youth development; children of
immigrants; Asian American youth; prevention of youth problem behaviors;
quantitative research methods. Selected publications:
Choi,Y. 2008. “Asian Americans”: Korean. In Encyclopedia of social work, 20th edition, eds.
T. Mizrahi & L.E. Davis, 169–172. NewYork: Oxford University Press and NASW.
Choi,Y. 2008. Diversity within: Subgroup differences of youth behaviors among
Asian Pacific Islander American adolescents. Journal of Community Psychology
36(3): 352–370.
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Choi,Y., He, M. & Harachi, T.W. 2008. Intergenerational cultural dissonance, family
conflict, parent-child bonding, and youth antisocial behaviors among Vietnamese
and Cambodian immigrant families. Journal of Youth and Adolescence 37: 85–96.
Choi,Y. 2007. Academic achievement and problem behaviors among Asian Pacific
Islander American adolescents. Journal of Youth and Adolescence 36(4): 403–415.
Choi,Y., Harachi, T.W. & Catalano, R.F. 2006. Neighborhoods, family, and substance
use: Comparisons of the relations across racial and ethnic groups. Social Service
Review 80(4): 675–704.
Harachi, T.W., Choi,Y., Abbott, R., Catalano, R.F. & Bliesner, S.L. 2006. Examining
cross-cultural equivalence of concepts and measures in diverse samples.
Prevention Science 7(4): 359–368.
Choi,Y. & Lahey, B.B. 2006. Testing the model minority stereotype: Youth behaviors
across racial and ethnic groups. Social Service Review 80(3): 419–452.
Choi,Y., Harachi, T.W., Gillmore, M.R. & Catalano, R.F. 2006. Are multiracial
adolescents at greater risk? Comparisons of rates, patterns, and correlates of
substance use and violence between monoracial and multiracial adolescents.
American Journal of Orthopsychiatry 76(1): 86–97.
Choi,Y., Mericle, A. & Harachi, T.W. 2006. Using Rasch Model to test the crosscultural item equivalence of the Harvard Trauma Questionnaire and the Hopkins
Symptom Checklist across Vietnamese and Cambodian immigrant mothers.
Journal of Applied Measurement 7(1): 16–38.
Choi,Y., Harachi, T.W., Gillmore, M.R. & Catalano, R.F. 2005. Applicability of the
social development model to urban ethnic minority youth: Examining the
relationships between external constraints, family socialization and problem
behaviors. Journal of Research on Adolescence 15(4): 505–534.
Choi,Y., Golder, S., Gillmore, M.R. & Morrison, D.M. 2005. Analysis with missing
data in social work research. Journal of Social Service Research 31(3): 23–48.
ENGSTROM, MALITTA. Assistant Professor. A.B., Brown; M.S., M.Phil., Ph.D., Columbia.
Fields of Special Interest: women and families affected by substance use problems and cooccurring concerns, such as trauma, physical and mental health problems, and
incarceration; multigenerational social work practice with families; gerontology; linking
research and practice; advanced quantitative methods. Selected publications:
Engstrom, M. 2008. Involving caregiving grandmothers in family interventions
when mothers with substance use problems are incarcerated. Family Process, 47,
357-371.
Engstrom, M., El-Bassel, N., Go, H. & Gilbert, L. 2008. Childhood sexual abuse and
intimate partner violence among women in methadone treatment: A direct or
mediated relationship? Journal of Family Violence, 23, 605-617.
Engstrom, M. 2006. “Physical and mental health”: Interactions, assessment, and
intervention. In Handbook of health social work, eds. S. Gehlert & T. Arthur.
Hoboken, NJ: Wiley.
Mahoney, C.A., Engstrom, M. & Marsh, J.C. 2006. “Substance use problems in
health social work practice.” In Handbook of health social work, eds. S. Gehlert &
T. Arthur. Hoboken, NJ: Wiley.
Engstrom, M., Lee, R., Ross, R., Harrison, M., McVeigh, K., Josephson, L., Plapinger,
J., Herman, D., King, C. & Sederer, L. 2003. Children’s mental health needs
assessment in the Bronx. New York: New York City Department of Health and
Mental Hygiene, Division of Mental Hygiene, Bureau of Planning Evaluation and
Quality Improvement.
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FAIRBANKS, ROBERT P., II. Assistant Professor. B.A., Boston; M.S.W., Vermont; Ph.D.,
Pennsylvania. Fields of Special Interest: urban ethnography; urban studies; history and
philosophy of the welfare state; critical social welfare policy analysis. Selected
publications:
Fairbanks, R.P., II. In press. How it works: Post-welfare politics in the Kensington
recovery house movement. Chicago: The University of Chicago Press.
Fairbanks, R.P., II & Lloyd, R., eds. In press. Critical ethnography and the neoliberal
city. Ethnography.
Fairbanks, R.P., II. In press. Statecraft, recovery markets, and urban informality in
Philadelphia’s recovery house movement. Ethnography.
Fairbanks, R.P. II. 2008. Governing the local: Sovereignty, social governance and
community safety: A critical response to K. Stenson. Social Work & Society.
Fairbanks, R.P., II. 2007. “The political-economic gradient of urban space.” In
Handbook of community movements and local organizations, eds. R.A. Cnaan &
C. Milofsky. New York: Springer.
Iversen, R.R., Gergen, K.J. & Fairbanks, R.P., II. 2005. Assessment and social
construction: Conflict or co-creation? The British Journal of Social Work 35: 1–21.
Fairbanks, R.P., II. 2003. A theoretical primer on space. Critical Social Work 3: 131–154.
Fairbanks, R.P., II. 2003. Research note: Blighted spaces and the politics of everyday
life. Social Work & Society 1(1): 123–128.
GEHLERT, SARAH. Helen Ross Professor. M.A., M.S.W., Missouri–Columbia; Ph.D.,
Washington University. Fields of Special Interest: health disparities; women’s health
and mental health; adaptation to neurologic illness and traumatic injury; survey
methods of research; practice evaluation; transdisciplinary research and team science.
Selected publications:
Gehlert, S., Murray, A., Sohmer, D., McClintock, M., Conzen, S. & Olopade, O. In
press. The importance of transdisciplinary collaborations for understanding and
resolving health disparities. Journal of Health and Social Policy.
Gehlert, S. & Sohmer, D. In press. “Cancer, adulthood, and later life.” In
Encyclopedia of the life course and human development, ed. D. Blanchfield.
Farmington Hills, MI: Gale Cengage Learning.
Paskett, E.D., Reeves, K.W., McLaughlin, J.M., Katz, M., Sheck McAlearney, A.,
Ruffin, M.T., Hughes Halbert, C., Merete, C., Davis, F., & Gehlert, S. In press.
Recruitment of minority and underserved populations in the United States: The
Centers for Population Health and Health Disparities Initiative. /Contemporary
Clinical Trials/.
Suskind, D., Kenna, M. & Gehlert, S. In press. “Special considerations in working
with children from lower socioeconomic status families.” In Clinical management
of children with cochlear implants, ed. L. Eisenberg. Plural Publishing.
Gehlert, S., Mininger, C., Sohmer, D., & Berg, K. 2008. (Not so) gently down the
stream: Choosing targets to ameliorate health disparities. Health & Social Work,
33: 163-167.
Gehlert, S., Sohmer, D., Sacks, T., Mininger, C., McClintock, M. & Olopade, O. 2008.
Targeting health disparities: A model linking upstream determinants to
downstream interventions. Health Affairs 27: 339–349.
Gehlert, S., Song, I.H., Chang, C.-H., Hartlage, S.A. 2008. The prevalence of
premenstrual dysphoric disorder. Psychological Medicine,
www.journals.cambridge.org/action/displayJournal?jid=PSM.
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Holmes, J.H., Ferketich, A.K., Hade, E., Lehmann, A., Gehlert, S., Rauscher, G.,
Abrams, J. & Bird, C. 2008. Challenges to multi-level health disparities research.
American Journal of Preventive Medicine, 35,/S182-S192.
Salant, T. & Gehlert, S. 2008. Collective memory, candidacy, and victimization:
Community epidemiology of breast cancer risk. Sociology of Health and Illness
30(4): 599–615.
Warnecke, R.B., Oh, A., Gehlert, S., Lurie, N., Rebbeck, T., Paskett, E., Tucker, K.,
Goodwin, J., Flack, J., Hiatt, R., Kerner, J., Heurtin-Roberts, S., Abeles, R., Tyson, F.
& Patmios, G. 2008. Approaching health disparities from a population
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Gehlert, S., Rebbeck, T., Lurie, N.,Warnecke, R., Paskett, E., Goodwin, J., Tucker, K.L.
& Flack, J. 2007. Cells to society: Overcoming health disparities. National Cancer
Institute, U.S. Department of Health and Human Services.
Gehlert, S., Furumoto-Dawson, A., Gehlert, S., Sohmer, D., Olopade, O. & Sacks, T.
2007. Early life conditions and mechanisms of population health vulnerabilities.
Health Affairs 26: 1238–1248.
Grushko, T., McClintock, M., Conzen, S., Gehlert, S., Masi, C. & Olopade, O. 2006.
Mechanisms of environmental influence on mammary gland cancer gene
expression: Achievements and prospects of research. Postmethodika 7: 274–280.
Grushko, T., McClintock, M., Conzen, S., Gehlert, S., Masi, C. & Olopade, O. 2006.
Biological consequences of psychosocial isolation: A report of interdisciplinary
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Melitopol 7: 63–75.
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NJ: John Wiley & Sons.
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SpringerVerlag.
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validation of a women’s quality of life questionnaire (WOMQOL). Journal of
Clinical Epidemiology 59: 525–533.
McClintock, M., Conzen, S., Gehlert, S., Masi, C. & Olopade, O. 2005. Mammary
cancer and social interactions: Identifying multiple environments that regulate
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GROGAN, COLLEEN. Associate Professor. B.A., Wisconsin; Ph.D., Minnesota. Fields
of Special Interest: American government and public policy; health policy and health
politics; the American welfare state; comparative state-level policy and politics. Selected
publications:
Grogan, C.M. & Gusmano, M.K. In press. The voice of advocates in health care:
Policymaking for the poor. Journal of Health and Social Policy.
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Grogan, C.M. & Smith, V. In press. “From charity care to Medicaid”: Governors,
states, and the transformation of American health care. In A more perfect union,
ed. E. Sribnick. Philadelphia: University of Pennsylvania Press.
Grogan, C.M. 2008. “Medicalization of long-term care”: Weighing the risks. In
Handbook of long-term care administration and policy, eds. C.M. Mara & L. Katz
Olson. New York: CRC Press, Taylor & Francis Group.
Grogan, C.M. 2008. “Medicaid”: Health care for you and me? In Health politics and
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Grogan, C.M. & Gusmano, M.K. 2005. Deliberative democracy in theory and
practice: Connecticut’s Medicaid managed care council. State Politics & Policy
Quarterly 5(2).
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Cruz; M.S.W, Ph.D., Michigan. Fields of Special Interest: children and violence; child
maltreatment and its prevention; children’s exposure to community violence;
development of clinical services; contextual influences in service delivery; Jewish
communal services. Selected publications:
Cameron, M.C., Elkins, J. & Guterman, N.B. 2006. “Assessment of trauma in
children and youth.” In Working with traumatized youth in child welfare,
ed. N. Boyd-Webb. New York: Guilford Press.
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and neglect: Possible pathways and unanswered questions. Child Maltreatment
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Dubowitz, H. & Guterman, N.B. 2005. “Preventing child neglect and physical
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Guterman, N.B. & Taylor, C. 2005. “The prevention of physical child abuse and
neglect.” In Child welfare for the twenty-first century: A handbook of practices, policies,
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Hahm, H.C., Lahiff, M. & Guterman, N.B. 2004. Asian American adolescents’
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Guterman, N.B. 2003. Advancing prevention research on child abuse, youth
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Hahm, H.C., Lahiff, M. & Guterman, N.B. 2003. Acculturation and parental
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physical child abuse and neglect.” In Intervention with children and adolescents: An
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treatment. Journal of Aggression, Maltreatment, and Trauma 6(2): 111–136.
HA, JUNG-HWA. Assistant Professor. B.A., Seoul National University; M.S.W., M.A.,
Ph.D., Michigan. Fields of Special Interest: aging and the life course; social and
behavioral determinants of health and mental health; social support; stress and coping;
productive aging. Selected publications:
Ingersoll-Dayton, B., Campbell, R. & Ha, J. In press. Enhancing forgiveness:
A group intervention for the elderly. Journal of Gerontological Social Work.
Ha, J. 2008. Changes in support from confidantes, children, and friends following
widowhood. Journal of Marriage and Family, 70, 306-318.
Ha, J., Hong, J., Seltzer, M. M., & Greenberg, J. S. 2008. Age and gender differences
in the well-being of midlife and aging parents with children with mental health
problems or developmental disorders: Report of a national study. Journal of Health
and Social Behavior, 49, 301-316.
Ha, J. & Ingersoll-Dayton, B. 2008. The effect of widowhood on intergenerational
ambivalence. Journal of Gerontology: Social Sciences, 63B, S49-S58.
Ha, J., Carr, D., Utz, R.L. & Nesse, R. 2006. Older adults’ perceptions of
intergenerational support after widowhood: How do men and women differ?
Journal of Family Issues 27: 3–30.
Ha, J. & Carr, D. 2005. The effect of parent-child geographic proximity on widowed
parents’ psychological adjustment and social integration. Research on Aging
27: 578–610.
Carr, D. & Ha, J. 2005. “Spousal bereavement.” In Handbook of girls’ and women’s
psychological health: Gender and well-being across the life span, eds. J. Worrell & C.
Goodheart. New York: Oxford University Press.
Ingersoll-Dayton, B., Neal, M., Ha, J. & Hammer, L. 2003. Collaboration among
siblings providing care for older parents. Journal of Gerontological Social Work
40: 51–66.
Ingersoll-Dayton, B., Neal, M., Ha, J. & Hammer, L. 2003. Redressing inequity in
parent care among siblings. Journal of Marriage and the Family 65: 201–212.
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HANS, SYDNEY L. Professor and Chair of the Doctoral Program. B.S., Cornell; Ph.D.,
Harvard. Fields of Special Interest: developmental psychopathology; parent-child
relationships throughout the life course; impact of parental psychopathology and
substance abuse on children; women and violence; adolescent parenting; roles of
fathers in families; supportive interventions for infants, young children, and families.
Selected publications:
Melnick, S., Finger, B., Hans, S., Patrick, M. & Lyons-Ruth, K. In press. “Pervasively
unintegrated/hostile-helpless states of mind on the Adult Attachment Interview”:
Implications for the intergenerational transmission of disorganized attachment.
In Clinical applications of the Adult Attachment Interview, eds. H. Steele &
M. Steele. New York: Guilford.
Hans, S.L. & Thullen, M.J. In press. The relational context of adolescent
motherhood. In Handbook of infant mental health, 3rd edition, ed. C. Zeanah. New
York: Guilford Press.
Auerbach, J.G., Erlenmeyer-Kimling, L., Fish, B., Hans, S.L., Ingraham, L.J., Marcus,
J., McNeil, T.F. & Schubert, E. In press. “Genetic risk for schizophrenia”: Findings
from prospective longitudinal high risk studies. In Handbook of behavioral genetics,
ed.Y.-K. Kim. New York: Springer.
Melnick, S., Finger, B., Hans, S., Hobson, R. P., Patrick, M., & Lyons-Ruth, K. In
press. “Pervasively Unintegrated/Hostile-helpless States of Mind on the Adult
Attachment Interview”: Implications for the Intergenerational Transmission of
Disorganized Attachment. In H. Steele & M. Steele (eds.), Clinical Uses of the
Adult Attachment Interview.
Sokolowski, M.S., Hans, S.L., Bernstein, V.J. & Cox, S. In press. Mothers’
representations of their infants and parenting behavior: Associations with
personal and social-contextual variables in a high-risk sample. Infant Mental
Health Journal 28: 344–365.
Hans, S.L. 2007. Review of “Developmental origins of aggression,” eds. R.E.
Tremblay, W.W. Hartup & J. Archer. Social Service Review 81(1): 178–180.
Dukic,V.M., Niessner, M., Benowitz, N., Hans, S. & Wakschlag, L. 2007. Modeling the
relationship of cotinine and self-reported measures of maternal smoking during
pregnancy: A deterministic approach. Nicotine and Tobacco Research 9: 453–465.
Hans, S.L. 2006. “Mothering and depression.” In Women’s mental health, eds. S.E.
Romans & M.V. Seeman, 311–320. Philadelphia: Lippincott, Williams & Wilkins.
Hans, S.L. 2005. Review of “Adult attachment: Theory, research, and clinical
implications,” eds. W.S. Rholes & J.A. Simpson. Social Service Review 79(3): 566–568.
Erlenmeyer-Kimling, L., Hans, S., Ingraham, L., Marcus, J., Wynne, L., Rehman, A.,
Roberts, S.A. & Auerbach, J. 2005. Handedness in children of schizophrenic
parents: Data from three high-risk studies. Behavior Genetics 35(3): 351–385.
Bernstein, V., Harris, E.J., Long, C.W., Iida, E. & Hans, S.L. 2005. Issues in the multicultural assessment of parent-child interaction: An exploratory study from the
starting early, starting smart collaboration. Journal of Applied Developmental
Psychology 26: 241–275.
Hans, S.L., Auerbach, J.G., Auerbach, A.G. & Marcus, J. 2005. Development from
birth to adolescence of children at risk for schizophrenia. Journal of Child and
Adolescent Psychopharmacology 15: 384–394.
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Goodman, G., Hans, S.L. & Bernstein, V.J. 2005. Mother expectation of bother and
infant attachment behaviors as predictors of mother and child communication at
24 months in children of methadone-maintained women. Infant Mental Health
Journal 26: 549–569.
Hans, S.L., Auerbach, J.G., Styr, B. & Marcus, J. 2004. Offspring of schizophrenic
parents: Mental disorders during childhood and adolescence. Schizophrenia
Bulletin 30: 303–315.
HENLY, JULIA R. Associate Professor. B.A., Wisconsin; M.S.W., Ph.D., Michigan. Fields
of Special Interest: family poverty; child care and welfare policy; work-family strategies
of low-wage workers; informal support networks; employment discrimination. Selected
publications:
Campbell, E., Henly, J.R., Elliott, D., Irwin, K. In press. Subjective constructions of
neighborhood boundaries. Journal of Urban Affairs, Vol 31.//
Lambert, S. & Henly, J.R. 2007. “Lower-Level Jobs and Work-Family Studies.” In
Sloan work and family encyclopedia,
wfnetwork.bc.edu/encyclopedia_template.php?id=4254.
Henly, J.R., Shaefer, H.L. & Waxman, R.E. 2006. Nonstandard work schedules:
Employer- and employee-driven flexibility in retail jobs. Social Service Review
80: 609–634.
Henly, J.R., Danziger, S.K. & Offer, S. 2005. The contribution of social support to the
material well-being of welfare recipients. Journal of Marriage and Family 67: 122–140.
Henly, J.R. & Lambert, S. 2005. “Nonstandard work and child care needs of lowincome parents.” In Workforce/workplace mismatch? Work, family, health & wellbeing, eds. S.M. Bianchi, L.M. Casper, K.E. Christensen & R.B. King. Lawrence
Erlbaum Associates, Inc.
Lyons, S., Henly, J.R. & Schuerman, J. 2005. Informal support in maltreating families:
its effect on parenting practices. Children and Youth Services Review 27(1): 21–28.
Bromer, J. & Henly, J.R. 2004. Child care as family support? Caregiving practices
across child care provider types. Children and Youth Services Review 26(10): 941–964.
HILL, HEATHER. Assistant Professor. B.A., Washington; M.P.P., Michigan; Ph.D.,
Northwestern. Fields of Special Interest: poverty and inequality; welfare policy; low-wage
employment; early childhood development; family demography. Selected publications:
Hill, H.D. & Morris, P. Conditionally accepted for publication 2008. Welfare policies
and very young children: Experimental data on stage-environment fit.
Developmental Psychology.
Hill, H.D. 2007. “Steppin’ out”: Infidelity and sexual jealousy. In Unmarried couples
with children, eds. P. England & K. Edin. New York: Russell Sage Foundation.
Bos, H., Duncan, G.J., Gennetian, L. & Hill, H.D. 2007. Fulfilling America’s ‘make
work pay’ promise with new hope. A Hamilton Project Strategy and Discussion
Paper. Washington, DC: Brookings Institution.
Dion, M. R., Devaney, B., McConnell, S., Ford, M., Hill, H.D. & Winston, P. 2003.
Helping unwed parents build strong and healthy marriages: A conceptual framework
for interventions. Washington, DC: Mathematica Policy Research, Inc.
JOHNSON, PENNY RUFF. Lecturer and Dean of Students. B.S., Wisconsin; A.M.,
Ph.D., Chicago. Fields of Special Interest: protective services, adoption, and foster care;
child welfare case decision-making. Selected publications:
Rzepnicki, T.L. & Johnson, P.R. 2005. Examining decision errors in child protection
cases: A new application of root cause analysis. Children and Youth Services Review
27: 383–407.
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JOHNSON, WALDO E., JR. Associate Professor. B.A., Mercer; M.S.W., Michigan; Ph.D.,
Chicago. Fields of Special Interest: male roles and involvement in African American
families; nonresident fathers in fragile families; the physical and psychosocial health
statuses of African American males. Selected publications:
Johnson, W. In press. Masculinity and Sexual Identity: Making Meaning of Paternal
Identity amongYoung African American Males. Journal of African American Men.
Johnson, W., ed. In press. Social Work and Social Welfare Responses to African American
Males: What Have We Seen with Our Own Eyes. NewYork: Oxford University Press.
Johnson, W., Shears, J. & Perry, A. In press. Paternal Involvement among African
American Fathers: Evidence from the Early Head Start and Fragile Families and
Child Wellbeing Study. Research on Social Work Practice.
Ravenell, J., Whitaker, E. & Johnson, W. 2008. According to him: Barriers to
healthcare among African American men. Journal of National Medical Association
100(10): 434–445.
Johnson, W. 2007. “Working with marginalized and minority men.” In International
encyclopedia of men and masculinities, volume 1, eds. M. Flood, J. Gardiner,
B. Pease & K. Pringle. London: Routledge.
Johnson, W. & Salter, W. 2006. Paternity disestablishment, father involvement and the
best interest of the child: Lessons from child welfare and family law. Commissioned
paper for the Emerging Issues in Paternity Symposium. Assistant Secretary for
Planning and Evaluation, U.S. Department of Health and Human Services.
Ravenell, J., Johnson, W. & Whitaker, E. 2006. African-American men’s perceptions of
health: A focus group study. Journal of National Medical Association 98(4): 544–550.
O’Donnell, J., Johnson, W., D’Aunno, L. & Thornton, H. 2005. Fathers in child
welfare: Caseworkers’ perspectives. Child Welfare 84(3): 387–414.
Johnson, W. & Bryant, V. 2005. “Unwed African American fathers’ participation in
child welfare permanency planning”: Caseworkers’ perspectives. In Child welfare
revisited: An Africentric perspective, eds. J. Everett, S. Chipungu & B. Leashore,
169–196. Piscataway, NJ: Rutgers University Press.
Johnson, W. 2005. Review of “The Promise Keepers: Servants, soldiers and godly
men”, by J.P. Bartkowski. Social Service Review 79(3): 564–66.
Pate, D., Johnson, W. & Turner, M. 2005. Strengths and vulnerabilities of lowincome married parents. Commissioned paper for the Strengthening Healthy
Marriage Initiative, Manpower Demonstration Research Corporation.
Currence, P. & Johnson, W. 2003. The negative implications of incarceration on
black fathers. African American Research Perspectives 9(1): 24–32.
Johnson, W. 2003. Conceptualization and measurement of positive healthy couple
relationships. Invited Paper for the Measurement Issues in Family Demography
Conference, National Institute of Child Health and Human Development, Family
and Child Well-Being Research Network, Office of Planning, Research and
Evaluation, Administration for Children and Families; The Federal Interagency
Forum on Child and Family Statistics, and the Demographic and Behavioral
Sciences Branch, U.S. Department of Health and Human Services, Bethesda, MD,
November 13–14, 2003.
LAMBERT, SUSAN J. Associate Professor. M.S.W., Ph.D., Michigan. Fields of Special
Interest: organizational theory and management; the relationship between home and
personal life; lower-skilled jobs and low-wage workers. Selected publications:
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Lambert, S. In press. Passing the buck: Labor flexibility practices that transfer risk
onto hourly workers. Human Relations.
Lambert. S. In press. “Making a difference for hourly employees.” In Work-life
polices that make a real difference for individuals, families, and organizations, eds. A.
Booth & A. Crouter. Washington, DC: Urban Institute Press.
Lambert, S. 2008. “Human needs”: Work/employment. In the Encyclopedia of social
work, 20th edition. New York: Oxford University Press.
Lambert, S. & Henly, J.R. 2007. “Low-level jobs and work family studies.” In Workfamily encyclopedia, eds. P. Raskin & M. Pitt Catsouphes. Sloan Work-Family
Research Network, Boston College.
Lambert, S. 2006. “Both art and science”: Employing organizational documentation
in workplace-based research. In Handbook on work-family research, eds. M. PittCatsouphes, E.E. Kossek & S. Sweet. Mahwah, NJ: Lawrence Erlbaum Associates.
Henly, J.R. & Lambert, S. 2005. “Nonstandard work and child care needs of lowincome parents.” In Work, family, health & well-being, eds. S. Bianchi, L. Casper &
R. King. Mahwah, NJ: Lawrence Erlbaum Associates.
Kossek, E. & Lambert, S., eds. 2005. Work and life integration: Organizational,
cultural, and individual perspectives. Mahwah, NJ: Lawrence Erlbaum Associates.
Lambert, S. & Waxman, E. 2005. “Organizational stratification: Distributing
opportunities for work-life balance.” In Work and life integration: organizational,
cultural, and individual perspectives, eds. E. Kossek & S. Lambert. Mahwah, NJ:
Lawrence Erlbaum Associates.
Lambert, S. & Haley-Lock, A. 2004. The organizational stratification of opportunities
for work-life balance: Addressing issues of equality and social justice in the
workplace. Community, Work & Family 7(2), 181–197.
Lambert, S. 2003. Review of “The work side of welfare-to-work: Lessons from
recent policy research.” Work and Occupations 30(4): 474–478.
LUDWIG, JENS. McCormick Foundation Professor. B.A., Rutgers; Ph.D., Duke. Fields of
Special Interest: urban poverty, education, crime, and housing. Selected publications:
Duncan, G.J., Ludwig, J. & Magnuson, K.A. In press. Reducing poverty through preschool interventions. The Future of Children.
Cook, P.J., Ludwig, J., Venkatesh, S. & Braga, A. In press. Underground gun markets.
The Economic Journal. (Also published as NBER Working Paper 11737.)
Ludwig, J. & Kling, J. 2007. Is crime contagious? Journal of Law and Economics. (Also
published as NBER working paper 12409.)
Ludwig, J. & Miller, D.L. 2007. Does Head Start improve children’s life chances?
Evidence from a regression discontinuity approach. Quarterly Journal of Economics
122(1): 159–208. (Also published as NBER Working Paper 11702 and IRP DP 131–05.)
Ludwig, J. & Mayer, S.E. 2006.‘Culture’ and the inter-generational transmission of
poverty: The prevention paradox. Future of Children 16(2): 175–196.
Harcourt, B.E. & Ludwig, J. 2006. Broken windows: New evidence from New York
City and a five city social experiment. The University of Chicago Law Review 73(1):
271–320.
Cook, P.J. & Ludwig, J. 2006. The social costs of gun ownership. Journal of Public
Economics 90(1–2): 379–391.
Ludwig, J. & Duncan, G. 2006. “Promising solutions in housing and the
community.” In Deviant peer contagion, eds. K. Dodge, J. McCord & T. Dishion.
Duke Series in Child Development and Public Policy.
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Cook, P.J. & Ludwig, J. 2006. “Assigning deviant youth to minimize total harm.” In
Deviant peer contagion, eds. K. Dodge, J. McCord & T. Dishion. Duke Series in
Child Development and Public Policy.
Cook, P.J. & Ludwig. J. 2006. Aiming for evidence-based gun policy. Journal of Policy
Analysis and Management 25(3): 691–736.
Ludwig, J. & Marcotte, D. 2005. Anti-depressants, suicide and drug regulation.
Journal of Policy Analysis and Management 24(2): 249–272.
Peters, J., Cook, P.J. & Ludwig, J. 2005. Gun crime and gun control: The Hawaiian
experience. The University of Chicago Legal Forum 55–90.
Ludwig, J. 2005. Better gun enforcement, less crime. Criminology and Public Policy
4(4): 677–716.
Cook, P.J., Ludwig, J. & Braga, A. 2005. Criminal records of homicide offenders.
Journal of the American Medical Association 294(5): 598–601.
Jacob, B. & Ludwig, J. 2005. “Can the federal government improve education
research?” In Brookings papers on education policy, ed. D. Ravitch, 47–88.
Washington, DC: Brookings Institution Press.
Holzer, H.J. & Ludwig, J. 2005. Measuring discrimination in education: Are
methodologies from labor and housing markets useful? Teacher’s College Record.
Kling, J.R., Ludwig, J. & Katz, L.F. 2005. Neighborhood effects on crime for female
and male youth: Evidence from a randomized housing voucher experiment.
Quarterly Journal of Economics 120(1): 87–130.
Ludwig, J., Duncan, G.J. & Pinkston, J. 2005. Housing vouchers and economic selfsufficiency: Evidence from a randomized experiment. Journal of Public Economics
89: 131–156.
Ludwig, J. & Miller, M. 2005. Interpreting the WIC debate. Journal of Policy Analysis
and Management 24(3): 691–701.
Duncan, G.J., Magnuson, K.A. & Ludwig, J. 2004. The endogeneity problem in
developmental studies. Research in Human Development 1(1&2): 59–80.
Cook, P.J. & Ludwig, J. 2004. Does gun prevalence affect teen gun carrying after all?
Criminology 42(1): 27–54.
Cook, P.J. & Ludwig, J. 2004. Principles for effective gun policy. Fordham Law Review
73(2): 589–613.
Ludwig, J. 2003. Evaluating gun-policy evaluations. Criminology and Public Policy
2(3): 411–419.
Cook, P.J. & Ludwig, J. 2003. Fact-free gun policy? University of Pennsylvania Law
Review 151(4): 1329–1340.
Cook, P.J. & Ludwig, J. 2003. “Pragmatic gun policy.” In Evaluating gun policy, eds. J.
Ludwig & P.J. Cook, 1–40. Washington, DC: Brookings.
Cook, P.J. & Ludwig, J. 2003. “The effects of gun prevalence on burglary”:
Deterrence vs. inducement. In Evaluating gun policy, eds. J. Ludwig & P.J. Cook,
74–120. Washington, DC: Brookings. (Also published as NBER working paper
#8926.)
Raphael, S. & Ludwig, J. 2003. “Do prison sentence enhancements reduce gun
crime? The case of Project Exile.” In Evaluating gun policy, eds. J. Ludwig & P.J.
Cook, 251–286. Washington, DC: Brookings Institution Press.
Cohen, J. & Ludwig, J. 2003. “Policing crime guns.” In Evaluating gun policy, eds.
J. Ludwig & P.J. Cook, 217–250. Washington, DC: Brookings Institution Press.
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Ladd, H.F. & Ludwig, J. 2003. “The effects of MTO on educational opportunities in
Baltimore”: Early evidence. In Choosing a better life, eds. J. Goering & J. Feins,
117–152. Washington, DC: Urban Institute Press.
Ludwig, J., Duncan, G.J. & Ladd, H.F. 2003. “MTO’s effects on children and
parents”: evidence from Baltimore. In Choosing a better life, eds. J. Goering & J.
Feins, 153–176. Washington, DC: Urban Institute Press.
Ludwig, J. 2003. “Improving neighborhoods for poor children.” In One percent for
the kids: New policies, brighter futures for America’s children, ed. I. Sawhill, 136–155.
Washington, DC: Brookings Institution Press.
Ludwig, J. & Cook, P.J., eds. 2003. Evaluating gun policy. Washington, DC: Brookings
Institution Press.
Cook, P.J. & Ludwig, J. 2003. “The effects of the Brady Act on gun violence.” In
Guns, crime and punishment in America, ed. B. Harcourt. New York: New York
University Press.
MARSH, JEANNE C. George Herbert Jones Distinguished Service Professor and Dean.
B.A., Michigan State; M.S.W., Ph.D., Michigan. Fields of Special Interest: services for
women and families; service integration in service delivery; social program and policy
evaluation; knowledge utilization in practice and program decision making. Selected
publications:
Cao, D., Marsh, J.C., & Shin, H.C. In press. Gender and racial/ethnic disparities in
the impact of HIV prevention programming in substance abuse treatment.
American Journal of Drug and Alcohol Abuse.
Gredig, D., & Marsh, J.C. In press. Improving intervention and practice. In
Handbook of social work research. Beverly Hills: Sage.
McCracken, S. & Marsh, J. 2008. Practitioner expertise in evidence-based practice
decision making. Research on Social Work Practice, 18, 301-310.
Marsh, J., Ryan, J., Choi, S. & Testa, M. 2006. Integrated services for families with
multiple problems: Obstacles to family reunification. Children and Youth Services
Review 28(9): 1074–1087.
Cha, T., Kuo, E. & Marsh, J. 2006. Useful knowledge for social work practice. Social
Work and Society 4(1): www.socwork.net/2006/1/debate/chakuomarch
Ryan, J.P., Marsh, J.C., Testa, M.F. & Louderman, R. 2006. Integrating substance abuse
treatment and child welfare services: Findings from the Illinois alcohol and other
drug abuse waiver demonstration. Journal of Social Work Research 30(2): 95–107.
Mahoney, C.A., Engstrom, M. & Marsh, J.C. 2006. “Substance use problems in
health social work practice.” In Handbook of health social work, eds. S. Gehlert &
T. Arthur Browne. Hoboken, NJ: Wiley & Sons.
Marsh, J.C. & Cao, D. 2005. Parents in substance abuse treatment: Implications for
child welfare practice. Children and Youth Services Review 27(12): 1259–1278.
Marsh, J.C. & Smith, B.D. 2005. “Commentary—Client-service matching in
substance abuse treatment for women with children.” In The research process in
the human services: Behind the scenes, eds. L. Alexander & P. Solomon. New York:
Brooks/Cole.
Marsh, J.C. 2005. Social justice: Social work’s organizing value. Social Work 50(4):
293–294.
Marsh, J.C. 2005. Social work: Help starts here. Social Work 50(3): 195–196.
Marsh, J.C. 2005. Bush plan takes security out of social security. Social Work 50(2):
99–100.
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Marsh, J.C. 2005. Six steps to stronger journal publication in social work. Social
Work 50(1): 5–6.
Marsh, J.C., Cao, D. & D’Aunno, T.D. 2004. Gender differences in the impact of
comprehensive services in substance abuse treatment. Journal of Substance Abuse
Treatment 27(4): 289–300.
Marsh, J.C. 2004. “Social service education.” In The encyclopedia of Chicago history,
eds. J. Grossman, A. Keating & J. Reiff. Chicago: The University of Chicago Press.
Marsh, J.C. 2004. “Theory-driven versus theory-free research in empirical social
work practice.” In Using evidence in social work practice, eds. H.E. Briggs & T.L.
Rzepnicki. Chicago: Lyceum.
Marsh, J.C., Cha, T. & Kuo, E. 2004. Social work readers describe ‘useful knowledge.’
Social Work 49(4): 533–534.
Marsh, J.C. 2004. Social work organizations working together. Social Work 49(3):
341–342.
Marsh, J.C. 2004. Vanquish the backlog! And into the future—of social work! Social
Work, 49(2): 149–150.
Marsh, J.C. 2004. Social work in a multicultural society. Social Work 49(1): 5–6.
Marsh, J.C. 2003. “Organizational and institutional factors in the development of
practice knowledge and practice guidelines in social work.” In Toward the
development of practice guidelines for social workers, eds. E. Proctor & A. Rosen.
New York: Columbia University Press.
Marsh, J.C. 2003. The social work response to violence. Social Work 48(4): 437–438.
Marsh, J.C. 2003. Chewing on cardboard and other pleasures of knowledge
utilization. Social Work 48(3): 293–294.
Marsh, J.C. 2003. Arguments for family strengths research. Social Work 48(2): 147–149.
Marsh, J.C. 2003. To thine own ethics code be true. Social Work 48(1): 5–7.
MCCRACKEN, STANLEY G. Senior Lecturer. A.B., Northwest Nazarene College; A.M.,
Ph.D., Chicago. Fields of Special Interest: mental health; substance abuse; co-occurring
disorders; behavioral pharmacology; multicultural mental health; aging; dissemination
and implementation of evidence-based practice. Selected publications:
McCracken, S. & Rzepnicki, T. In press. “The role of theory in conducting evidencebased clinical practice.” In The play and place of theory in social work practice, ed.
W. Borden. New York: Columbia University Press.
Gellis, Z. & McCracken, S. In press. Advanced MSW curriculum in mental health and
aging. CSWE Gero-Ed Center. www.gero-edcenter.org
McCracken, S.G. & Corrigan, P.W. 2008. “Motivational interviewing for medication
adherence in individuals with schizophrenia.” In Motivational interviewing in the
treatment of psychological problems, eds. H. Arkowitz & W.R. Miller, 249–276. New
York: Guilford.
McCracken, S. & Marsh, J. 2008. Practitioner expertise in evidence-based practice
decision making. Research in Social Work Practice, 18, 301-310.
McCracken, S.G. 2007. Review of “Rethinking substance abuse: What the science
shows, and what we should do about it,” eds. W.R. Miller & K.M. Carroll. Social
Service Review 81(1): 180–83.
McCracken, S.G. 2006. Review of “Intrusive thoughts in clinical disorders: Theory,
research, and treatment,” ed. D.A. Clark. Social Service Review 80(2): 350–52.
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Corrigan, P.W., McCracken, S.G. & McNeilly, C. 2005. “Evidence based practices for
individuals with serious mental illnesses and substance use disorders.” In The
handbook of evidence-based practices in behavioral healthcare: Applications and new
directions, eds. C. Stout & R. Hayes, 153–176. New York: John Wiley & Sons.
Corrigan, P.W. & McCracken, S.G. 2005. Place first, then train: An alternative to the
medical model of psychiatric rehabilitation. Social Work 50: 31–39.
McCracken, S.G. & Corrigan, P.W. 2005. “Staff development in mental health.” In
Using evidence in social work practice: Behavioral perspectives, eds. H.E. Briggs &
T.L. Rzepnicki, 232–256. Chicago: Lyceum.
Corrigan, P.W. & McCracken, S.G. 2005. “Interviewing people with serious mental
illness.” In Clinical and diagnostic interviewing, 2nd edition, ed. R. Craig, 278–302.
Northvale, NJ: Jason Aronson.
McCracken, S.G. 2005. Review of “Evidence-based practice manual: Research and
outcome measures in health and human services,” eds. A.R. Roberts & K.R.
Yeager. Social Service Review 79(2): 374–78.
Corrigan, P., McCracken, S. & Blaser, B. 2003. Dissemination of evidence-based
mental health practices. Evidence Based Mental Health 6: 4–5.
MOSLEY, JENNIFER E. Assistant Professor. B.A., Reed; M.S.W., Ph.D., California–Los
Angeles. Fields of Special Interest: nonprofit organizations; policy advocacy and
lobbying; organizational theory; civic engagement; social justice philanthropy. Selected
publications:
Mosley, J.E. In press. “The policy advocacy role of human service nonprofits”:
Incentives, involvement, and impact. In Human services as complex organizations,
2nd edition, ed.Y. Hasenfeld. Thousand Oaks, CA: Sage Publications.
Mosley, J.E. and Galaskiewicz, J. In press. “The role of foundations in shaping and
responding to social welfare policy change”: The case of welfare reform. In
Contributions of foundations to American society, ed. H. Anheier & D. Hammack.
Washington, DC: Brookings Institution Press.
Mosley, J.E. In press. “Organizational theory.” In The international encyclopedia of
political science, ed. G. Kurian. Washington, DC: Congressional Quarterly Press.
Mosley, J.E. 2008. “Policy advocacy and lobbying in human service organizations.”
In Handbook of human service management, ed. R. Patti. Thousand Oaks, CA: Sage
Publications.
Mosley, J.E. 2008. “Contexts and settings”: Nonprofit agencies and organizations. In
The encyclopedia of social work, 20th edition, eds. T. Mizrahi & L. Davis. New York:
Oxford University Press.
Mosley, J.E. 2008. Review of “From the ground up: Grassroots organizations
making social change,” by C. Chetkovich & F. Kunreuther. Social Service Review
82(1): 157–60.
Mosley, J.E. 2007. Review of “Faith, hope, and jobs: Welfare-to-work in Los
Angeles,” by S.V. Monsma & J.C. Soper. Social Service Review 81(3): 572–75.
Mosley, J.E. 2005. “The tsunami relief effort.” In Global civil society yearbook 2005–
06, eds. H. Anheier, M. Kaldor & M. Glasius. London: Sage Publications, Ltd.
Mosley, J.E. 2004. 1. “Lobbying.” 2. “Political action committee.” 3. “Social justice.”
4. “Free rider problem.” 5. “Poor law.” 6. “Outdoor relief.” 7. “Workhouse.” 8.
“Vouchers.” 9. “Means-testing.” 10. “Social welfare organization.” 11.
“Community based organization.” In A dictionary of civil society, philanthropy, and
the third sector, ed. H. Anheier. London: Europa Publications.
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NORTON, DOLORES G. Samuel Deutsch Professor. A.B., Temple; M.S.S., Ph.D., Bryn
Mawr. Fields of Special Interest: ecology of human development; early environment
related to social, cognitive, and temporal developmental outcomes and academic
achievement of children in high-risk urban environments; education for family support.
Selected publications:
Norton, D.G., Vincson, J. & Wilhelm, M.J. In press. “Research with high risk African
American infants and children”: Insights from a longitudinal study. In Research
methodology in African American communities, eds. J.S. Jackson, C.H. Caldwell &
S. Sellers. New York: Oxford University Press.
Mann, T., Steward, M., Eggbeer, L. & Norton, D.G. 2007. Zero to Three’s task force
on culture and development: Learning to walk the talk. Zero to Three 27: 7–15.
Norton, D.G. 2006. “Beyond baby talk”: Speaking with babies. In Concepts for car:
Essays on infant/toddler development and learning, eds. J.R. Lally, P.L. Mangione &
D. Greenwald, 107–109. San Francisco: WestEd.
Norton, D.G. 2006. “Research methods and issues for the study of African
American children and school achievement.” In School readiness and social and
emotional development: Exploring diverse cultural perspectives, eds. B. Bowman &
E.K. Moore, 59–75. Washington, DC: National Black Child Development
Institute.
PARKS, VIRGINIA. Assistant Professor. B.A., Colorado; M.A., Ph.D., California–Los
Angeles. Fields of Special Interest: urban geography; urban labor markets; immigration;
racial and gender inequality; residential segregation; community organizing and
development; labor. Selected publications:
Ellis, M., Wright, R. & Parks, V. In press. Geography and the immigrant division of
labor. Economic Geography.
Ellis, M., Wright, R. & Parks, V. 2006. The immigrant household and spatial
assimilation: Partnership, nativity, and neighborhood location. Urban Geography
27(1): 1–19.
Parks, V. 2006. “Race, immigration, and the global city”: Lessons from Chicago’s
hotel housekeepers. In Chicago’s geographies: Metropolis for the 21st century, eds.
R.P. Greene, M.J. Bouman & D. Grammenos, 129–142. Washington, DC:
Association of American Geographers.
Parks, V. 2005. The geography of immigrant labor markets: Space, networks, and gender.
New York: LFB Scholarly Publishing LLC.
Wright, R., Ellis, M. & Parks, V. 2005. Re-placing whiteness in spatial assimilation
research. City and Community 4(2): 111–136.
Parks, V. 2004. Immigrant enclaves and ethnic niches: The gendered connection
between residential and labor-market segregation in Los Angeles. Urban
Geography 25(7): 589–630.
Parks, V. 2004. Accessing work: The effects of spatial and social accessibility on
unemployment for native-born black and immigrant women in Los Angeles.
Economic Geography 80(2): 141–172.
Ellis, M., Wright, R. & Parks, V. 2004. Work together, live apart? Geographies of
racial and ethnic segregation at home and at work in Los Angeles. Annals of the
Association of American Geographers 94(3): 620–637.
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PAYNE, CHARLES M. Frank P. Hixson Distinguished Service Professor. B.A., Syracuse;
Ph.D., Northwestern. Fields of Special Interest: urban education and school reform; the
civil rights movement; social change; social inequality. Selected publications:
Payne, C.M., 2008. So Much Reform, So Little Change. Cambridge: Harvard Education
Publishing Group.
Payne, C.M. & Strickland, C. eds., 2008. Teach Freedom: The African American
Tradition of Education For Liberation. New York: Teachers College Press.
Payne, C.M. 2006. Still crazy after all these years: Race in Chicago schools. Chicago
Consortium on School Research, Occasional Papers Series.
Payne, C.M. 2004. The whole United States is southern!: Brown v. Board and the
mystification of race. Journal of American History 91: 83–91.
Payne, C.M. & Green, A., eds. 2003. Time longer than rope: A century of African
American activism, 1850–1950. New York: New York University Press.
Payne, C.M. 2003. More than a symbol of freedom: Education for liberation and
democracy. Phi Delta Kappan September: 22–29.
Payne, C.M. 2003. “‘I don’t want your nasty pot of gold’”: The Comer School
development process and the development of leadership in urban schools. In
Leadership for school reform: Lessons from comprehensive school reform designs, eds.
A. Datnow & J. Murphy. Thousand Oaks, CA: Corwin Press.
POLLACK, HAROLD A. Associate Professor. B.S.E., Princeton; M.P.P., Ph.D., Harvard.
Fields of Special Interest: HIV and hepatitis prevention efforts for injection drug users;
drug abuse and dependence among welfare recipients and pregnant women; infant
mortality prevention; child health. Selected publications:
Pollack, H.A. & D’Aunno, T. In press. Dosage patterns in methadone treatment:
Results from a national survey, 1988–2005. Health Services Research.
Pollack, H.A. In press. Choose your poison: Moral, prudential, and political
arguments about harm reduction. Contemporary Drug Problems.
Danziger, S., Davis, M.M., Orzol, S., Pollack, H.A. In press. Loss of health insurance
coverage and access to care among welfare leavers. Inquiry.
Alexander, J.A., Wells, R., Jiang, L. & Pollack, H.A. In press. Organizational
determinants of boundary spanning activity in outpatient substance abuse
treatment programs. Journal of Health Services Management Research.
Basu, A., Paltiel, A.D. & Pollack H.A. In press. Social costs of robbery and the costeffectiveness of substance abuse treatment. Health Economics.
Pollack, H.A. 2008. Evidence of things unseen: Causality and confounding in path
models of youth substance use. Addiction 103(2): 320–1.
Chien, A.T., Conti, R.M., Pollack, H.A. 2007. A pediatric-focused review of the
performance incentive literature. Current Opinion in Pediatrics 19(6): 719–725.
Pollack, H.A. 2007. Introduction. Women’s Health Issues 17(4): 176–9.
Lantz, P.M., Lichtenstein, R.L. & Pollack, H.A. 2007. Health policy approaches to
population health: The limits of ‘medicalization.’ Health Affairs 26(5): 1253–1257.
Alexander, J.A., Nahra, T.A., Lemak, C.H., Pollack, H.A. & Campbell, C.I. 2008.
Tailored treatment in the outpatient substance abuse treatment sector: 1995–
2005. Journal of Substance Abuse Treatment 34(3): 282–92.
Alexander, J.A., Pollack, H.A., Nahra, T.A., Wells, R. & Lemak, C.H. 2007. Case
management and client access to health and social services in outpatient
substance abuse treatment. Journal of Behavioral Health Research 34(3): 221–36.
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Schoeni, R.F., House, J.S., Kaplan, G.A. & H. Pollack, H.A., eds. 2008. Making
Americans healthier: Social and economic policy as health policy. New York: Russell
Sage Foundation.
RODERICK, MELISSA. Hermon Dunlap Smith Professor. A.B., Bowdoin; M.A., Ph.D.,
Harvard. Fields of Special Interest: education policy; urban high schools; adolescence;
youth policy; human resources policy; empirical analysis. Selected publications:
Roderick, M. & Stoker, G. In press. “Bringing rigor to the study of rigor”: Evaluating
the efficacy of Advanced Placement as a strategy for increasing college
preparation in urban schools. In Schooling effects on children: Theory, methods &
applications, eds. J. Meece & J. Eccles.
Roderick, M., Nagaoka, J., Coca, V. Moeller, E. 2008. From high school to the future:
Potholes on the road to college. Chicago: Consortium on Chicago School Research.
Roderick, M., Nagaoka, J. & Allensworth, E. 2006. From high school to the future: An
analysis of the college attendance patterns, college qualifications, and college graduation
rates of Chicago Public School graduates. Chicago: Consortium on Chicago School
Research.
Roderick, M. 2006. Closing the aspirations-achievement gap implications for high school
reform: A commentary from Chicago. New York: MDRC.
Roderick, M. & Nagaoka, J. 2005. Retention under Chicago’s high stakes testing
program: Helpful, harmful, or harmless? Educational Evaluation and Policy
Analysis 27(1): 309–340.
Roderick, M., Nagaoka, J. & Allensworth, E. 2005. “Is the glass half full or mostly
empty? Ending social promotion in Chicago.” In Uses and misuses of data for
educational accountability and improvement, eds. E.H. Haertel & J. Herman, 223–
259. The 104th Yearbook for the National Society for the Study of Education
(NSSE), Part 2. Malden, MA.
Stone, S., Engel, M., Nagaoka, J. & Roderick, M. 2005. Getting it the second time
around: Student classroom experience in Chicago’s Summer Bridge Program.
Teachers College Record 107(5): 935–957.
Smith, B.A., Degener, S. & Roderick, M. 2005. Extended learning time and
accountability: Assessing outcomes and options for elementary and middle
grades. Education Administration Quarterly 41: 195–236.
Courtney, M.E., Roderick, M., Smithgall, C., Gladden, R. & Nagaoka, J. 2004. The
educational status of foster children. Chicago: Chapin Hall Center for Children
Issue Brief 102.
Nagaoka, J. & Roderick, M. 2004. Ending social promotion in Chicago: The academic
progress of retained students. Chicago: Consortium on Chicago School Research.
Jacob, R.T., Stone, S. & Roderick, M. 2004. Ending social promotion in Chicago: The
response of teachers, students, and parents. Chicago: Consortium on Chicago School
Research.
Roderick, M., Jacob, B. & Bryk, A.S. 2004. “Summer in the city”: Achievement gains
in Chicago’s Summer Bridge Program. In Summer learning: Research, policies and
programs, eds. G.D. Borman & M. Boulay, 73–102. Mahway, NJ: Lawrence
Erlbaum Associates.
Roderick, M. 2003. What’s happening to the boys? Early high school experiences
and school outcomes among African American male adolescents in Chicago.
Urban Education 38(5): 538–607.
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Roderick, M., Engel, M., Nagaoka, J. & Jacob, B. 2003. Ending social promotion in Chicago:
Results from Summer Bridge. Chicago: Consortium on Chicago School. Research.
Roderick, M., Jacob, B. & Bryk, A.S. 2003. High stakes testing in Chicago: Effects on
achievement in promotional gate grades. Educational Evaluation and Policy
Analysis 24: 333–358.
RZEPNICKI, TINA L. David and Mary Winton Green Professor. A.B., DePauw; A.M.,
Ph.D., Chicago. Fields of Special Interest: child welfare services; case decision making;
task-centered and behavioral practice; practice research. Selected publications:
McCracken, S. & Rzepnicki, T. In press. “The role of theory in conducting evidencebased clinical practice.” In The play and place of theory in social work practice, ed.
W. Borden. New York: Columbia University Press.
Rzepnicki, T.L., Johnson, P.R., Curry, A., Guerrero, E., Nguyen, H., & Smagner, J.
2007. Child Endangerment Risk Assessment Protocol (CERAP) Report. Office of
the Inspector General, Illinois Department of Children and Family Services,
Report to the Governor and the General Assembly in January, 2007.
Rzepnicki, T.L. & Johnson, P.R. 2005. Examining decision errors in child protection
cases: A new application of root cause analysis. Children and Youth Services Review
27: 393–407.
Briggs, H. and Rzepnicki, T.L., eds. 2004. Using evidence for social work practice:
Behavioral perspectives. Chicago: Lyceum Books.
Rzepnicki, T.L. 2004. “Informed consent and practice evaluation”: Making the
decision to participate meaningful. In Using evidence for social work practice:
Behavioral perspectives, eds. H. Briggs & T.L. Rzepnicki. Chicago: Lyceum Books.
Rzepnicki, T.L. and Briggs, H. 2004. “Panning for gold”: Using evidence in your
practice. In Using evidence for social work practice: Behavioral perspectives, eds. H.
Briggs & T.L. Rzepnicki. Chicago: Lyceum Books.
Rzepnicki, T.L. 2003. “Informed consent and practice evaluation”: Making the
decision to participate meaningful. In Bridging the gap between research and
practice: A festschrift honoring Elsie M. Pinkston, volume 1, 169–197. Chicago: The
School of Social Service Administration, The University of Chicago.
SAMUELS, GINA M. Assistant Professor. B.S., Wisconsin–Oshkosh; M.S.S.W., Ph.D.,
Wisconsin–Madison. Fields of Special Interest: use of interpretive research methods to
inform child welfare practice, multiracial and multiethnic identity, transracial adoption,
kinship and identity formation among foster youth. Selected publications:
Samuels, G.M. & Pryce, J. M. In press. “What doesn’t kill you makes you stronger”:
Survivalist self-reliance as resilience and risk among young adults aging out of
foster care. Children and Youth Services Review.
Samuels, G.M. 2008. A reason, a season, and a lifetime: Relational permanence
among young adults with foster care backgrounds. The University of Chicago:
Chapin Hall Center for Children.
Samuels, G.M. & Ross-Sheriff, F. 2008. Identity, oppression, and power: Feminism
and intersectionality theory. Affilia: Journal of Women and Social Work 23(1): 5–9.
Samuels, G.M. 2007. “Beyond the rainbow”: Multiraciality in the 21st century. In
Our diverse society: Race, ethnicity and class—implications for 21st century America,
eds. D. Engstrom & L. Piedra. Washington, DC: NASW Press.
Miranda, G.E. 2006. Review of “Unequal childhoods: Class, race, and family life,” by
A. Lareau. Children and Youth Services Review 28(1): 96–99.
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Courtney, M.E., Skyles, A., Miranda, G.E., Zinn, A., Howard, E. & Goerge, R.M.
2005.Youth who run away from out-of-home care. Issue Brief 103, The University
of Chicago. Chicago: Chapin Hall Center for Children.
Courtney, M.E., Skyles, A., Miranda, G.E., Zinn, A., Howard, E. & Goerge, R.M.
2005.Youth who run away from substitute care. Issue Brief 103, The University of
Chicago. Chicago: Chapin Hall Center for Children.
Miranda, G.E. 2004. Reading between the lines: Black-white heritage and
transracial adoption. African American Research Perspectives 10(1): 174–187.
Miranda, G.E. 2003. “Domestic transracial adoption and multiraciality.” In
Multiracial child resource book: Living complex identities, eds. M.P.P. Root & M.
Kelley. Seattle, WA: MAVIN Foundation.
Coleman, H.L.K., Norton, R., Miranda, G.E. & McCubbin, L. 2003. “An ecological
perspective on cultural identity development.” In Handbook of multicultural
competencies in counseling and psychology, eds. D. Pope-Davis, H.L.K. Coleman,
W.M. Liu & R.L. Toporek. Thousand Oaks, CA: Sage.
SITES, WILLIAM. Associate Professor. B.A., Oberlin; Ph.D., CUNY. Fields of Special
Interest: urban policy and politics; community organization; political processes; social
movements; social theory. Selected publications:
Sites, W., Chaskin, R.J. & Parks, V. 2007. Reframing community practice for the 21st
century: Multiple traditions, multiple challenges. Journal of Urban Affairs, 29,
5:519–541.
Sites, W. Accepted for publication. “Progressive city.” In Encyclopedia of Urban
Studies, ed. R. Hutchison. Thousand Oaks, CA: Sage.
Sites, W. 2007. Beyond trenches and grassroots? Reflections on urban mobilization,
fragmentation, and the anti-Wal-Mart campaign in Chicago. Environment and
Planning A 39: 2632–2651.
Sites, W. 2007. “Contesting the neoliberal city? Theories of neoliberalism and urban
strategies of contention.” In Contesting neoliberalism: The urban frontier, eds.
H. Leitner, J. Peck & E. Sheppard. New York: The Guilford Press.
Sites, W. 2004. Progressive regionalism: A ‘deliberative’ movement? Antipode 36(4):
766–778.
Sites, W. 2003. Remaking New York: Primitive globalization and the politics of urban
community. Minneapolis: University of Minnesota Press.
Sites, W. 2003. Global city, American city: Theories of globalization and approaches
to urban history. Journal of Urban History 29(3): 333–346.
SOSIN, MICHAEL R. Emily Klein Gidwitz Professor and Editor of Social Service Review.
A.B., Chicago; M.S.W., A.M., Ph.D., Michigan. Fields of Special Interest: social welfare
institutions and agencies; social policy; social administration; urban poverty; and
homelessness; substance abuse services. Selected publications:
Sosin, M.R. Forthcoming 2009. “Discretion in human service organizations”:
Traditional and institutional perspectives. In Human service organizations as
complex organizations, 2nd edition, ed.Y. Hasenfeld. New York: Sage.
Mizrahi, T. and Davis, L.E., eds., Sosin, M.R., area ed. 2008. Encyclopedia of social
work, 20th edition. Washington, DC: NASW Press.
Sosin, M.R. & Durkin, E. 2007. Perceptions about services and dropout from a
substance abuse case management program. Journal of Community Psychology
35(5): 583–602.
Sosin, M.R. & Rathgeb Smith, S. 2006. New responsibilities of faith-related
agencies. Policy Studies Journal 34(4): 533–562.
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Sosin, M.R. 2005. The administrative control system of substance abuse managed
care. Health Services Research 40(1): 157–176.
Sosin, M.R. 2003. Explaining homelessness in the U.S. by stratification or situation.
Journal of Community and Applied Social Psychology 13(2): 91–104.
Sosin, M.R. & Grossman, S. 2003. The individual and beyond: A socio-rational
choice model of service participation among homeless adults with substance
abuse problems. Substance Use and Misuse 38(3–6): 503.
TEIGISER, KAREN S. Senior Lecturer and Deputy Dean for the Curriculum. S.B.,
Allegheny College; A.M., Chicago. Fields of Special Interest: clinical work with children;
curriculum design and evaluation. Selected publications:
Teigiser, K. Under review. New approaches to generalist field education. Journal of
Social Work Education.
Teigiser, K. & Spira, M. Under review. Collaboration: A competency for geriatric
leadership. Journal of Gerontology and Social Work.
VOISIN, DEXTER R. Associate Professor. B.A., St. Andrews College; M.S.W., Michigan;
Ph.D., Columbia. Fields of Special Interest: exposure to sexual, family, and community
violence; HIV/AIDS; substance abuse; international HIV prevention; social work
practice. Selected publications:
Voisin, D., Neilands, T., Salazar, L., DiClemente, R., Crosby, R. & Yarber, W. In press.
Pathways to drug and sexual risk behaviors among detained adolescents. Social
Work Research.
Voisin, D. & Neilands, T. In press. “Academic achievement, peer influences, and
sexual behaviors among high school African American adolescent boys.” In Social
work and social welfare responses to African American males, ed. W. Johnson. New
York: Oxford University Press.
Voisin, D. & Guilamo-Ramos, V. 2008. A commentary on community violence
exposure and HIV risk behaviors among African American adolescents. African
American Research Perspectives 12(1): 83–100.
Voisin, D., DiClemente, R., Salazar, L., Crosby, R.,Yarber, W. & Staples-Horne, M.
2007. Community violence exposure and health-risk outcomes among detained
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Ph.D., North Carolina. Fields of Special Interest: Social environment risk and protective
factors impacting school success; development of self-report assessment instruments
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A SSOCIATES
ADJUNCT INSTRUCTIONAL STAFF 2008–09
Lynn Anderson
Donna Baptiste
Mary Jo Barrett
Steven Batten
Melissa Berler
Victor Bernstein
Rebecca Brashler
Ivette Cardena
Don Catherall
Sarah Clarke
Teresa Cortas
Ashley Curry
William Dale
Deborah Daro
Michael Dentato
Robert Feldman
Greg Finlayson
Donald Fraynd
Maggie Gibbs
Robyn Golden
Erick Guerrero

Cynthianna Hahn
Debra Hass
Yael Hoffman
E. Paul Holmes
Nancy Johnstone
Jaye Jones
Candice Kane
Jiyoung Kim
Wook-Jin Kim
Bruce Koff
Shaun Lane
Jacob Lesniewski
Jeff Levy
Erin Leyba
Sarah Lickfelt
Sybil Madison-Boyd
Kitty Mann
Noriko Martinez
Susan McCracken
Darby Morhardt
Patricia Nolan

Joan Palmer
Mary Pappas
Shipra Parikh
Jessica Pawlowski
Alfred Perez
Scott Petersen
Courtney Peterson
April Porter
Amy Proger
Deborah Puntenney
Janice Pyrce
Ann Raney
Tom Robertson
Scott Harms Rose
George Savarese
Virginia Secemsky
John Smagner
Helene Snyder
Kelli Underwood
Rick Volden

MASTER PRACTITIONER INSTRUCTORS 2008–09
Barbara Acker
Elizabeth Browning
Diane Hermanek
Amy Laude
Domonique McCord
Jason McVicker
Joan Servatius
Lori H. Smith

SOCIAL ADMINISTRATION LIAISONS 2008–09
Teresa Cortas
Lisa Hampton
Natalie Tilghman
Anne VanderWeele

The University of Chicago

FIELD AGENCIES AND FIELD INSTRUCTORS 2008–09
Abraham Lincoln Centre, Deonna Wheeler
Access Community Health Clinic, Grand Boulevard Family Health Center,
Suzanne Snyder
Access Community Health Network, Administration, Kathleen Guerrero
Access Community Health Network, EEP, Tony Hollenback
Access Community Health Network, EEP, Lily Rivera
Access Community Health Network, EEP, Linda Shapiro
Access Community Health Network, EEP, James Cozenza
Advocate Illinois Masonic, Crisis Team, Stacey Johnson
Advocate Illinois Masonic Medical Center, Department of Psychiatry Inpatient Unit,
Joel Gratch
Advocate Lutheran General Hospital, Judy Mitchell
AIDS Pastoral Care Network, a Program of ACCESS, Brenda Barr
Albany Park Community Center, Clinical, Kathy Maher
Alternative Schools Network, Dianne Heeren
Alternatives, Inc., Bharathi Jayaram
Alzheimer’s Association, National Headquarters Contact Center, EEP, David Parris
America SCORES Chicago, Chalmers Academy (Community Schools),
Molly Hellerman
American Cancer Society, Chicago, Erin Kessler
American Friends Service Committee, Michael McConnell
American Heart Association, Great Midwest Affiliate, Linda Ann Dailey
American Indian Center, Jane Gantner
American Medical Association, Aging and Community Health, Joanne Schwartzberg
America’s Second Harvest, Halley Torres Aldeen
Apna Ghar, Kiran Siddiqui
Asian Human Services, Inc., Deborah Jackson
Association House of Chicago, Tony Salaam
Aunt Martha’s Youth Service Center, Oak Forest Office, Kyla Williams
Bethel New Life, Beth Anne Place and Community Building Departments,
LaShun James
Bethesda Home and Retirement Center, Melissa Zeman
Between Friends, Sonya Crabtree-Nelson
Brighton Park Neighborhood Council, Jen Curley
Brighton Park Neighborhood Council, Burroughs Community School (Community
Schools), Patrick Brosnan
Camp of Dreams, Adam Davis
Casa Central, Annie Hintz
Catholic Charities, Non-Residential Children and Youth Services, Connie Shapiro
Center for Addictive Problems (CAP), Tamika Whitehead
Center for Addictive Problems (CAP), Joseph Espinosa
Center on Halsted, First-Year, Braden Berkey
Center on Halsted, Second-Year Clinical, Denise Hagerla
Center on Halsted, Second-Year Clinical, Jason McVicker
CHAC, Inc., Robin Walls
Chapin Hall at the University of Chicago, Julie Spielberger
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Chicago Area Project, Edith Crigler
Chicago Child Care Society (Administration), Adam Avrushin
Chicago Child Care Society (Clinical), Keri Grossman
Chicago Children’s Advocacy Center, Alle Levi
Chicago Christian Industrial League, EEP, Lisa Dieterle
Chicago Christian Industrial League, EEP, Mary Shaver
Chicago Coalition for the Homeless, Eithne McMenamin
Chicago Department of Human Services,Youth Services Division, Anthony Raden
Chicago Foundation for Education, Kris Reichmann
Chicago Foundation for Women, Shelley Davis
Chicago Girls Coalition, Lesley Kennedy
Chicago House, Susan Zeigler
Chicago House, Judy Perloff
Chicago Jobs with Justice, James Thindwa
Chicago Mayor’s Office for People with Disabilities, Joe Albritton
Chicago Metropolis 2020, Jim LaBelle
Chicago Public Schools, Foster Park Elementary, Sheila Leach
Chicago Public Schools, Kenwood, Pam Widell
Chicago Public Schools, Nancy B. Jefferson School, Ted Thompson
Chicago Public Schools, Office of Specialized Services: Coordinated School Health,
Jaime Dircksen
Chicago Public Schools, Lane Tech College Prep, Jack Cox
Chicago Public Schools, Portage Park Elementary, Ellen Schein
Chicago Public Schools, Prosser Career Academy, Helen Gualtieri
Chicago Read Mental Health Center, Ben Miller
Chicago Read Mental Health Center, Mickey Bowlan
Chicago Women’s Health Center, Leslie Banghart
Childcare Network of Evanston, Laura Orogun
Children’s Home & Aid Society, Ecuentro/Bridges Program, Marlene Abiodun
Children’s Memorial Hospital, Melinda Gronen
Children’s Memorial Hospital, Sergio Grajeda
Children’s Memorial Hospital, Heather Kaplan
Children’s Memorial Hospital, Sheila Hickey
Children’s Memorial Hospital, Hazel Vespa
Children’s Memorial Hospital, Sandra Vieyra-Kapusniak
Children’s Memorial Hospital, Child & Adolescent Psychiatry, Keith Wallace
Children’s Memorial Hospital, Child & Adolescent Psychiatry, Emily Clarke
Children’s Psychotherapy Project, Chicago Chapter (A Home Within), Erika Schmidt
Children’s Research Triangle, Amy Groessl
ChildServ, Chicago, Bebe Bermudez
ChildServ, Naperville Residential Program, Adam Russo
Christopher House, Vanessa Canedo
City of Chicago, Evelyn Diaz
City of Chicago, Betsy Benito
City of Evanston Department of Health and Human Services, Evanston Commission
on Aging, Nancy Flowers
Claretian Associates, Inc., Gereatha Conner
Connections for the Homeless, Hilda’s Place and Entry Point, Becky Feiler
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Consortium on Chicago School Research at the University of Chicago, William Stevens
Cook County Circuit Court, Juvenile Justice Division, Amanda Halawa-Mahdi
Cook County Juvenile Court Clinic, Clinical Evaluation Services, Katie Migala
Cook County State’s Attorney’s Office, Lori Hunsaker-Smith
Corporation for Supportive Housing, Liz Drapa
Counseling Center of Lake View, Child and Adolescent Programs, Gloria Cockerill
Counseling Center of Lake View, Child and Adolescent Programs, Carolyn Russell
Counseling Center of Lake View (Latino Family Violence Project), Maria Iniguez
Counseling Center of Lake View 21st Century Seniors Program (Older Adults Program),
Amy Daigler
Deborah’s Place, Eleni Marsh
Department of Alcohol and Substance Abuse, Beth-Anne Jacob
Department of Children and Family Service, Jo Anne Smith
Edward Hines, Jr., VA Hospital, Jason Mask
Elam Davies Social Service Center, (Fourth Presbyterian Church), David Murad
ENH, Evanston Hospital, Inpatient Psychiatric Unit 5E, Rosemary Nichols
ENH, Evanston Adolescent Day School, Sasha von Varga
Erie Neighborhood House, First-Year, EEP, Theresa Valach
Erie Neighborhood House, Second-Year, Social Administration, Maureen Hellwig
Esperanza Community Services, Sally Scheib
Evanston Northwestern Hospital, Perinatal Family Support Center, Diane Levin
Evanston Northwestern Hospital, Perinatal Family Support Center, Janet Winslow
Evanston Township High School, Taya Kinzie
Evanston Township High School, Anthony King
Evanston Township High School, Jeff Simon
Evanston/Skokie Valley Senior Services, Rose Price
Ezra Multi Service Center, Anita Weinstein
Family Alliance, Inc., Edwin Bennett
Family and Youth Services Bureau (FYSB), Nancy Van Volkenburgh
Family Rescue, Verbie Jones
Field Foundation of Illinois, Inc., Kim Riordan Van Horn
Gilda’s Club Chicago, Maria Taylor
Girls and Boys Town of Chicago, Josette Heredia
Health and Medicine Policy Research Group, Katina Cummings
Heartland Alliance, Mid America Institute on Poverty, Doug Schenkelberg
Heartland Alliance, Mid America Institute on Poverty, Andrea Ray
Heartland Alliance, Mid America Institute on Poverty, Melissa Young
Heartland Health Outreach, ACT Program, Alan Van Landschoot
Heartland Health Outreach, ACT Program, Bijai Rai
Heartland Health Outreach, ACT Program, Tom Glennon
Heartland Health Outreach, ACT Program, Thad Rydberg
Heartland Health Outreach, Psychosocial Rehabilitation, Kelly Jones
Heartland Health Outreach, Psychosocial Rehabilitation, Scott Petersen
Heartland Health Outreach, Mental Health and Addiction Services, Ashley Allen
Hephzibah Children’s Association, Darlene Yoder
Highcrest Middle School, Wilmette District 39, Hilary Skilbeck Harvey
Highland Park Hospital, Marcella Bicoff
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Hinsdale Central High School, Mike McMahon
Hinsdale Family Medicine Residency Program, John Atkin
Housing Opportunities and Maintenance for the Elderly (HOME), Paul Dean
Housing Opportunities for Women, Elita Wolsk
Illinois Center for Rehabilitation and Education, Charles Billington
Illinois Children’s Healthcare Foundation, Bob Egan
Illinois Hunger Coalition, Diane Doherty
Illinois Mentor, Panola Russell
Infant Welfare Society of Evanston, Megan Kashner
Infant Welfare Society of Evanston, Christina LePage
Inspiration Café, Shannon Stewart
Institute for Juvenile Research, Sally Mason
Institute for Juvenile Research, UIC: Project NAFASI, Stacy Frazier
Interfaith House, Pamela Kerr
Interfaith Youth Core, Cassie Meyers
Jane Addams Hull House, Domestic Violence Court Advocacy Program, Theresa Zito
Jewish Child & Family Services, Edie Sutker
Jewish Child & Family Services, Tamara Besser
Jewish Child & Family Services, Residential Treatment, Allison Latimer
Jewish Child & Family Services, Amy Broitman
Jewish Child & Family Services of Skokie, Northern Suburban Counseling Center,
Children’s Department, Christine Dobbins
Jewish Child and Family Services (Outpatient Counseling), Amy Broitman
Jones College Prep, Clinical, Matthew Curtis
Josselyn Center, Ira Emkin
Juvenile Protective Association, Jennifer Cutilletta
Juvenile Protective Association, Colette Molloy
Korean American Community Services, Rana Hong
La Casa Norte, Steve Zupin
La Casa Norte, Rebekah Ray Nguyen
La Rabida Children’s Hospital & Research Center, Ann Holman
La Rabida Children’s Hospital, Integrated Assessment Program, Austa Murray
Lawndale Christian Health Center, Misty Drake
Lawrence Hall Youth Services, Sabrina Herrera
Lawrence Hall Youth Services, Sarah Schwartz
Lawrence Hall Youth Services, Melanie Zuk
Lawrence Hall Youth Services, Nora Lipke
Lawyer’s Committee for Better Housing, Paul Beals
Legal Assistance Foundation of Metropolitan Chicago, Andrya Soprych
Lincoln Park Community Shelter, Erin Ryan
Little Brothers, Friends of the Elderly, Christine Bertrand
Live Oak, Inc., Erich Heintzen
Living Room Café of Inspiration Corporation, Shannon Stewart
Loyola Elder Law Clinic, Marcia Spira
Lutheran Child and Family Services, Lutherbrook Academy, Russell Getz
Lutheran Child and Family Services, EEP, Mary Krawczyk
Lutheran Social Services, South, Susan Kelly-Kell
Maine East High School, Marianne Protess
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Mandel Legal Aid Clinic, Michelle Geller
Mandel Legal Aid Clinic, Housing Initiative, Michelle Geller
Marjorie Kovler Center for Survivors of Torture, Mary Lynn Everson
Marquette Elementary, Lisa Maggiore
McGaw YMCA, Susan Sowle
Meridian Middle School, Aptakisic Tripp School District #102, Debra Zarkowsky
Metropolitan Area Group for Igniting Civilization, Inc. (MAGIC), Joseph Strickland
Metropolitan Family Services, Evanston, Child and Adolescent Mental Health
Program, Tana Paul
Metropolitan Family Services, Midway, Child and Adolescent Mental Health,
Heather Flett
Midway Neurological and Rehabilitation Center, Alfredo Gomez
Midway Neurological and Rehabilitation Center, Christie Hahn
Mikva Challenge Elections in Action, Brian Brady
Misericordia Homes, Gloria Salmeron
Naperville Community Unit School District 203, Rachel Weiss
New Trier High School, Diane English
New Trier High School, Neva Egan
New Trier High School, Tiffany Myers
Night Ministry, Health Outreach Bus, EEP, Mark Bradley
Niles North High School, Melissa Sang
North Lawndale College Preparatory High School, Stefanie Adess
North Shore Senior Center, Paul Wachowiak
North Shore Senior Center, Sandra Johnson
North Shore Senior Center, Kathy Honeywell
Northwestern Memorial Hospital, Department of Case Management (Clinical),
Jessica Pawlowski
Northwestern Memorial Hospital, Stone Institute of Psychiatry Extended Treatment
and Funded Programs, Karen Schneidman
Northwestern School of Law, Child and Family Justice Center (Bluhm Legal Clinic),
Monica Mahan
Northwestern University Psychosocial Oncology, Robert H. Lurie Comprehensive
Cancer Center, Rich Jentzen
Oak Park Public Schools, District 97, Andrew Goodman
Off Campus Learning Center, Niles Township High School District 219, Joy Cheng
Ounce of Prevention Fund, Joyce Weiner
Paul Revere Elementary School, First-Year, Barbara Jackson
Paul Revere Elementary/Comer Science & Education Foundation (Community
Schools), Clinical, Chiquita Agusto
Peer Services, Inc., Joyce Logan
Perspectives Charter School, Clinical, Thomas Undine
Perspectives Charter School, Social Administration, Raymond Thompson
Pillars (also known as Fillmore Center for Human Services), Heather Stewart
Pillars Community Services, Hickory Hills, Rita Raciak
Pillars Community Services, Hickory Hills, Nicole Howell
Pilsen Little Village Community Mental Center, Intensive Case Management,
Patty Perez
Pilsen Little Village Community Mental Health Center, Substance Abuse, Eddy Borrayo
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Portage Cragin Counseling Center (Lutheran Social Services of Illinois),
Margaret Andrews
Presbyterian Homes, Ann Censotti
Prevent Child Abuse America, Ben Tanzer
Rape Victim Advocates, Tara Bryant
Response Center, Siegal Eli-Gers
Response Center, Medical Unit, Jennifer Lifshitz
River Forest Public Schools, District 90, Andrea Friedman
Rogers Park Child and Adolescent Services Program at Trilogy, John Sykes
Rush University, Bowman Health Center, Eric Hamm
Rush University Medical Center, Lara Tushla
Rush University Medical Center, Older Adults Program, Bowman Center, John Henricks
Rush University Medical Center, Older Adults Program, Bowman Center, Sheila Susman
Salvation Army Family and Community Services, Midway Office, Kayleen Ruthberg
San Miguel Febres Cordero, Inc. (Core), Lindsay Forrey
Sarah’s Inn, Holly Seymour
Schwab Rehab Hospital, Kristin Balfanz-Vertiz
SGA Youth and Family Services (Scholarship and Guidance Association),
Amanda McMillen
Shore Community Services (Shore Homes), Kate Jesko
Skokie School District 73-1/2, Jennifer Gregg
Sonia Shankman Orthogenic School, Peter Myers
Southwest Suburban Council on Aging, Louise Starmann
Southwest Youth Collaborative, Camille Odeh
Southwest Youth Collaborative, Josephine Robinson
St. Anthony Hospital, Programa Despierta (Project Hope), Mauricio Cifuentes
St. Joseph Hospital, Anita Kirsits
St. Joseph Hospital, Laura Nutini
St. Margaret Mercy Healthcare Center, Behavioral Health, Diana Wolsic
St. Vincent DePaul Center, Jennifer Glibkowski
Stepping Up Rehab Services, Ross Alexander
Stroger Hospital of Cook County, Fantus Clinic, Joslyn Jelinek
Stroger Hospital of Cook County, Fantus Clinic, Dennis Chevalier
Teen Living Programs, Clustered and Scattered Site Housing Program (CaSSA),
Bina Rubinson
Teen Living Programs, Shoulder To Shoulder, Casey Holtschneider
Thresholds Mother’s Project, Melissa New
Thresholds North Dincin Center for Recovery, Jennifer Scudder
Trilogy, Willis Francis
Trilogy, Jessica Koester
Turning Point Behavioral Health Center, Diane Hermanek
Turning Point Behavioral Health Center, Kirk Erikson
Turning Point Behavioral Health Center, Laura Gerber
Turning Point Behavioral Health Center, Kate Glickman
U of C, Section of Family Planning & Contraceptive Research, Amy Neustadt
U of C Medical Center, Hematology/Oncology, Lauren Kirby
U of C Medical Center, Oncology Social Work, Ramona Behrendt
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U of C Medical Center, Social Work Department Specialty: Cardiothoracic Surgery,
Frances Hammon
U of C Medical Center, Department of General Surgery and Neurosurgery, Brad Helfand
Uhlich Children’s Advantage Network, Kathy McCarthy
Uhlich Children’s Advantage Network, Marjuenta Coran
Uhlich Children’s Advantage Network, Clinical and Counseling Services, Jacob Dancer
UNITE HERE, Local 1, Lars Negstad
United Way of Metropolitan Chicago, Lorrie Lynn
Unity Hospice of Chicagoland LLC, Pam Moore
University of Chicago, Office of Community and Civic Affairs, Michelle Olson
University of Chicago Charter Schools, Donoghue Charter (Community Schools),
Lo Patrick
University of Chicago Charter Schools, Donoghue Charter (Community Schools),
Todd Barnett
University of Chicago Charter Schools, North Kenwood Oakland Campus
(Community Schools), Elizabeth Brown
University of Chicago, Collegiate Scholars Program, Kim Ransom
University of Chicago, Department of Psychiatry, Psychotic Disorders Program,
Morris Goldman
University of Chicago, Office of Graduate Affairs/Family Resource Center, Desiree Lynch
University of Chicago, Office of the Vice President and Dean of Students, Disability
Services, Belinda Cortez-Vasquez
U.S. Department of Housing and Urban Development, Office of Community Planning
and Development, Chicago Regional Office, Nora Lally
Veterans Resource Center, Itza Seoane
Villa Guadalupe Senior Services, Inc., Julia Lopez
Vision House, Tyrone Marshall
Vital Bridges NFP, Inc., Armando Smith
Voices for Illinois Children, Dawn Melchiorre
WAYS, Patricia Gherardini
West Suburban Senior Services, Timothy Lee
Westmont Community Unit School District 201, Albert Hlinak
Winning Workplaces, Diane Stoneman
Woodlawn East Community and Neighbors, Arvis Averette
Youth Guidance, Ray School, Anthony DiVittorio
Youth Guidance, Westside (Austin High School), Louis Wright
Youth Guidance, Westside Program (Ace Technical), Katie Cahnmann
Youth Network Council, Shelley Milosevich
Youth Organizations Umbrella (YOU), Leah Seligman
Youth Organizations Umbrella (YOU), Rafael Rivera
Youth Organizations Umbrella (YOU), Don Baker
Youth Outreach Services, Irving Park, Liz Dinsdale
Youth Outreach Service, Austin, Yulee Kim
Youth Services of Glenview/Northbrook, Deborah Sundblad
We are enormously grateful to these field instructors who mentor, teach, support, and
guide our students in learning how to become professional social workers.
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SSA CALENDAR
SUMMER QUARTER 2008
June 23
July 4
Aug. 2
Aug. 29
Aug. 29
Sept. 5
Sept. 13
Sept. 22–26
Sept. 22–26
Sept. 30

Classes Begin
Independence Day Observation
EEP Field Orientation
Quarter Ends
Summer Quarter Convocation
Field Instructors Meeting and Orientation
EEP Students Orientation and Registration
Master’s Students Orientation and Registration
Doctoral Students Orientation and Registration
EEP Field Evaluations Due (second- and third-year students)

AUTUMN QUARTER 2008
Sept. 29
Oct. 6
Oct. 7
Oct. 30
Nov. 17–21
Nov. 27–28
Dec. 1
Dec. 4
Dec. 12
Dec. 12
Dec. 15–Jan. 4

Classes Begin
Fieldwork Begins (second-year students)
Fieldwork Begins (first-year students)
Field Learning Agreements Due to Field Liaison (full-time program)
Winter Quarter Registration
Thanksgiving Holiday
EEP Field Learning Agreements Due to Field Liaison
Fieldwork Evaluations Due (full-time program)
Quarter and Fieldwork End
Autumn Quarter Convocation
Winter Break

Jan. 5
Jan. 19
Jan. 31
Feb. 25–29
Mar. 12
Mar. 20
Mar. 20
Mar. 21–29

Classes and Fieldwork Begin
Dr. Martin Luther King, Jr., Birthday Observance
EEP Fieldwork Evaluations Due
Spring Quarter Registration
Fieldwork Evaluations Due (full-time program)
Quarter and Fieldwork End
Winter Quarter Convocation
Spring Break

Mar. 30
May 22

Classes and Fieldwork Begin
Final Fieldwork Evaluations Due
(second-year and graduating EEP students)
Memorial Day Holiday
EEP Field Evaluations Due (first-year students)
Final Fieldwork Evaluations Due (full-time first-year students)
Fieldwork Ends (second-year full-time and graduating EEP students)
Fieldwork Ends (first-year full-time students)
Graduate Hooding Ceremony
Spring Quarter Convocation
EEP Field Evaluations Due (final first-year; second second-year)

WINTER QUARTER 2009

SPRING QUARTER 2009

May 25
May 31
June 4
June 5
June 11
June 11
June 12
Sept. 30
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Gordon Center for
Integrative Science

61st and Drexel
Parking Structure
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